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ABSTRACT 
Arifah Budiarti. 2018 The Effectiveness of  Using Know, Want, Learned (KWL) 
Technique in Teaching Reading Comprehension at the Eighth Grade Students of 
SMP Negeri 1 Matesih in the Academic Year 2017/2018. Thesis, English 
Education Department, Islamic Education and Teacher Training Faculty, IAIN 
Surakarta. 
 
Advisor  : Dr. Yusti Arini, M.Pd.  
Keyword  : KWL Technique, Reading,  Descriptive 
 
 
The purpose of this study is to know the effectiveness of using Know, 
Want, Learned (KWL) technique effective in teaching reading comprehension at 
the eighth grade students of SMP Negeri 1 Matesih in the academic year of 
2017/2018.  The research problem statement “Is using KWL Technique effective 
in teaching reading comprehension at the eighth grade of SMP Negeri 1 
Matesih?”. The objective of this research to find out whether using KWL 
Technique is effective in teaching reading comprehension.  
 
The method used in this research is an experimental research. The data of 
this research was taken from October 2016 until May 2018 for the reading class in 
SMP Negeri 1 Matesih. The sample of the research are students of VIII A as 
experimental class and VIII C as control class. Each group consist of 25 students. 
The experimental class who was taught by KWL technique and the control class 
who was taught by Lecturing technique. The data was taken by test. The data of 
the test was analyzed by t-test. 
The analysis of hypothesis test using t-test showed that KWL is more 
effective to teach reading comprehension. In the t-test result, significant is < 0.05 
(0.000 < 0.05) or tobserved is higher than ttable (5.603 < 1.677) indicate that Ho is 
rejected and Ha is accepted. The research finding shows that there was significant 
difference of the students’ reading comprehension after taught by using two 
different technique, Know, Want, Learn (Experimental Group) and Lecturing 
(Control Group). The mean posttest score taught by using KWL is 81.80. While 
the mean posttest score taught by using Lecturing is 64.90. It means that the mean 
posttest score of students by using KWL is higher than posttest score taught by 
using Lecturing. It means that KWL technique is effective to teach reading based 
on the result of gained posttest and t-test the students’ achievement on the Eighth 
Grade Students of SMP Negeri 1 Matesih in Academic Year 2017/2018. 
  
 
73 
 
 
LIST OF FIGURES 
 
Figures 4.1     Histogram of the pretest Experimental Class ............................  53 
Figures 4.2     Histogram of the posttest Experimental Class ..........................  55 
Figures 4.3     Histogram of the pretest Control Class .....................................  57 
Figures 4.4     Histogram of the posttest Control Class....................................  58 
  
 
73 
 
 
LIST OF TABLES 
Table 3.1     The Diagram research method .....................................................  28 
Table 3.2     Treatment plan of the research .....................................................  30 
Table 3.3     Valid items based on Try Out result (Pretest) ..............................  45 
Table 3.4     Valid items based on Try Out result (Posttest) ............................  46 
Table 4.1     Data Description of Pretest Experimental Class ..........................  52 
Table 4.2     The Frequency Distribution Pretest Experimental Class .............  53 
Table 4.3     Data Description of Posttest Experimental Class ........................  54 
Table 4.4     The Frequency Distribution Posttest Experimental Class............  54 
Table 4.5     Data Description of Pretest Control Class ...................................  56 
Table 4.6     The Frequency Distribution Pretest Control Class ......................  56 
Table 4.7     Data Description of Posttest Control Class ..................................  57 
Table 4.8     The Frequency Distribution Posttest Class ..................................  57 
Table 4.9     Normality Test .............................................................................  59 
Table 4.10   Homogeneity Test ........................................................................  60 
Table 4.11   T-Test ...........................................................................................  60 
  
 
73 
 
LIST OF PICTURE 
 
Picture 3.1 The Label Column………………………………………. 36 
Picture 3.2 The Variable View………………………………………. 37 
Picture 3.3 The Frequencies in spss…………………………………. 37 
Picture 3.4 The Frequencies Statistic in spss………………………... 38 
Picture 3.5 The Frequencies Charts in spss………………………….. 38 
Picture 3.6 The Variable View Normality………………………….... 39 
Picture 3.7 The Data View Normality……………………………….. 39 
Picture 3.8 The Analyze Menu in spss………………………………. 39 
Picture 3.9 The Explore in spss……………………………………… 40 
Picture 3.10 The Explore : Plots in spss………………………………. 40 
Picture 3.11 The Variable View Homogeneity……………………….. 41 
Picture 3.12 The Value Labels I in spss………………………………. 41 
Picture 3.13 The Value Labels II in spss……………………………… 42 
Picture 3.14 The Data View Homogeneity……………………………. 42 
Picture 3.15 The One-Way Anova…………………………………….. 42 
Picture 3.16 The One-Way Anova : Option…………………………… 43 
Picture 3.17 The Variable View Validity……………………………… 43 
Picture 3.18 The Data View Validity………………………………….. 44 
Picture 3.19 The Analyze menu Validity…………………………….... 44 
Picture 3.20 The Bivariate Correlation………………………………… 44 
Picture 3.21 The Output Result of Validity……………………………. 45 
Picture 3.22 The Variable View Reliability…………………………… 47 
Picture 3.23 The Data View Reliability……………………………….. 47 
Picture 3.24 The Analyze menu Reliability……………………………. 47 
Picture 3.25 The Reability Analysis…………………………………… 48 
Picture 3.26 The Variable View Hipothesis…………………………… 49 
Picture 3.27 The Value Labels I Hipothesis…………………………… 50 
Picture 3.28 The Value Labels II Hipothesis………………………….. 50 
Picture 3.29 The Data View Hipothesis……………………………….. 50 
Picture 3.30 The Independent Sample T-test………………………….. 51 
Picture 3.31 The Independent Sample: Define group…………………. 51 
 
 
  
 
73 
 
 
LIST OF APPENDICES 
Appendix 1     Syllabus ....................................................................................   73                                                                 
Appendix 2     Lesson Plan...............................................................................   78 
Appendix 3     Instrument Test .........................................................................   100 
Appendix 4     The Result Data of Try out Instrument ....................................   113 
Appendix 5     The Result of Validity Test ......................................................   119 
Appendix 6     The Result of Reliability Test ..................................................   157 
Appendix 7     Blueprint of Testing Reading ...................................................   158 
Appendix 8     Score Pretest and Posttest .........................................................   160 
Appendix 9     T-Table .....................................................................................   162 
Appendix 10    Sheet Answer ...........................................................................   164 
Appendix 11    Data Description, Homogeneity, Normality............................   184 
                         Test, T-Test 
 
 
 
  
 
73 
 
 
CHAPTER I 
INTRODUCTION 
 
A. Background of the Study 
Language is used for communication, it is most important for 
communication. In every country they have different language. People around 
the world need language for their communication. Brown (2000:5) language 
is acquired by all people in much the same way, language and languages 
learning both have universal characteristics. Language is used for specific 
purposes. 
English is one of important language in the world, because English is 
for International communication. English is important in many aspects such 
as in education, politic, economic, business, technology and many others. 
English is useful to include in Job. Whenever, it can be seen that most of Job 
put English as the qualification, especially in interview. English is very 
important and has many benefits by human being (Harmer, 2007: 11). 
Teaching English is very important. Some students, of course only learn 
English because it is on the curriculum at primary or secondary level, but for 
others, studying the language reflects some kind of a choice (Harmer, 2007:11) 
the purpose in teaching English will have many good effect in the future. Other 
expert Brown (2000: 7) states teaching as showing or helping someone to learn 
how to do something, giving instructions, guiding in the study of something, 
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providing with knowledge, causing to know or understand. Teaching is guiding 
and facilitating learning, enabling the learner to learn, setting the conditions for 
learning.   
According to McNamara (2007:3), reading is an extraordinary 
achievement when one considers the number of levels and components that 
must be mastered. Comprehension in reading becomes important because it 
makes the readers understood what they read. In other words, their reading is 
not useless. Reading comprehension is defined as the level of understanding 
of a text. 
Reading is used to build knowledge of language and enrich our 
vocabulary. With reading we can enrich our vocabulary and understand about 
grammar structure. Reading is useful for other purpose too: any exposure to 
English (provided students understand it more or less) is a good thing for 
language learners (Harmer 1998: 68). 
Based on the observation in SMP Negeri 1 Matesih the researcher find 
many problems in delivering the material and the student difficult to 
understand about the material. The teacher delivers the material just a full text 
without give some techniques to make the learning is more interest. The 
students only listen the material was given from the teacher and read the text. 
In this school uses lecturing technique most of the time. It made the students 
feel bored in English learning process. 
According to Brown (in Kaur, 2011) there are some disadvantages 
using Lecturing Method. If the lecture is very fast, the students can not easy 
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take notes and will not have any written record of the points made out, a 
teacher delivered using lecturing not easily understood by students will serve 
no purpose, in the process of lecturing, the learners are more passive than be 
active in class. 
Based on the pre-research, teacher should make the students interested 
and will be effective if there is technique in learning process to make easier 
the students to understand the material, especially in reading. The way, 
technique is used by the teacher to instructions the activities of the learners 
toward the goals to be achieved. Technique that can be applied in teaching 
reading skill is Know, Want, Learn technique. This technique that the 
students have to make a groups and the result is giving to the other groups. 
This technique can be used for all subject and levels.  So, the researcher want 
to conduct one of technique in cooperative learning is KWL Technique. 
KWL technique is one of teaching and learning strategies used mainly 
for information text (Ogle, 1986:22). It helps readers elicit prior knowledge of 
the topic of the text; set a purpose for reading; monitor their comprehension; 
asses their comprehension of the text; and expand ideas beyond the text. 
According to Ogle (1986:97), developed the technique for helping students to 
access important background information before reading nonfiction. The 
KWL technique (accessing what I know, determining what I want to find out, 
recalling what did I learned) combines several elements of approaches. The 
first step of KWL technique is students and the teachers engage in oral 
discussion. They reflect on their knowledge about a topic, brainstorm a group 
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list of ideas about the topic, and identify categories of information. Next the 
teacher helps highlight gaps and inconsistencies in students’ knowledge and 
students create individual lists of things that they want to learn about the topic 
or questions that they want to answer about the topic. In the last step of the 
technique, students read new materials and share what they have learned. 
The result of observation in the class the teacher who taught English at 
the eighth grade students of SMP Negeri 1 Matesih showed that teaching 
reading was not an easy task for the teachers. The students have to read a text 
in English to get more information and knowledge, but the students cannot 
read texts well. The students difficult to take information and many students 
had some trouble to summarizing the main ideas from the text. They also 
difficult to understanding the meaning of the text, the students difficulty in 
difficulties in comprehension English reading text are students’ lack of 
vocabulary mastery, students’ lack ability of recognizing the grammar or 
structure and students’ passive response toward reading. 
The reason of the researcher choose SMP Negeri 1 Matesih because, 
SMP Negeri 1 Matesih is one of favorite school in Matesih. The researcher 
need a new technique in the teaching and learning English especially in 
reading descriptive. Technique that can make students easily remember and 
they can learn enjoyable without pressure. The researcher applied KWL 
technique in teaching reading comprehension on descriptive text. Descriptive 
text describe about animal, people, and phenomenon in the natural life. The 
teacher explains only the material without some strategies on learning 
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process. So, the students are not interest and bored when teaching learning 
process in the class. Beside that the researcher wants to know the 
effectiveness of applying Know, Want, Learn technique to teach reading 
especially in descriptive text. This technique is an instructional reading 
technique which is used to guide students through text. It provides a structure 
for recalling what students know about a topic, noting what students want to 
know, and finally listing what has been learned and is yet to be learned by 
activating students background knowledge.  
Based on the reason above, the researcher wants to conduct the 
experimental teaching by using technique entitled “THE EFFECTIVENESS 
OF USING KNOW, WANT, LEARN TECHNIQUE IN TEACHING 
READING COMPREHENSION AT THE EIGHTH  GRADE 
STUDENTS OF SMP NEGERI 1 MATESIH IN ACADEMIC YEAR 
2017/2018” 
B. Limitation of the Problem 
The researcher focuses on the effectiveness of using KWL technique 
in teaching reading comprehension at the eighth grade of SMP N 1 Matesih in 
the academic year of 2017. 
C. Problem Statement 
Based on the background of the study, the research problem 
statement: “Is using KWL Technique effective in teaching reading 
comprehension at the eighth grade of SMP N 1 Matesih?” 
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D. The Objectives of the Study 
The objective of this research : “To find out whether using KWL 
Technique is effective in teaching reading comprehension at the eighth grade 
of SMP N 1 Matesih in the academic year of 2017/2018”. 
E. The Benefit of the Study 
The results of the study is expected to give benefits, both theoretical 
and practical. 
1. Theoretical Benefit 
The result of the research can be useful in teaching English, 
especially for teaching English in reading comprehension. 
2. Practical Benefit 
The result of the research can be useful for addition to teach 
reading comprehension using KWL Technique in teaching learning 
process. They are: 
a. The students 
The using KWL technique in teaching reading 
comprehension make the students enjoy and not boring. They easily 
the material especially in reading comprehension and can be 
interaction in the classroom.  
b. The other researchers 
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The result is useful for other researcher as a reference to 
apply in teaching learning process using KWL Technique in reading 
comprehension. 
CHAPTER II 
REVIEW ON RELATED LITERATURE 
 
A. Theoretical Description 
1. Review on Reading Comprehension 
a. The Definition of Reading 
According to Patel and Jain (2008:114), reading habits not 
only help the students to get knowledge and wisdom from the 
cultural of heritage, but are also very helpful in passing for leisure 
period. Leisure hours are not only, during the active period of life 
but also, more significantly during the period when man has retired 
from active life. Reading as interpreting means reacting to a written 
text as piece of communication in other words, we assume some 
communicative intent on the writer’s part which the reader has 
some purpose in attempting to understand by Wallace (1996: 4). 
Reading skill is the ability to relate the textual material to 
one’s own knowledge by comprehending the text by Fauziati 
(2002: 138). The purpose or trading activity is language ides. In 
reading, the process of thinking is very urgent and vital, because 
the sentences they read. Instead, in the same time their minds work 
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to get the message. In Junior High School, English text is an 
important part of teacher’s job. (Jeremy, 1998:68). According to 
Grabe and Stoller (2002: 3), reading is the ability to draw meaning 
from the printed page and interpret this information appropriately. 
From the definitions above, reading can be concluded an 
active process to understand a written text. In order to get the 
intended meaning from the text, a reader has to comprehend what 
she/he has read. During this process, a reader aware of the contents 
of the text. 
b. Reading Comprehension 
According to Kennedy (1981:282), reading comprehension 
is the heart of reading evaluation in the most school. 
Comprehension test are instruments for assessing the ability of a 
reader to understand the content of a selection read. Teachers can 
build comprehension test by constructing various kinds of reading 
matter or by writing short selections with follow-up questions on 
the facts or ideas. According to Pearson (1990: 4), comprehension 
is derived from schema theory, this view conceptualizes reading as 
an active process of constructing meaning by connecting old 
knowledge with new information encountered in text. 
According to Ann (1997: 18), reading comprehension is 
depending on the type of text as well as on the reader’s background 
knowledge, language proficiency level, motivation, strategy use, 
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and culturally shaped beliefs about reading. Reading 
comprehension is the meaning is the goal of all reading, which 
understanding, gained of the text. (McNamara, 2007: 6). 
Reading comprehension is difficult to determine in students 
because so much of it occurs “in the head” and is not readily 
observable. According to Klingner & Vaughn (2007: 2), reading 
comprehension is the process that include word reading, word and 
world knowledge, and fluency. Reading comprehension according 
to Kennedy (1981:61), is defined the process through which 
readers become of an idea, understand it in relation to their own 
need and purpose.  
Based on the definition above, it can be concluded that 
reading comprehension is the ability to get the meaning of written 
symbols, visualize it, and give responses as the interpretation of 
this process.  
c. Types of Reading 
Generally reading divide into two kinds, there was intensive 
and extensive. Every kind has different definition and characteristic. 
Both of them make reading as activities that are different with other 
skills. The definition of each kinds is defined as follow  
Intensive Reading 
According to Patel and Jain (2008:117), intensive reading is 
text reading or passage reading. In this reading the learner read the 
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text to get knowledge or analysis. The goal of this reading is to read 
shorter text. This reading is done to carry out to get specific 
information. Learner reads book to acquire knowledge is the kind of 
intensive reading. Intensive reading will provide a basis for 
explaining difficulties of structure and for extending knowledge of 
vocabulary and idioms. It will also provide material for developing 
greater control of the language in speech and writing. 
Based on the definition above, it can be concluded that 
generally reading divide into intensive reading, the goal of this 
reading is to read shorter text. The function Know, Want, Learn 
technique used to analysis a text. 
 
2. Review on KWL Technique 
a. Definition of KWL Technique 
According to Ogle (1986:99), KWL technique is one of 
teaching and learning technique used mainly for information text. 
KWL is technique that helps students to collect everything they know 
about the topic to be read before they come in to the reading 
assignment. According Shelly (1997:234), asserts that the KWL 
technique, designed in a three-column format requires students. First, 
to list what they already know about a topic (calling attention to prior 
knowledge) second, to write what they would like to know about a 
topic (tapping student interest and providing purpose for reading) and 
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third, after reading and discussion, to list what they learned and 
would still like to learn. 
According by Ros & Vaughn (2002:179), KWL Technique 
consists of three basic stages. They are K stage, W stage, and L stage. 
In the K stage: What I know, students access their background 
knowledge to the text by listing what they already know about a 
specific topic. Then in the W stage: What I want to know, students 
determine what they want to know by making questions related to the 
topic, and finally assess what they learn in the L stage: What I learn. 
According to Stahl (2008:364), states that KWL technique is a 
process during which the teacher generates a discussion about a text 
topic and uses a chart or worksheet to record students’ statements 
about what they know (K), want to learn (W), and, after reading, what 
they learned (L).  
According to Ogle (2002:1), that KWL technique is a method 
devised to teach students to read actively by engaging previous 
knowledge, asking questions, and recalling important information in 
the text to enhance comprehension. In the KWL technique, the 
students are asked to list what they know about the subject and the 
questions they may have about the subject before reading the text 
selection. Then after reading the selection, the students are asked to 
write what they have learned about the subject. This technique 
prompts the students to identify previous knowledge, to consider what 
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they want or need to know and list the useful information learned 
from the selection during reading. According to Fisher & Frey 
(2002:47), stated that KWL charts are a great way to hook students 
into learning. These language charts start with the question, “What do 
you know about the topic?” Following this discussion, students are 
asked, “What do you still want to know about the topic?” Once the 
unit of study has been completed, the language charts are used again 
and students answer the third question, “What did you learn about the 
topic?” 
Based on the definition above, it can be concluded that KWL 
Technique facilitate students know about a topic to read. This 
technique is used to identify a text. 
b. Purposes and Reason for Using (KWL) Technique 
KWL technique serves several purposes to elicit prior 
knowledge of the topic, to set a purpose for reading, to monitor 
comprehension, to assess comprehension of the text and expand ideas 
beyond the text. In addition, KWL technique can help students reflect 
and evaluate their learning experience, as well as serve as a useful 
assessment tool for teachers.  
According to  Ogle (1987:22), KWL initiates active 
engagement in the reading/learning task. The technique creates an 
instructional framework where students list. They are: 
1) what they know, 
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2) what they want to find out, 
3) Record what they have learned or still want to learn. 
4) This activity can be used individually, in small groups, and with 
whole class activities.  
Based on the definition above, it can be concluded that the 
purpose used KWL Technique is to help students so that they are 
active in do task. KWL Technique is used students know what the 
contents of the text, what they want to find, and they know what is 
learned. In addition this technique also makes students focus 
attentation to what is read. 
There are many reasons for using KWL technique in the 
classroom, (Al-Taie, 2010:282): 
1) KWL technique activates students’ prior knowledge of the topic by 
asking students what they know about the topic, and this step 
operates students’ thinking and restores their experiences about 
the topic. 
2) KWL technique provides opportunity for students to participate 
and engage in the topic by asking them what they want to know. 
3) This step is very important because it allows the students to expand 
their knowledge and know their needs and interests; in addition, 
the teacher has a clear picture about his/her students to prepare 
lesson plan that they enjoy. 
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Based on the definition above, it can be concluded that reasons for 
using KWL technique as prior knowledge of the topic by asking students 
what they know about the topic 
c. Characteristics KWL Technique 
According to Ogle & Vaughn (2002: 179), KWL Technique 
has characteristics that are different from other instructional reading. 
They are: 
1) Using charts  
In the implementation of KWL Technique, the use of chart 
is important. The chart used in this technique is known as KWL 
chart. KWL chart consists of three columns. They are What I 
Know (K) column, What I want to Know (W) column, and What I 
learn (L) column. The chart presents a before-during-after 
technique that must be completed by the students during the 
thinking-reading process. The first sections of the chart are to be 
filled out prior to the lesson while the last column is to be filled 
out after the lesson. KWL chart helps students to be active 
thinkers while they read, gives them specific things to look for, 
and get them reflect on what they have learned. It can be used as a 
short introduction to a lesson to stimulate prior knowledge and 
assist the teacher’s instruction during the teaching and learning 
process. 
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2)  Involving three basic stages  
KWL technique is consists of three basic they are K stage, 
W stage, and L stage. In the K stage: What I know, students access 
their background knowledge to the text by listing what they already 
know about a specific topic. Then in the W stage: What I want to 
know, students determine what they want to know by making 
questions related to the topic, and finally recall what they learn in 
the L stage: What I learn.  
3) Combining the use of techniques  
KWL technique involves a variety of techniques to help 
students make meaning from a text. There are at least three 
techniques used. They are activating prior knowledge, setting 
purpose of reading, and monitoring. 
4) Using interactive processing  
The use of KWL technique can assist the teacher in 
teaching reading using an interactive model of reading. An 
interactive reading model is a reading model that recognizes the 
interaction of bottom-up and top-down processes simultaneously 
throughout the reading process. An interactive model emphasizes 
the role of prior knowledge or pre-existing knowledge in providing 
the readers with implicit information in the text. In the 
implementation KWL technique, activating the students’ prior 
knowledge is the most important stage. 
  
 
73 
 
Based on the definition above, characteristics KWL 
Technique is using chart as a learning media, the chart are to be 
filled out prior to the lesson while the last column is to be filled out 
after the lesson. In the column consisted three basic stage they are 
K stage: What I know, W stage: What I want to know, L stage: 
What I learn.  
d. The Procedure of KWL Technique 
According to Ogle (1986:565), the procedure of KWL have 
three basic cognitive steps required: accessing what I Know, 
determining what I Want to learn, and recalling what I did learn as a 
result of reading.  There are the procedures of KWL technique:   
1) Researcher needs to create a KWL chart to guide the students. This 
can be done on large chart or on the chalkboard. It is very simply, 
just divide the space into three columns and label them “Know”, 
“Want to Know”, “Learned”. In this step, the researcher takes a 
role as an organizer as well as the controller. The researcher 
explains what the students will do in every column and give 
information needed to make sure that the students understand the 
activity.  
2) After making the chart, the researcher gives the students the topic 
and asks the students what they know about it. Generate as many 
ideas as possible relying on the students’ prior knowledge. Record 
all the ideas in the first column. This is a brainstorming activity, 
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which is considered as a great way to begin a reading lesson 
because it engages all the students, including the silent ones who 
may not be talking but in listening to their peers. The researcher 
should also provide some words or terms to help if they can’t find 
ones related to the topic given.  
3) On the “K” column is complete with all possible ideas, the 
researcher together with the students categorizes the information. 
This step will help the students to structure the content for the 
next step that is formulating questions to be investigated that bring 
more meaning and clarify to the topic.  
4) Researcher asks the students to write down things they want to 
know about the topics or generating questions they want to answer 
as they read the text. These questions they want to answer as they 
read the text. These questions become the basis for “W” (what 
students want to learn). Questions may be developed from 
information gleaned in the preceding discussion and from thinking 
of the major categories of anticipated information. This process 
helps the students define their purpose independently for reading.  
5) After filling the column, the students are asked to share and discuss 
their ideas. This is an excellent opportunity to model and show the 
students the value of inquiry. It is possible that the students do not 
know what they should ask or what they want to know. To 
anticipate this condition, the researcher should also provide some 
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questions to guide the students. Doing the K and W column, the 
researcher takes a role a source. This role is important in these 
steps because the researcher’s questions and information actually 
will also lead the students to understand what is discussed in the 
text that they are about to read. 
6) The researcher asks the students to look for the answers of the 
questions in their W column while they are reading. Students can 
fill out their “L” columns either during or after reading. As they 
read, students should note new information in L column. This will 
help them select important information from each paragraph and it 
provides a basis for future reference and review. After filling the 
column, the researcher will help and guide students to classify the 
information into classes. The first one is information needed to 
answer the question from “W” column and the second one is new 
information found in every paragraph. In this step, the 
researcher’s role is more as a participant. 
7) Students discuss what they have learned from the passage. 
Questions develop before and during the reading should be 
reviews to determine how they were solved. If some questions 
have not been answers, students can be guided to seek further 
information in appropriate materials. In this step, the researcher 
will be an assessor who gives feedbacks and do some corrections 
so that the students will get better understanding about the text. 
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e. Advantages of Using KWL Technique 
According to Cardenas (2009:38), KWL technique has some 
advantages that can help the students understand the text, there are: 
a) Helping the students to check prior knowledge  
The use of KWL Technique in the teaching of reading 
helps the students check their prior knowledge of a topic, concept, 
or process before learning about it. With this prior knowledge, the 
brains of the students will recall what they already know (the K of 
KWL) about the topic. When the students get new information, 
the students will use their brains to join the old knowledge with 
the new information from the text. Learners who start making 
connection about what they already know can create meaning of 
the text more easily. 
b) Building the students’ interest in reading  
The second benefit of the use of KWL Technique is to stir 
the students’ interest in what students also want (the W of KWL) 
to know additionally about the topic. Making their own questions 
about the topic can increase the students’ interest because of the 
fact that the students felt the necessity of finding out what would 
really happen in the text. The students are interested to read the 
text because they want to find the answer of their own question or 
not. By completing K and W column, the students are not only 
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making use of their prior knowledge but also are motivated to 
keep reading the text. 
c) Providing a chance for the students to assess what they have 
learned  
The third benefit is to provide a chance for students at the 
end of a lesson to look back and assess what they have learned in 
the lesson. By completing the last column namely What I Learned 
column, the students record the information they get from the text. 
Here, the students can assess their own thinking.  
3. Review on Lecturing Technique 
a. Definition of Lecturing Technique 
According to Brown (1987:231), the term lecture was derived 
from the Medieval Latin “Lecture” to read aloud. So, Lecture 
consisted of an oral reading of a text followed by a commentary. Good 
and Merkel (1959:56), suggest lecture as a method of teaching by 
which the instructor gives an oral presentation of facts or principles to 
learners and the class usually being responsible for note taking, 
usually implies little or no class participation by such means as 
questioning or discussion during the class period. Howe (1980:57), 
gave same definition as lecture occurs whenever a teacher is talking 
and students are listening. According to Monroe (1991:57), considers 
that, formal disclosure of presentation of knowledge to students may 
be included under the lecturing technique.   
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The lecturing technique was criticized during the days. There 
are a number of instructors who question the effectiveness of the 
lecture as and technique of teaching. As Buguelski (1977:67), 
suggested the lecture model is not useful in teaching factual 
information. Some of instructors suggest the rending of materials as a 
alternative to lecture method. Finally the advantages and 
disadvantages of lecture technique can be summarized as follows 
(Sampath et al., 1987:68). 
According to Perrott in Kaur (2011: 9), in almost all lessons or 
learning sequences, the teacher has to present information and ideas. 
He has to introduce topics, summarize the main points of the learning 
activity and stimulate further learning. All these activities require the 
use of lecture-describe technique. As Kauchak and Eggen in Kaur 
(2011:9), concluded, lectures remain popular for several reasons as 
follows: 
a) They are efficient, planning time is devoted to organizing the 
context. Less attention has to be devoted to teaching technique. 
b) They are flexible and can be adapted to a wide range of subjects. 
c) Most people can learn to lecture well enough to survive in a 
classroom. 
d) Lectures are easier to learn than most other instructional strategies. 
e) They are easier for teacher due to simply “telling” students about 
the subject. 
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So Lecture technique also can be considered as a popular 
teaching model in different subjects. The lecture model is the 
traditional style of teaching still found in many schools and colleges 
(Dececco and Grawford in Kaur, 2011:9). It is still the lectures in 
sciences, engineering and medicine and they are still the most 
common method of teaching in universities throughout the world 
(Brown, 1987:230). This has to be noted that the lecture method just 
like any other method is inappropriate as all-purpose method, but it 
can serve many useful instructional functions.  
b. Procedures on Lecturing Technique 
The procedures of lecturing technique according to Brown 
(2000:34): 
1. Use an introduction that will catch the listener’s interst. 
2. Provide a brief overview of the lecture’s content either verbally, 
with a handout, or through an outline on the chalkboard. 
3. Explain the material briefly. 
4. Allow the students to ask some question related to the materials. 
5. Determine the key points to be developed during the class session. 
When every nuance, detail, or instance of a topic is discussed, or 
when too many ideas are presented and not well developed, 
students often lose sight of the main idea. 
6. Ask for and answer students’ questions. 
7. Close by restating the materials. 
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c. Advantages and disadvantages applying Lecturing Technique 
1. Advantages 
Advantages of lecturing technique can be summarized as 
follows (Sampath et al in Kaur, 2011: 12). There are: 
1) The proper perspective and orientation of a subject can be 
presented and the general outline of scope of the subject can be 
brought out. 
2) Many facts can be presented in a short time in an impressive 
way. 
3) The language may be made suitable to all the members of the 
audience. 
4) Lecture can present a number of facts belonging to different 
subjects and also it can facilitate inter-disciplinary approach to 
topics. 
2. Disadvantages  
Disadvantages of lecturing technique can be summarized 
as follows (Sampath et al in Kaur, 2011: 13). There are: 
a) It is waste of time to repeat the matter already present in 
books. 
b) The teacher to make the lecture impressive may care more for 
manner and style but very little for matter or content. 
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c) If the lecture is very fast, the pupil cannot easily take notes 
and will not have any written record of the salient points made 
out. 
d) A lecture delivered in a style not easily understood by pupils 
will serve no purpose. 
e) In the process of lecturing, the learners are more passive than 
be active in class. 
f) The problem solving attitudes of pupils may disappear in the 
lecture technique. 
g) There is no cooperation and interaction between the teacher 
and pupils in the lecture process. 
In conclusion, the flaws of lecturing technique may depend 
upon inadequacies in the preparation, presentation and structure of 
particular lecture rather than upon the lecture method (Brown, 
1987:211). The lecturing technique have to be changed by the other 
technique that easier and more interesting. 
B. Previous Related Study 
The researcher provided some information from the other 
researcher to prove the originally of this study. The first study was taken 
from Eko Yuniarti (2012/ 2013), The researcher of Department of English 
Education Faculty of Language and Arts State University of Yogyakarta 
2013.  Who conducted the researcher entitled’’ Improving the Students’ 
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Reading Comprehension Through Know-Want-Learn Strategy at the 
Eleventh Grade of SMA N 1 Sanden in the Academic Year of 2012/2013’’.  
The similarity to this research are the use of KWL Technique. The 
difference toward this study are the design of that study is classroom 
action research whereas this research design is quantitative research, the 
subject that research were the eleventh grade students of SMA N 1 Sanden 
in Academic year of 2012/2013 whereas this research subject were the 
eighth grade students of SMP N 1 Matesih in Academic year of 
2017/2018.   
The second previous study was taken from A.A.A Putri Dian 
Purnami Karang (2013/ 2014), the researcher of  English Education Study 
Program Faculty of Teacher Training and Education Mahasaraswati 
Denpasar University 2014. The title of thesis: ’’Improving Reading 
Comprehension Through KWL Strategy at the Eighth Grade Students’ of 
SMP N 1 Amlapura in Academic Year 2013/2014’’.  
The similarity to this research is the use of KWL Technique. The 
differences toward this study are the design of that study is classroom 
action research whereas this research design is quantitative research, the 
subject that research were the eighth grade students of SMP N 1 Amlapura 
in academic year 2013/2014 whereas this research subject were the eighth 
grade students of SMP N 1 Matesih in Academic year of 2015/2016.  
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C. Rationale 
The common problems that the students of VIII commonly faced 
were lack of vocabulary, lack of understanding the reading materials, and 
the reluctant feeling to join the reading lesson. The lack of vocabulary 
made the students difficult to understand the reading text and the difficulty 
that the students faced in understanding the text made them feel reluctant 
to join the reading class. This kind of situation cannot be allowed to exist 
for a long time. There should be existed some technique innovations in 
teaching learning process of reading class to solve those problem.  
One of technique that can be applied is KWL technique. This kind 
of technique has many benefits; those are helping the students to check 
prior knowledge, building the students’ interest in reading, and providing a 
chance for the students to access what they have learned. 
In this SMP Negeri 1 Matesih uses Lecturing technique, Lecturing 
is a traditional form of teaching with the primary objective of importing 
knowledge to learners about a particular topic. Lecture as a model of 
teaching is freqently critized, but this is a fact that it has managed to 
survive so long in pace of many technological development. In the process 
of lecturing, the learners are more passive than be active in class. 
Based on the explanation above, it can be conclude that teaching 
reading Descriptive text by using Know, Want, Learn technique more 
effective than use Lecturing technique. Use the Know, Want, Learn the 
students will be active in teaching learning process, they can share the 
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information to their friend. Thus it is suitable with purpose of this 
technique to make the students understand in reading descriptive text. 
D. Hypothesis 
The hypothesis is the provisional answer to the problems of the 
research the theoretically considered possibly or highest the level of the 
truth. It is provisional truth determined by researcher that should be tested 
and proved (Arikunto, 2010:110). According to Fraenkel and Wallen 
(2009:46), hypothesis is simply put, a prediction of the possible outcomes 
of a study. Muijs (2004:16), states that two distinct types of hypothesis are 
the null hypothesis (Ho) and the alternative hypothesis (Ha). The 
researcher can know the hypothesis of this study that the formula as 
follow: 
Null hypothesis (Ho): The use of KWL Technique is not effective in 
teaching reading comprehension at the eighth grade of SMP Negeri 1 
Matesih in the academic year of 2017/2018. 
Alternative hypothesis (Ha): The use of KWL Technique is effective in 
teaching reading comprehension at the eighth grade of SMP Negeri 1 
Matesih in the academic year of 2017/2018. 
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CHAPTER III 
RESEARCH METHODOLOGY 
 
A. Research Method 
This research used an experimental design with a quantitative research. 
Research design as the planning and step for research which span the 
decisions from broad assumption to detailed methods of collecting and 
analyzing the data (Cresswell, 2009: 3). The research employed a quasi 
experimental design with pretest- posttest control group design.  
Table 3.1 The diagram is below: 
E O1 X O2 
C O1  O2 
 
Where: 
E : Experimental Class 
C : Control Class 
X : Treatment 
O1 : Pretest 
O2 : Posttest 
This model used two groups, experimental group and control group. 
The experimental group was taught by using Know, Want, Learn and control 
group was taught by using Lecturing. 
According to Screiber and Kimberly (2011:13), state that quantitative 
research focuses on objectivity there is truth out there and quantifying the 
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phenomenon under investigation. Aliaga and Gunderson (2002), in Muijs 
(2004:1), quantitative approach is explaining phenomena by collecting 
numerical data that are analyzed using mathematically based method (in 
particular statistics), so in quantitative approach the researcher collected 
numerical data. This is closely use mathematically based method and the data 
have to be in numerical form. 
Fraenkel and Wallen (2005:267), state that experimental research is 
one of the most powerful research methodologies, because it is the best way to 
establish cause-and-effect relationship between variables. Besides, it is the 
only type of research that directly attempts to influence a particular variable. 
Schreiber and Kimberly (2011:13), state that experimental studies include 
several common components: true experimental, quasi-experimental, single 
subject and pre-experimental. This research used quasi-experimental design 
with the form of quasi experimental design. It was post-test only design with 
non-equivalent control group, so it used treatment, post-test. Muijs (2004:32), 
states that in experimental design, there are typically compare two or more 
groups, one of which the experimental class receives the experimental 
treatment, while the control class does not. 
Considering the statement above, the researcher conducted this 
research by choosing two classes of the eighth grade students of SMP N 1 
Matesih as the sample of her research. One as the experimental class, they 
were using KWL technique and another as the control class, they were using 
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the lecturing technique. So, the researcher compared whether KWL technique 
is more effective in teaching reading comprehension. 
According to Fraenkel and Wallen (2009:261), in experimental study, 
there is effect of at least one independent variable on one or more dependent 
variables. The independent variable is also frequently referred to as the 
experimental or treatment. The dependent variable refers to the result or 
outcomes of the study. In this research, there were two variable as follows: 
1. Independent Variable (X) 
Nunan (1992:25), defines independent variable is variable of the 
experimenter expect to influence the other. The independent variable in 
this research is KWL Technique. 
2. Dependent Variable (Y) 
Dependent variable is variable upon which the independent 
variable is acting (Nunan, 1992:25). The dependent variable of this 
research is students’ reading comprehension. 
Table 3.2 Treatment Plan of the Research. 
 Experimental Class Control Class 
Opening - Greeting  
- Prepare the 
psychical and 
psycological of 
students to follow 
learning process. 
- Gives 
Apperception 
- Greeting  
- Prepare the 
psychical and 
psycological of 
students to follow 
learning process. 
- Gives 
Apperception 
Teaching Activities - Explain about 
descriptive text  
- The researcher 
gives the example 
about that. 
- Explain about 
descriptive text  
- The researcher 
gives the example 
about that. 
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- The researcher 
makes some 
groups. Every 
group consist of 
four students. 
- The researcher 
gives an exercise 
used KWL chart 
media. 
- After finish, 
students worksheet 
are collected. 
- An individual the 
researcher give 
exercise. 
- After finish, 
students worksheet 
are collected. 
 
Closing  - Answer questions 
about the material 
of the lesson. 
- Give motivate to 
the students more 
active and 
enthusiasm in 
learning. 
- Greeting 
- Answer questions 
about the material 
of the lesson. 
- Give motivate to 
the students more 
active and 
enthusiasm in 
learning. 
- Greeting 
 
B. The Setting of the Study 
1. Place 
The research was carried out at Junior High School 1 Matesih, 
Central  Java. The school is located at Matesih Street, Karanganyar, 
Central Java, phone number (0271) 662681 . Geographically, Junior High 
School 1 Matesih is a strategic place. It is not difficult to reach the school 
by any means of transportation. This school is strategies area, and many 
kinds of city transportation from any directions also pass by near the area 
of this school.  
Junior High School 1 Matesih is one of favorite schools in 
Matesih. Many students have some competitions in any opportunities 
such as English speech contest, scouting activity, sport tournaments, and 
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others. SMP Negeri 1 Matesih has been accredited with A (Excellent) 
status. SMP Negeri 1 Matesih very a good disciplines’ school. SMP 
Negeri 1 Matesih also some extracurricular actives that the students may 
join. The effective time of teaching and learning process is from 
07.00am-02.15pm.  
2. Time 
Time of observation and research were used to take data. The details 
are as follows:  
a. Preparation 
1) Title consultation   : October 2016 
2) Observation pre-research  : December 2016 
3) Proposal draft :December 
2016- March 2017 
4) Proposal draft seminar  : April 2017 
b. Implementation 
1) Designing research instrument : May 2017 
2) Data collection : 
September 2017- December 2017 
c. Analysis of data and research report 
1) Data analysis    : December 2017- April 2018  
2) Research report   : May 2018 
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C. Subject of the Study 
1.   Population  
The population of this research was the eighth grade students of 
the SMP Negeri 1 Matesih in the academic year 2017/2018. Arikunto 
(1998: 115) population is the subject of research. Furthermore, according 
to Sugiyono (2012:80), population is generalization consists of 
object/subject that has quality and characteristic determined by 
researcher in order to be studied and concluded. In this study, the 
researcher took all the eighth grade students of SMP Negeri 1 Matesih in 
academic year 2017/2018. There are 229 students in the eighth grade that 
divided into 7 classes namely: VIII A, VIII B, VIII C, VIII D, VIII E and 
VIII F. 
2.   Sample 
According to Arikunto (2006: 131) sample is part or representative 
of the research population. While according to Sugiyono (2012:81), 
sample is a part of population to be researched. It means that sample is a 
part of population from which the research data are obtained.  
Based on the lottery the sample of this research is two classes of 
the eighth grade of A class and C class of SMP Negeri 1 Matesih in 
academic year of 2017/2018. The total number of students of each class 
is 25 students, so the total number of students in both classes is 50 
students. The eight grade students of A class of SMP Negeri 1 Matesih as 
an experimental class and the eighth grade students of C class of SMP 
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Negeri 1 Matesih as a control class. In experimental class, the students 
were taught by using KWL technique and the control class was taught by 
using lecturing technique.  
3.   Sampling 
After the researcher decided the total of the sample, the researcher 
decided the form of sampling in order to get easy in collecting the data of 
experiment. According to Sugiyono (2013:120), Cluster random sampling 
is a sampling technique used to determine the sample when the object 
under study or data source is very broad. The researcher used cluster 
random sampling to take the fact that the number of population is large 
enough. There are 7 class in the eighth grade. The researcher just took 
two classes as a sample. The steps of cluster randomizing sample are as 
follow:  
a. Making a list of the classes. 
b. Write down the name of each class on a  piece of paper. 
c. Rolling the paper. 
d. Putting the rolled paper in a small box. 
e. Shaking the box. 
f. Taking the rolled paper the result will be sample of the research. 
By using the technique, the first paper dropped as experimental 
class and the second paper dropped as control class. Finally, VIII A as 
experimental class taught using Know, Want, Learn while VIII C as 
control class taught using Lecturing. 
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D. The Technique of Collecting Data 
Technique of collecting the data in this research was based on 
quantitative research. Creswell (2009: 8) state that quantitative research is 
methods used to test theories by examining the relation between variables. 
The instruments to collecting the data of quantitative methods included 
written test that covered pre-test and posttest are test or non-test. Sugiyono 
(2013: 148) state that instrument is device that used to measure the natural 
and social phenomena are observed. The data was in the form of numbers 
taken from the tests that was conducted pretest and posttest. 
1. Test 
The test used in this research was posttest. Meanwhile, posttest 
was implemented after using Know, Want, Learn technique. This test 
conducted both of experimental and control group. The test was objective 
test in form of multiple choice consisting of 40 item. Test is a method of 
measuring a person’s ability, knowledge or performance in a given 
domain (Brown, 2004: 3). This research was multiple choice. The 
students can be answer the question. first, the researcher taken pre-test to 
know the students’ reading score before the classes were given the 
treatment and post-test was used to know the students’ reading score after 
the classes were given the treatment. The students use KWL Technique 
in teaching reading comprehension.  
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E. Technique of analyzing the data. 
After collecting the data, the next step was data analysis. All of collected 
data was analyzed using t-test. T-test was used to know whether any 
difference between the result of students’ reading comprehension by using 
Know, Want, Learn technique and Lecturing technique. The requirement of t-
test is data have to be tasted using normality and homogeneity test. The score 
was evaluated by using scoring rubric reading test, there were three kinds of 
data tested in experimental research. There are data description, pre-requisite 
test, and hypothesis. 
1. Descriptive description 
The descriptive analysis consists of mean, median, mode and 
standard deviation of the reading score as follows: 
a. Mean 
Mean is the average value of data group. It is gained from summing up 
all individual data of the group and dividing it by the total of the 
individuals. 
b. Median  
Median is the average value of data group. It gained from summing up 
all individual data of the group and dividing it by the total of the 
individuals.  
c. Mode 
Mode is the most frequent value of a data group. It is gained by 
counting the similar data and finding the highest. 
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d. Standard deviation 
Standard deviation is the distance of an individual value from the 
mean.  
The researcher used program SPSS 17 to analyze the data 
description, the steps of program SPSS 17 are: 
1) Open program SPSS 17 for windows. 
2) Make variable by clicking tab variable view.  
3) Write the name of column in first line y and second column x. 
4) Change the column of decimals column becomes 0. 
5) Write the label column in first line control and second line is 
experimental. As follow: 
 
 
                                                                                 
 
 
 
Picture 3.1 The label column 
6) The Variable View in SPSS Open data view, input the data in the 
variable. As follow: 
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Picture 3.2 The Variable View in SPSS 
7) Click Analyze → Description Statistics → frequencies 
 
Picture 3.3 The Frequencies in SPSS 
8) Click Statistics, then checklist Mean, Median, Mode, Sum, Std. 
deviation, variance, and range. As follow: 
 
Picture 3.4 The Frequncies Statistic in SPSS 
9) Click continue → Charts → checklist Histograms → continue 
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Picture 3.5 The Frequncies Charts in SPSS 
10) Click OK. 
2. Pre-requisite test 
a. Normality test 
Normality test is used to determine whether the data of 
experimental and control group come from normal distribution or not.  
The researcher used SPSS 17 to do normality test which is 
Analyze-Descriptive Statistic-Explore-Plots Normality Plots with Test, 
the steps as follows: 
1) Open program SPSS 17 for windows. 
2) Make variable by clicking tab variable view.  
3) Write the name of column in first line y and second column x. 
4) Change the column of decimals column becomes 0. 
5) Write the label column in first line control and second line is 
experimental. As follow: 
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Picture 3.6 The Variable View in SPSS 
6) Open data view, input the data in the variable. As follows: 
 
Picture 3.7 The Data View in SPSS 
7) Then click Analyze → Descriptive Statistics → Explore. As 
follows: 
 
Picture 3.8 The Analyze Menu in SPSS 
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8) Dialog explore, click control and experimental variable then click 
plots as follow:  
 
Picture 3.9 The Explore in SPSS 
9) Then input into dependent list. Then checklist the normality plots 
with tests as follow: 
 
Picture 3.10 The Explore: Plots in SPSS 
10) Click continue → OK 
b. Data Homogeneity 
Homogeneity test is intended to show that two or more 
groups of data samples come from population having the same 
variants. The researcher used SPSS 17 to do homogeneity test 
which is Analyze-Compare Means-One Way ANOVA-Option- 
Homogeneity of  Variance, the steps as follows: 
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1) Open program SPSS 17 for windows. 
2) Make variable by clicking tab variable view.  
3) Write the name of column in first line posttest and second 
column class. 
4) Change the column of decimals column becomes 0. 
5) Write the label column in first line score posttest and second line 
is class. As follows: 
 
Picture 3.11 The Variable View in SPSS 
6) Click values column 
7) Click value and write 1 after it write experimental in label 
column.  
8) Click add, as follow: 
 
Picture 3.12 The Value Labels in SPSS 
9) For other class write 2 in value and control in label column.  
10)  Click ok, as follow: 
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Picture 3.13 The Value Labels in SPSS 
11)  Click data view, input the data in the variable such as 1 = 
experimental class, 2 = control class. 
 
Picture 3.14 The Data View in SPSS 
12)  Click analyze → compare mean → One-Way ANOVA 
 
Picture 3.15 The One-Way ANOVA in SPSS 
13) Click options, checklist in homogeneity variance test → 
continue. 
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Picture 3.16 The One-Way ANOVA: Options in SPSS 
14) Click OK. 
c. Validity of the test 
According to Arikunto (2006: 168) Validity is a measure 
which indicates the levels of validity an instrument. Therefore, an 
instrument is stated to be valid if it is able to measure what it is 
designed to measure. In order to find out the validity of the items 
being tested in the test, the result of the try out will be computed by 
using Pearson Product Moment formula as follows: 
1) Open program SPSS 17 for windows. 
2) Turn on variable view and define each column as shown below: 
 
Picture 3.17 The Variable View in SPSS 
3) After filling Variable View, clikc Data View, and fill in the 
data tabulation of test. So, that looks like the followings: 
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Picture 3.18 The Data View in SPSS 
4) Clikc the Analyze menu, select Correlate, and select Bivariate. 
 
Picture 3.19 The Analyze Menu in SPSS 
5) After that will be appear dialog box Bivariate Correlate. Move 
all items (item 1 to 30 and Score total) to the Variables box. In 
the Correlation Coefficients select Pearson, on the Test of 
Significance select the Two-Tailed, then select the Flag 
significant correlation: 
 
Picture 3.20 The Bivariate Correlations in SPSS 
6) Click OK, to end the command.  
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Picture 3.21 The Output Result of Validity in SPSS 
The analysis used to get valid and reliable instrument. Try 
out were conducted in VIII B of SMP N 1 Matesih. The reading test 
consist of forty item. The subject were given try out using the 
instrument that would be used in control and experiment class as a 
pretest and posttest.  
The validity computation is consulted with rsig of Product 
Moment by determining the significant 0.05. if the robserved > rsig the 
instrument is categorized valid.  
Table 3.3 Valid items based on Try-Out Result (Pretest) 
Criteria  Number of item Total 
Valid 2, 3, 4, 5, 11, 12, 13, 14, 15, 16, 17, 18, 19, 20, 
21, 22, 23, 25, 26, 27, 28, 29, 30, 31, 32, 33, 34, 
35, 36, 37, 38, 39, 40, 41, 42, 43, 44, 45, 46, 47, 
48, 49, 50 
43 
Invalid 1, 6, 7, 8, 9, 10, 24 7 
 
From the distribution above, it can be concluded that the try 
out instrument resulted on valid and 7 invalid items. The researcher 
used 40 items for instrument. The list of validity can be seen in 
Appendix 5. 
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Table 3.4 Valid items based on Try-Out Result (Posttest) 
Criteria  Number of item Total 
Valid 1, 2, 3, 4, 5, 6, 7, 8, 9, 10, 11, 12, 13, 14, 15, 16, 
17, 18, 21, 22, 23, 24, 25, 26, 28, 29, 31, 32, 33, 
34, 35, 36, 37, 38, 39, 40, 41, 42, 43, 44, 45, 46, 
47, 48, 49, 50 
46 
Invalid 19, 20, 27, 30 4 
From the distribution above, it can be concluded that the try out 
instrument resulted on valid and 4 invalid items. The researcher used 
40 items for instrument. The list of validity can be seen in Appendix 5. 
d. Reliability of Test 
According to Arikunto (2006 : 178) reliability refers to the 
understanding a sufficiently instrument to be used as a means of 
collecting the data because the instrument is good. Moreover, Sugiyono 
(2013: 173) defines that reliability is an instrument that used several times 
to measure the same object, the result of data will be consistency. It 
means that reliability is an instrument that same object at different time. 
To determine the reliability of the test, the researcher will use Alpha 
Cronbach technique, because it has a flexibility to measure a scale. 
1) Open program SPSS 17 for windows. 
2) Input the data in the data variable. 
3) Open variable view and type name of each items such as : item1, 
item2, item3, and etc. 
4) Change the column Decimals becomes zero (0). 
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Picture 3.22 The Variable View in SPSS 
5) To check the result, open the data editor sheet by clicking tab data 
view. 
 
Picture 3.23 The Data View in SPSS 
6) Click Analysis>> Scale>> Reliability Analysis. 
 
Picture 3.24 The Analyze Menu in SPSS 
7) Click Statistic in Reliability Analysis. Then checklist Scale if item 
delected>> Continue. 
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Picture 3.25 The Reliability Analysis in SPSS 
8) The last step click OK to terminate the command, after which it will 
appear SPSS output, as follows 
 
Case Processing Summary 
  N % 
Cases Valid 23 100.0 
Excludeda 0 .0 
Total 23 100.0 
a. Listwise deletion based on all variables in the procedure. 
 
Reliability Statistics 
Cronbach's 
Alpha N of Items 
.655 51 
 
The result of calculate the reliability of the try out 
instruments was 0.655 fir (a) = 0%, N= 25, and rsig= 0.05. The 
result of the reliability instrument was higher than rsig. It was 
concluded that the try out instrument was reliable and could be 
used as the instrument to get intended data 
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3. Hypothesis  
The researcher gives posttest for students’ reading on 
descriptive text both the experimental and control group. The results 
are scored and mean score of two groups will be determined. Then the 
mean is compared  by using T-test formula. T-test will be used to 
differentiate if the students’ result of reading on descriptive text taught 
by using Know Want Learn technique is significant or not.  
The researcher uses SPSS 17 to do hypothesys t-test, the steps 
follows: 
1) Open program SPSS 17 for windows. 
2) Make variable by clicking tab variable view.  
3) Write the name of column in first line posttest and second column 
class. 
4) Change the column of decimals column becomes 0. 
5) Write the label column in first line score posttest and second line is 
class. As follows: 
 
Picture 3.26 The Variable View in SPSS 
6) Click values column 
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7) Click value and write 1 after it write experimental class in label 
column, 
8) Click add, as follow: 
 
Picture 3.27 The Value Labels in SPSS 
9) For other class write 2 in value and control class in label column.  
10) Click ok, as follows: 
 
Picture 3.28 The Value Labels in SPSS 
11)   Click data view, input the data in the variable such as 1 = 
experimental class, 2 = control class 
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Picture 3.29 The Data View in SPSS 
12) Click Analyze → Compare Mean → Independent Samples T-test. 
 
Picture 3.30 The Independent-Samples T Test in SPSS 
13)  Click defines groups, input 1 for group 1 and 2 for group 2 → 
continue. 
 
Picture 3.31 The Independent-Samples T Test: define groups in 
SPSS 
14) Click OK.  
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CHAPTER IV 
RESEARCH FINDING AND DISCUSSION 
 
A. Data Description 
1. Research Findings 
The data result taken from this research are divided into four 
categories, they are: 
a. The Data of Pre- Test Scores at the Experimental Group  
The pretest data of experimental group that was taught by using 
KWL: 
62.5 70 67.5 65 60 67.5 67.5 50 52.5 70 
57.5 70 52.5 67.5 67.5 60 52.5 62.5 60 65 
82.5 75 72.5 70 75 
The data descriptions are shown in Table 4.1 
Table 4.1 Data Description of Pre-test Score Experimental Group 
N Valid 25 
Missing 0 
Mean 72.88 
Median 72.50 
Mode 78 
Std. Deviation 5.455 
Minimum 62 
Maximum 82 
Sum 1822 
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The frequency distribution and histogram of the pretest data of experimental 
group, are shown in Table 4.2. 
Table 4.2 The Frequency Distribution Pretest Experimental Group 
  
Frequency Percentage 
Valid 
Percentage 
Cumulative 
Percentage 
Valid 62.5 2 8.0 8.0 8.0 
65 1 4.0 4.0 12.0 
67 1 4.0 4.0 16.0 
67.5 2 8.0 8.0 24.0 
70 3 12.0 12.0 36.0 
72.5 4 16.0 16.0 52.0 
75 4 16.0 16.0 68.0 
77.5 5 20.0 20.0 88.0 
80 2 8.0 8.0 96.0 
82.5 1 4.0 4.0 100.0 
Tota
l 
25 100.0 100.0 
 
 
 
Figure 4.1 Histogram of the Pretest Score of Experimental Group 
Based on the the data description of pretest experimental group it 
can be seen that the mean is 72.88, the median is 72.50, the mode is 78 and 
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the standard derivation is 5.455. the highest score is 82, while the lowest 
score is 62. 
 
a. The Data of Post- Test Score of the Experimental Group 
The posttest data of experimental group are: 
77.5 90 90 75 82.5 85 77.5 75 82.5 92.5 
85 90 80 85 85 82.5 77.5 80 70 87.5 
80 77.5 80 72.5 85      
 
The data description are shown in Table 4.3 
Table 4.3 Data Description of Posttest Experimental Group 
N Valid 25 
Missing 0 
Mean 81.80 
Median 82.50 
Mode 85 
Std. Deviation 5.797 
Minimum 70 
Maximum 92 
Sum 2045 
 
The frequency distribution and histogram of the posttest data of 
experimental group, are shown in Table 4.4. 
Table 4.4 Frequency Distribution of Posttest Experimental Group 
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Frequency Percent Valid Percent 
Cumulative 
Percent 
Valid 70 1 4.0 4.0 4.0 
72.5 1 4.0 4.0 8.0 
75 2 8.0 8.0 16.0 
77.5 4 16.0 16.0 32.0 
80 4 16.0 16.0 48.0 
82.5 3 12.0 12.0 60.0 
85 5 20.0 20.0 80.0 
87.5 1 4.0 4.0 84.0 
90 3 12.0 12.0 96.0 
92.5 1 4.0 4.0 100.0 
Total 25 100.0 100.0  
 
 
 
Figure 4.2 Histogram of the Posttest Experimental Group 
Based on the the data description of posttest experimental group it 
can be seen that the mean is 81.80 the median is 82.50, the mode is 85 and 
the standard derivation is 5.797. the highest score is 92, while the lowest 
score is 70. 
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b. The Data of Pre-test Score of the Control Group 
 The pretest data of control group are: 
57.5 62.5 60 50 57.5 52.5 57.5 47.5 50 62.5 
50 60 47.5 60 65 57.5 50 62.5 60 65 
82.5 75 72.5 70 75      
   The data descriptions are shown in Table 4.5 
Table 4.5 Data Description Pretest of Control Group 
N Valid 25 
Missing 0 
Mean 59.20 
Median 60.00 
Mode 50a 
Std. Deviation 7.929 
Minimum 48 
Maximum 72 
Sum 1480 
The frequency distribution and histogram of the pretest data of control  group, 
are shown in Table 4.6.  
Table 4.6 Frequency Distribution of Pretest Control Group 
  
Frequency Percent Valid Percent 
Cumulative 
Percent 
Valid 47.5 2 8.0 8.0 8.0 
50 4 16.0 16.0 24.0 
52.5 2 8.0 8.0 32.0 
57.5 4 16.0 16.0 48.0 
60 4 16.0 16.0 64.0 
62.5 2 8.0 8.0 72.0 
65 2 8.0 8.0 80.0 
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Figure 4.3 Histogram of the Pretest Control Group 
Based on the the data description of pretest control group it can be 
seen that the mean is 59.20, the median is 60.00, the mode is 50 and the 
standard derivation is 7.929. the highest score is 72, while the lowest score is 
48. 
c. The Data of Score Post-test of the Control Group 
The posttest data of control group were: 
70 72.5 67.5 62.5 77.5 70 72.5 75 72.5 67.5 
67.5 82.5 62.5 77.5 77.5 75 77.5 80 75 70 
72.5 65 77.5 75 80      
The data descriptions are shown in Table 4.7 
Table 4.7 Data Description of Posttest Control Group 
70 3 12.0 12.0 92.0 
72.5 2 8.0 8.0 100.0 
Total 25 100.0 100.0  
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N Valid 25 
Missing 0 
Mean 64.90 
Median 67.50 
Mode 68 
Std. Deviation 7.987 
Minimum 50 
Maximum 82 
Sum 1622 
 
The frequency distribution and histogram of the postest data of control  
group, are shown in Table 4.8 
Table 4.8 Frequency Distribution of Post-test Control Group 
  
Frequency Percentage 
Valid 
Percentage 
Cumulative 
Percentage 
Valid 50 1 4.0 4.0 4.0 
52.5 3 12.0 12.0 16.0 
57.5 1 4.0 4.0 20.0 
60 3 12.0 12.0 32.0 
62.5 2 8.0 8.0 40.0 
65 2 8.0 8.0 48.0 
67.5 5 20.0 20.0 68.0 
70 4 16.0 16.0 84.0 
72.5 1 4.0 4.0 88.0 
75 2 8.0 8.0 96.0 
82.5 1 4.0 4.0 100.0 
Total 25 100.0 100.0  
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Figure 4.4 Histogram of the Postest Control Group 
Based on the the data description of pretest control group it can be seen 
that the mean is 64.90, the median is 67.50, the mode is 68 and the standard 
derivation is 7.987 the highest score is 82, while the lowest score is 50 .  
B. Data Analysis 
1. Normality 
After the researcher was done the test, to find out the result of the 
Reading Descriptive by using Know, Want, Learn Technique for 
Experimental Class and Lecturing in the control class. The researcher test 
the normality of data used Kolmogorov- Smirnov. The data in normal 
distribution is significant value > 0.05. 
The result of normality test are shown in Table 4.9 
Table 4.9 Normality Test 
Case Processing Summary 
 Cases 
 Valid Missing Total 
 N Percent N Percent N Percent 
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experimental group 25 50.0% 25 50.0% 50 100.0% 
control group 25 50.0% 25 50.0% 50 100.0% 
Tests of Normality 
 Kolmogorov-Smirnova Shapiro-Wilk 
 Statistic df Sig. Statistic df Sig. 
experimental group .110 25 .200* .974 25 .742 
control group .131 25 .200* .960 25 .417 
 
From the table above, the result showed that the significant normality 
data in experimental group is 0.200 and control group is 0.200. Therefore, 
0.200> 0.05. It can be concluded that the data were in normal distribution. 
2. Homogeneity Test 
After the researcher got the result of normality of pre-test and post-
test, and both of experimental class and control class have been 
distributed normality, then the researcher find the pre-test and post-test 
homogeneity of the data by used SPSS v.17. The data were homogeneous 
if significant value > 0.05. 
Table 4.10 Homogeneity Test 
Test of Homogeneity of Variances 
score post test   
Levene 
Statistic df1 df2 Sig. 
.109 1 48 .742 
ANOVA 
score post test 
 
Sum of 
Squares df Mean Square F Sig. 
Between Groups 994.580 1 994.580 31.395 .000 
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Within Groups 1520.640 48 31.680   
Total 2515.220 49    
 
From the table above, the result showed that the significant value is 
0.742. Therefore, 0.742 > 0.05. it can be concluded that the data were 
homogenous. 
C. Hypothesis Testing 
Hypothesis test can be done after doing normality and homogeneity 
test. Hypothesis test is used to know whether there is difference between 
posttest result of experimental and control group. The researcher compare 
and analyze the posttest result using Independent sample t-test. 
The result of independent sample t-test are shown in Table 4.11 
 Table 4.11 T-Test Result 
Group Statistics 
 Group N Mean Std. Deviation Std. Error Mean 
score 
posttest 
1 25 81.80 5.797 1.159 
2 25 72.88 5.455 1.091 
Independent Samples Test 
  Levene's Test for 
Equality of Variances t-test for Equality of Means 
  
F Sig. T df 
Sig. (2-
tailed) 
Mean 
Difference 
Std. Error 
Difference 
95% Confidence 
Interval of the 
Difference 
  Lower Upper 
score 
posttest 
Equal variances 
assumed 
.109 .742 5.603 48 .000 8.920 1.592 5.719 12.121 
Equal variances 
not assumed 
  
5.603 47.824 .000 8.920 1.592 5.719 12.121 
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Based on the table above, it can be that the result of F-Test is 0.742 
Therefore, 0.742 > 0.05. It means that the data have same variance. From t-table, 
it can be seen that tobserved  is 5.603. The df  is 48. ttable is 1.677 in significant 0.05. 
Therefore 5.603 > 1.677. It means that Ho is rejected and Ha is accepted.  
The analysis of t-test also can analyze from significance value. The 
significance value of this t-test is 5.603 therefore, 5.603 < 0.05. It means that Ho 
is rejected and Ha is accepted. 
D. Discusssion 
The research design of this research is experimental research. There 
were two group as the subject of this research. They are experimental and 
control group. In this research, the researcher took VIII A and VIII C as the 
subject research. VIII A as experimental group which is taught using Know, 
Want, Learn (KWL) technique and VIII C as control group which taught 
using Lecturing technique. 
There were three steps when did this research. They were gave pretest, 
treatment and posttest. In the first meeting, the researcher gave pretest. The 
next meeting, the researcher gave treatment to both of group, experimental 
and control group. Each group is given treatment for five time. Researcher 
reviewed the material using Know Want Learn technique for each meeting 
before giving treatment. It is to make the students had deep understanding 
about the material. Then after treatment, in the last meeting, the researcher 
gave posttest. 
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The data of this research obtained from pretest and posttest. Pretest is 
test is given to measure the students’ reading before giving the treatment.in 
this research, pretest is only to know whether both of group have same ability 
and homogenous or not. Whereas, posttest is test is given after the treatment. 
In this research, posttest result compared to know whether there is significant 
difference between score of experimental group which is taught using Know 
Want Learn technique and control group which is taught using Lecturing 
technique. It is also to know the effectiveness of certain media. 
Based on the data, the result of pretest showed that the lowest score in 
experimental group 62 and the highest score is 82. While, in control group, 
the lowest score is 48 and the highest score is 72. It can be seen that students 
in both group have same ability in reading and homogenous characteristic. It 
because the pretest score of experimental and control group are same or close.  
Based on the data, the result of posttest showed that the lowest score 
in experimental group 70 and the highest score is 92. While, in control group, 
the lowest score is 50 and the highest score is 82. It can be seen that the 
posttest result of experimental group and control group are different. The 
posttest result of experimental group is highest that control group. It indicates 
that the different media influence the score. Therefore, Know Want Learn 
technique media can make students get higher score that Lecturing media. 
Know Want Learn can increase the students’ score in experimental group 
more than Lecturing in control group. 
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The posttest result used to know whether there is difference 
significant between score of experimental group and control group. The 
researcher tested the difference by calculating t-test. Before doing t-test, the 
data should be tested of normality and homogeneity. Based on the calculation 
of normality and homogeneity test of experimental and control group, both 
group were in normal distribution and homogenous. 
The analysis of hypothesis test using t-test showed that Know Want 
Learn is more effective to teach reading comprehension. It because there is 
significant difference between posttest score of experimental group which is 
taught using Know Want Learn media and control group which is taught 
using Lecturing media. The result showed that the significant is 0.000 and 
tobserved is 5.603. The significant is lower than 0.05 (0.000 < 0.05) or tobserved is 
higher than ttable (5.603 > 1.677). From the result, it can be seen that Ho is 
rejected and Ha is accepted. 
Based on the result of mean score of posttest, the mean score of 
experimental group is 81.80 and mean score of control group is 64.90. From 
the result, the mean of experimental group is higher than control group. It 
showed that Know Want Learn media is more effective than Lecturing media. 
According to the theories of advantages by using KWL from Cardenas 
(2009:38):  
1) Helping the students to check prior knowledge  
The use of KWL Technique in the teaching of reading helps the 
students check their prior knowledge of a topic, concept, or process 
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before learning about it. With this prior knowledge, the brains of the 
students will recall what they already know (the K of KWL) about the 
topic. When the students get new information, the students will use their 
brains to join the old knowledge with the new information from the text. 
Learners who start making connection about what they already know can 
create meaning of the text more easily. 
2) Building the students’ interest in reading  
The second benefit of the use of KWL Technique is to stir the 
students’ interest in what students also want (the W of KWL) to know 
additionally about the topic. Making their own questions about the topic 
can increase the students’ interest because of the fact that the students felt 
the necessity of finding out what would really happen in the text. The 
students are interested to read the text because they want to find the 
answer of their own question or not. By completing K and W column, the 
students are not only making use of their prior knowledge but also are 
motivated to keep reading the text. 
3) Providing a chance for the students to assess what they have learned  
The third benefit is to provide a chance for students at the end of a 
lesson to look back and assess what they have learned in the lesson. By 
completing the last column namely What I Learned column, the students 
record the information they get from the text. Here, the students can 
assess their own thinking. 
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When the researcher applied KWL technique in experimental 
group the students more creative and develop their reading knowledge. 
The researcher make KWL with colorful design, so the students more 
interest in the learning process by using KWL technique. The students 
more enjoy in every meeting when the researcher teach reading by using 
KWL. Therefore, KWL is effective to teach reading. 
On the other hand, Lecturing have many advantages. Advantages 
of lecturing technique can be summarized as follows (Sampath et al, 
1987:4). There are: 
1) The proper perspective and orientation of a subject can be presented 
and the general outline of scope of the subject can be brought out. 
2) Many facts can be presented in a short time in an impressive way. 
3) The language may be made suitable to all the members of the 
audience. 
4) Lecture can present a number of facts belonging to different subjects 
and also it can facilitate inter-disciplinary approach to topics. 
When the researcher applied Lecturing technique in control group, 
the students are interest firstly. But in the next meeting, the students felt 
boring in the teaching learning process, though the researcher make game 
in every meeting. 
The students’ condition in experimental group was more creative 
and enjoy in the learning process than control group. As the result, the 
achievement of reading in experimental group taught by using KWL 
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technique improved effectively. While, the achievement of reading in 
control group taught by using Lecturing technique cannot be improved 
effectively. 
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CHAPTER V 
CONCLUSION AND SUGGESTION 
 
A. Conclusion 
Based on the hypothesis testing in research finding can be 
concluded that the students who are taught by using KWL Technique have 
high score than those who taught by lecturing technique. In other word, 
using KWL Technique is more effective than using lecturing technique in 
teaching reading comprehension at the eighth grade of SMP Negeri 1 
Matesih in the academic years of 2017/2018. Furthermore, based on the 
result of the average score between experimental class and control class, it 
can be concluded that the teaching reading comprehension by using KWL 
technique is better than teaching reading by using lecturing technique. 
The mean score both experiment class and control class were 
difference, before got thr treatment the pre-test score of reading descriptive 
in experimental class that was taught KWL Technique at the eighth grade of 
SMP Negeri 1 Matesih was 72.88, the pre-test score reading descriptive text 
the control class before got treatment was 59.20 after the researcher gave the 
treatment the mean score in both of the class the mean score of students 
were better than before. The post-test in experiment class was 81.80, then 
the post test in control class was 64.90, the reading descriptive text in the 
experimental class is higher than reading descriptive text in control class. 
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The result of the calculation using t-test showed to (5.603) > ttable 
(1.677) for level significant of 0.05. It means that Ha was accepted while Ho 
was rejected. It can be concluded that there is effectiveness who toward 
KWL Technique in teaching reading comprehension at the eighth grade of 
SMP Negeri 1 Matesih in academic year 2017/2018.  
B. Suggestion 
Based on the conclusion and implication above, there are some 
suggestions related to this research. The suggestions are as follows: 
1. For the English teachers 
English teachers are suggested to choose an appropriate 
technique. It can help the teacher to deliver the material easily. So, it 
makes the teaching and learning activity interesting and enjoyable. An 
appropriate strategy can help the teachers to achieve the teaching and 
learning goals. It was able to achieve attracting attention and 
developing interest. It can be facilitating or increasing the 
understanding of materials in the classroom. So, it is recommended for 
English teacher to apply it in the classroom. 
2. For students 
KWL technique is one of technique that is effective to teach 
reading comprehension. This kind of technique has many benefits; 
those are helping the students to check prior knowledge, building the 
students’ interest in reading, and providing a chance for the students to 
access what they have learned. Based on the explanations above, the 
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researcher suggests that all students can learn how to use it for their 
reading activity especially for the text. 
3. For other researchers 
Other researcher could make this research as their reference on 
the same field. They are also expected to be able to cover the 
limitation about this research. They can conduct the research with the 
same technique but in different genre or variables. The next 
researchers can prepare every thing as good as possible in doing 
research. 
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RENCANA PELAKSANAAN PEMBELAJARAN 
(RPP) 
 
Satuan pendidikan  :  SMP NEGERI 1 MATESIH 
Kelas     :  VIII A (Experimental Group) 
Skill   :  Reading skill 
Tema / topik  :  Descriptive text 
Semester   :  1 (ganjil) 
Alokasi waktu  :  4 pertemuan (@2x45 menit/pertemuan) 
 
A. Kompetensi Inti (KI) 
1. Menghargai dan menghayati  ajaran agama yang dianutnya. 
2. Menghargai dan menghayati perilaku jujur, disiplin, tanggungjawab, peduli 
(toleransi, gotong royong), santun, percaya diri,  dalam berinteraksi secara 
efektif dengan lingkungan sosial dan alam dalam jangkauan pergaulan dan 
keberadaannya 
3. Memahami dan menerapkan pengetahuan (faktual, konseptual, dan prosedural) 
berdasarkan rasa ingin tahunya tentang ilmu pengetahuan, teknologi, seni, 
budaya terkait fenomena dan kejadian tampak mata. 
4. Mengolah,  menyaji, dan menalar dalam ranah konkret (menggunakan, 
mengurai, merangkai, memodifikasi, dan membuat) dan ranah abstrak 
(menulis, membaca, menghitung, menggambar, dan mengarang) sesuai dengan 
yang dipelajari di sekolah dan sumber lain yang sama dalam sudut 
pandang/teori. 
 
B. Kompetensi Dasar (KD) dan Indikator Pencapaian Kompetensi 
No Kompetensi Dasar Indikator Pencapaian 
Kompetensi 
1 1.1 Mensyukuri kesempatan dapat 
mempelajari bahasa Inggris 
sebagai bahasa pengantar 
1.1.1 Menunjukkan rasa syukur 
kepada Tuhan selama 
pembelajaran. 
  
 
 
komunikasi Internasional 
yang diwujudkan dalam 
semangat belajar 
 
1.1.2 Menunjukkan perilaku peduli 
dalam pembelajaran 
2 2.1 Menunjukkan perilaku 
tanggung jawab, peduli, 
kerjasama, dan cinta damai, 
dalam melaksanakan 
komunikasi fungsional 
 
 
3 3.10 Menerapkan struktur teks dan 
unsur kebahasaan untuk 
melaksanakan fungsi sosial 
teks deskriptif dengan 
menyatakan dan menanyakan 
tentang deskripsi orang, 
binatang, dan benda, pendek 
dan sederhana, sesuai dengan 
konteks penggunaan nya 
 
3.10.1 Memberi nama benda 
3.10.2 Mengidentifikasikan sifat 
benda 
3.10.3 Mendeskripsikan benda 
3.10.4 Menyebutkan fungsi sosial 
teks deskriptif. 
 
4 4.11 Menangkap makna dalam teks 
deskriptif lisan dan tulis, 
pendek dan sederhana. 
4.12 Menyusun teks deskriptif 
lisan dan tulis, pendek dan 
sederhana, tentang orang, 
binatang, dan benda, dengan 
memperhatikan fungsi sosial, 
struktur teks, dan unsur 
kebahasaan yang benar dan 
sesuai konteks. 
 
4.11.1 Menemukan gambaran 
umum dari sebuah teks. 
4.11.2 Menemukan informasi 
tertentu dari teks sederhana 
4.11.3 Menemukan informasi rinci 
dari teks sederhana 
4.12.1 Melengkapi teks descriptive 
sederhana tentang benda 
4.12.2 Menyusun teks deskriptif 
sederhanan tentang benda 
 
 
C. Tujuan Pembelajaran  
1. Melalui contoh, peserta didik dapat menyusun teks descriptive dalam praktik 
menulis bahasa Inggris. 
2. Setelah mengamati dan mendiskusikan teks descriptive, peserta didik mampu 
memahami teks descriptive serta fungsi dan unsur kebahasaan sesuai konteks. 
3. Peserta didik mampu mengaplikasikan fungsi social, struktur teks dan unsur 
kebahasaan dari teks descriptive dengan lingkungan sekitarnya. 
 
  
 
 
D. Materi Pembelajaran 
1. Materi Pembelajaran Reguler 
Menuliskan ungkapan mendeskripsikan seseorang ataupun benda dengan 
memperhatikan fungsi social, struktur teks dan unsur kebahasaan yang benar 
dan sesuai dengan konteks. 
a. Fungsi Sosial 
Menjaga hubungan interpersonal dengan guru dan teman. 
b. Unsur Kebahasaan 
• Kata dan tata bahasa yang lazim digunakan dalam undangan dari 
sumber- sumber otentik. 
• Ejaan dan tanda baca 
• Tulisan tangan 
c. Struktur teks 
• Menyebutkan tujuan dari teks deskriptif 
• Menyebutkan informasi rinci teks deskriptif 
2. Materi Pembelajaran Pengayaan: 
Materi tentang teks deskriptif dengan memperhatikan fungsi social, struktur 
teks dan unsur kebahasaan yang benar dan sesuai dengan konteks. 
3. Materi Pembelajaran Remidial: 
Materi tentang teks deskriptif dengan memperhatikan fungsi social, struktur 
teks dan unsur kebahasaan yang benar dan sesuai dengan konteks. 
  
E. Metode Pembelajaran 
Pendekatan : Scientific Approach 
Model  : K.W.L Technique 
F. Kegiatan Pembelajaran 
Pertemuan ke 1  
No. Kegiatan  Waktu 
1. Pendahuluan 
1. Guru masuk ke kelas dan membuka pembelajaran 
20 menit 
  
 
 
No. Kegiatan  Waktu 
dengan mengucapkan salam serta menyapa 
menggunakan bahasa Inggris agar suasana pelajaran 
inggris dapat langsung tercipta di pertemuan pertama. 
2. Guru meminta ketua kelas untuk memimpin doa sebagai 
awal pembelajaran. 
3. Guru memeriksa kehadiran siswa apakah jumlah siswa 
sesuai dengan absensi, guru juga memeriksa kerapihan 
siswa dan posisi duduk siswa. 
4. Guru menampilkan video yang dapat memotivasi 
semangat belajar siswa. 
5. Guru menjelaskan K.W.L Technique yang akan 
digunakan sebagai teknik pembelajaran 
2. Kegiatan Inti 
a.  Mengamati 
1. Siswa mengamati pengertian Descriptive text beserta 
contoh-contohnya pada slide yang ditampilkan oleh 
guru. 
b.  Menanya 
1. Dengan bimbingan dan arahan guru siswa menanyakan 
tentang: Bagaimana ciri-ciri Descriptive text. 
2. Dengan bimbingan dan arahan guru siswa menanyakan 
tentang: Bagaimana cara mengidentifikasi bagian-bagian 
dari Descriptive text. 
c.  Mengeksplorasi 
1. Siswa bereksperimen tentang Descriptive text yang 
diberikan oleh guru. 
2. Siswa melaporkan hasil dari isi Descriptive text. 
d.  Asosiasi 
1. Siswa mampu mengasosiasikan dalam membedakan 
antara language feature yang digunakan dalam 
Descriptive text dan dalam text jenis lain. 
2. Siswa mendapatkan feedback dari guru dan temannya 
berkaitan dengan apa yang disampaikanya. 
e.  Komunikasi. 
1. Guru memberikan penjelasan secara terperinci terkait 
dengan materi yang diajarkan. 
2. Siswa mengkomunikasikan pengalamanya ketika 
belajar bahasa inggris. 
60 menit 
3. Penutup 
1. Dibawah bimbingan guru, peserta didik menyimpulkan 
materi pembelajaran secara demokratis. 
2. Guru menjelaskan materi yang akan dipelajari pada 
pertemuan berikutnya. 
3. Bersama-sama menutup pelajaran dengan berdoa 
10 menit 
 
  
 
 
Pertemuan 2 
No. Kegiatan  Waktu 
1. Pendahuluan 
a. Guru masuk ke kelas dan membuka pembelajaran 
dengan mengucapkan salam serta menyapa 
menggunakan bahasa Inggris agar suasana pelajaran 
inggris dapat langsung tercipta di pertemuan 
pertama.Guru meminta ketua kelas untuk memimpin 
doa sebagai awal pembelajaran. 
b. Guru memeriksa kehadiran siswa apakah jumlah siswa 
sesuai dengan absensi, guru juga memeriksa kerapihan 
siswa dan posisi duduk siswa. 
c. Guru menampilkan video yang dapat memotivasi 
semangat belajar siswa. 
d. Guru mengajukan pertanyaan untuk membangkitkan 
pengetahuan awal yang dimiliki siswa setelah 
mempelajari materi sebelumnya. 
20 menit 
2. Kegiatan Inti 
a. Mengamati 
1) Siswa mengamati gambar yang diberikan oleh guru. 
2) Guru mengajak siswa menyebutkan nama benda yang 
ada pada gambar. 
b. Menanya 
1) Dengan bimbingan dan arahan guru, siswa menanyakan 
dan mempertanyakan antara lain tentang perbedaan  
cara menyebutkan dan menanyakan nama benda dan 
sifat benda dalam bahasa inggris menggunakan bahasa 
Indonesia. 
c. Mengekplorasi 
1) Guru mengajari peserta didik untuk membuat tabel atau 
kolom K.W.L technique yang dapat memberi petunjuk 
kepada peserta didik. Guru menjelaskan apa yang 
peserta didik akan lakukan di setiap kolom. 
2) Guru bersama peserta didik mengkategorikan informasi 
yang ada di dalam teks di kolom atau tabel K. Langkah 
ini akan membantu peserta didik untuk mengetahui 
struktur konten dalam memahami sebuah gambar. 
3) Guru mengajak peserta didik untuk memberikan ide 
mengenai topik yang ada di dalam teks untuk dituliskan 
dikolom W.  
4) Guru memberikan arahan kepada peserta didik untuk 
menjabarkan isi dari kolom K dan W di kolom L. 
Peserta didik memberikan penjabaran terkait dengan 
topik setelah membaca text deskriptif.  
d. Mengasosiasi 
60 menit 
  
 
 
No. Kegiatan  Waktu 
1) Guru meminta peserta didik untuk menjawab pertanyaan 
dari guru. Peserta didik diberi waktu 20 menit untuk 
menjawab pertanyaan tersebut.  
e. Mengkomunikasikan 
1) Guru meminta salah satu peserta didik secara acak untuk 
membacakan soal yang diterimanya dan 
mempresentasikan jawabannya di depan kelas. Setelah 
jawaban diberikan, guru meminta peserta didik lain 
untuk mengoreksi atau menambahkan jawaban. Apabila 
dalam proses presentasi dan diskusi terjadi miskonsepsi, 
guru memberikan klarifikasi.  
3. Penutup 
1. Dibawah bimbingan guru, peserta didik menyimpulkan 
materi pembelajaran secara demokratis. 
2. Guru menjelaskan materi yang akan dipelajari pada 
pertemuan berikutnya. 
3.  Bersama-sama menutup pelajaran dengan berdoa. 
10 menit 
 
Pertemuan 3 
No. Kegiatan  Waktu 
1. Pendahuluan 
1. Guru masuk ke kelas dan membuka pembelajaran 
dengan mengucapkan salam serta menyapa 
menggunakan bahasa Inggris agar suasana pelajaran 
inggris dapat langsung tercipta di pertemuan 
pertama.Guru meminta ketua kelas untuk memimpin 
doa sebagai awal pembelajaran. 
2. Guru memeriksa kehadiran siswa apakah jumlah siswa 
sesuai dengan absensi, guru juga memeriksa kerapihan 
siswa dan posisi duduk siswa. 
3. Guru menampilkan video yang dapat memotivasi 
semangat belajar siswa. 
4. Guru menyampaikan cakupan materi dan uraian 
kegiatan sesuai silabus. 
20 menit 
2. Kegiatan Inti 
a. Mengamati 
1) Guru menyampaikan materi singkat berupa slide 
powerpoint dan handout tentang teks My Pet kepada 
peserta didik.  
b. Menanya 
1) Peserta didik mengajukan pertanyaan mengenai hal-hal 
yang belum dipahami terkait materi tersebut.  
c. Mengeksplorasi  
Guru membagi handout yang berisikan text  My Pet. 
60 menit 
  
 
 
No. Kegiatan  Waktu 
2) Guru mengajari peserta didik untuk membuat tabel atau 
kolom K.W.L technique yang dapat memberi petunjuk 
kepada peserta didik. Guru menjelaskan apa yang 
peserta didik akan lakukan di setiap kolom. 
3) Guru bersama peserta didik mengkategorikan informasi 
yang ada di dalam teks di kolom atau tabel K. Langkah 
ini akan membantu peserta didik untuk mengetahui 
struktur konten dalam memahami isi teks My Pet.  
4) Guru mengajak peserta didik untuk memberikan ide 
mengenai topik yang ada di dalam teks untuk dituliskan 
dikolom W.  
d. Mengasosiasi 
1) Guru memberikan arahan kepada peserta didik untuk 
menjabarkan isi dari kolom K dan W di kolom L. 
Peserta didik memberikan penjabaran terkait dengan 
topik setelah membaca text My Pet.  
2) Guru meminta peserta didik untuk menjawab pertanyaan 
dari teks My Pet yang diterimanya. Peserta didik diberi 
waktu 20 menit untuk menjawab pertanyaan tersebut. 
e. Mengkomunikasikan  
1) Guru meminta salah satu peserta didik secara acak untuk 
membacakan soal yang diterimanya dan 
mempresentasikan jawabannya di depan kelas. Setelah 
jawaban diberikan, guru meminta peserta didik lain 
untuk mengoreksi atau menambahkan jawaban. Apabila 
dalam proses presentasi dan diskusi terjadi miskonsepsi, 
guru memberikan klarifikasi. 
3. Penutup 
1. Dibawah bimbingan guru, peserta didik menyimpulkan 
materi pembelajaran secara demokratis. 
2. Guru menjelaskan materi yang akan dipelajari pada 
pertemuan berikutnya. 
3.  Bersama-sama menutup pelajaran dengan berdoa 
10 menit 
  
 
Pertemuan 4 
No. Kegiatan  Waktu 
1. Pendahuluan 
a. Guru masuk ke kelas dan membuka pembelajaran 
dengan mengucapkan salam serta menyapa 
menggunakan bahasa Inggris agar suasana pelajaran 
inggris dapat langsung tercipta di pertemuan 
pertama.Guru meminta ketua kelas untuk memimpin 
20 menit 
  
 
 
No. Kegiatan  Waktu 
doa sebagai awal pembelajaran. 
b. Guru memeriksa kehadiran siswa apakah jumlah siswa 
sesuai dengan absensi, guru juga memeriksa kerapihan 
siswa dan posisi duduk siswa. 
c. Guru menampilkan video yang dapat memotivasi 
semangat belajar siswa. 
d. Guru memulai pelajaran dengan menanyakan siapakah 
idolamu. 
2. Kegiatan Inti 
a. Mengamati 
1) Guru menyampaikan materi singkat berupa slide 
powerpoint dan handout tentang Artist kepada peserta 
didik. 
b. Menanya 
Peserta didik mengajukan pertanyaan mengenai hal-hal 
yang belum dipahami terkait materi tersebut. 
c. Mengeksplorasi 
Guru membagi handout yang berisikan text Artist Guru 
mengajari peserta didik untuk membuat tabel atau 
kolom K.W.L technique yang dapat memberi petunjuk 
kepada peserta didik. Guru menjelaskan apa yang 
peserta didik akan lakukan di setiap kolom. 
2) Guru bersama peserta didik mengkategorikan informasi 
yang ada di dalam teks di kolom atau tabel K. Langkah 
ini akan membantu peserta didik untuk mengetahui 
struktur konten dalam memahami isi teks Artist  
3) Guru mengajak peserta didik untuk memberikan ide 
mengenai topik yang ada di dalam teks untuk dituliskan 
dikolom W. 
d. Mengasosiasi 
1) Guru memberikan arahan kepada peserta didik untuk 
menjabarkan isi dari kolom K dan W di kolom L. 
Peserta didik memberikan penjabaran terkait dengan 
topik setelah membaca text Artist.  
2) Guru meminta peserta didik untuk menjawab pertanyaan 
dari teks Artist yang diterimanya. Peserta didik diberi 
waktu 20 menit untuk menjawab pertanyaan tersebut. 
e. Mengkomunikasikan 
1) Guru meminta salah satu peserta didik secara acak untuk 
membacakan soal yang diterimanya dan 
mempresentasikan jawabannya di depan kelas. Setelah 
jawaban diberikan, guru meminta peserta didik lain 
untuk mengoreksi atau menambahkan jawaban. Apabila 
dalam proses presentasi dan diskusi terjadi miskonsepsi, 
guru memberikan klarifikasi.  
60 menit 
  
 
 
No. Kegiatan  Waktu 
3. Penutup 
1. Dibawah bimbingan guru, peserta didik menyimpulkan 
materi pembelajaran secara demokratis. 
2. Guru menjelaskan materi yang akan dipelajari pada 
pertemuan berikutnya. 
3.  Bersama-sama menutup pelajaran dengan berdoa 
 
10 menit 
  
G. Sumber dan Media  
Sumber belajar: Suara Guru, Modul Bahasa Inggris untuk SMP/ MTS Kelas VIII, 
Video. 
Alat  : Laptop, Lcd, Speaker Active, Spidol. 
Media  : Video dan Power Point Presentation. 
 
H. Evaluasi  :  
Siswa diminta mengidentifikasikan bagian- bagian dari descriptive text. 
Example :  
 
My Blewuk 
I have some pets. However my favorite pet is Blewuk. 
Blewuk is a male cat I call it Blewuk because his fur is grey. He 
is adorable with his soft stripes. He has innocent round eyes and 
feeble sweet voice. He always meow when he feels hungry. 
Actually his voice is not suitable with his giant body. When I 
come home, he usually gives me a kiss. 
Blewuk is a nice playmate. I’m happy to spend my time 
with him. Most of the time, he’s good boy. It’s almost impossible 
for me to be angry with him. In the morning he always wakes me 
up early. When he wakes up early, he waits quitly by me beside 
until I wake up. 
I. Penilaian 
1. Penilaian sikap spiritual. 
Kriteria Skor   Indikator 
Sangat Baik 
(SB) 
4 Selalu bersemangat dalam belajar bahasa inggris- 
sudah Konsisten 
Baik (B) 3 Sering menunjukkan semangat dalam bahasa 
inggris-Mulai Konsisten 
Cukup  (C) 2 Kadang-kadang menunjukkan semangat dalam 
Identificatio
n 
Description 
  
 
 
bahasa inggris- Belum konsisten 
Kurang (K) 1 Tidak pernah bersemangat dalam bahasa inggris- 
tidak konsisten 
 
2. Penilaian sikap social. 
Kriteria Skor Indikator 
Sangat Baik 
(SB) 
4 Selalu santun dalam besikap dan bertutur kata 
kepada guru dan teman- sudah Konsisten 
Baik (B) 3 Sering santun dalam besikap dan bertutur kata 
kepada guru dan teman -Mulai Konsisten 
Cukup  (C) 2 Kadang-kadang santun dalam besikap dan bertutur 
kata kepada guru dan tema - Belum konsisten 
Kurang (K) 1 Tidak pernah santun dalam besikap dan bertutur 
kata kepada guru dan tema - tidak konsisten 
 
       3. Penilaian pengetahuan. 
 Kriteria  Skor Indikator 
`Comprehending 4 Sangat Faham 
3 Faham 
2 Kurang Faham 
1 Tidak Faham 
Knowledge  
 
4 Sangat Cerdas 
3 Cerdas 
2 Kurang Cerdas 
`1 Tidak Cerdas 
Analysis  4 Sangat Tepat 
3 Tepat 
2 Kurang Tepat  
1 Tepat 
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RENCANA PELAKSANAAN PEMBELAJARAN 
(RPP) 
 
Satuan pendidikan  :  SMP NEGERI 1 MATESIH 
Kelas     :  VIII C (Control Group) 
Skill   :  Reading skill 
Tema / topik  :  Descriptive text 
Semester   :  1 (ganjil) 
Alokasi waktu  :  4 pertemuan (@2x45 menit/pertemuan) 
 
J. Kompetensi Inti (KI) 
5. Menghargai dan menghayati  ajaran agama yang dianutnya. 
6. Menghargai dan menghayati perilaku jujur, disiplin, tanggungjawab, peduli 
(toleransi, gotong royong), santun, percaya diri,  dalam berinteraksi secara 
efektif dengan lingkungan sosial dan alam dalam jangkauan pergaulan dan 
keberadaannya 
7. Memahami dan menerapkan pengetahuan (faktual, konseptual, dan prosedural) 
berdasarkan rasa ingin tahunya tentang ilmu pengetahuan, teknologi, seni, 
budaya terkait fenomena dan kejadian tampak mata. 
8. Mengolah,  menyaji, dan menalar dalam ranah konkret (menggunakan, 
mengurai, merangkai, memodifikasi, dan membuat) dan ranah abstrak 
(menulis, membaca, menghitung, menggambar, dan mengarang) sesuai dengan 
yang dipelajari di sekolah dan sumber lain yang sama dalam sudut 
pandang/teori. 
 
K. Kompetensi Dasar (KD) dan Indikator Pencapaian Kompetensi 
No Kompetensi Dasar Indikator Pencapaian 
Kompetensi 
1 1.2 Mensyukuri kesempatan dapat 
mempelajari bahasa Inggris 
sebagai bahasa pengantar 
1.2.1 Menunjukkan rasa syukur 
kepada Tuhan selama 
pembelajaran. 
  
 
 
komunikasi Internasional 
yang diwujudkan dalam 
semangat belajar 
 
1.2.2 Menunjukkan perilaku peduli 
dalam pembelajaran 
2 2.2 Menunjukkan perilaku 
tanggung jawab, peduli, 
kerjasama, dan cinta damai, 
dalam melaksanakan 
komunikasi fungsional 
 
 
3 3.11 Menerapkan struktur teks dan 
unsur kebahasaan untuk 
melaksanakan fungsi sosial 
teks deskriptif dengan 
menyatakan dan menanyakan 
tentang deskripsi orang, 
binatang, dan benda, pendek 
dan sederhana, sesuai dengan 
konteks penggunaan nya 
 
3.11.1 Memberi nama benda 
3.11.2 Mengidentifikasikan sifat 
benda 
3.11.3 Mendeskripsikan benda 
3.11.4 Menyebutkan fungsi sosial 
teks deskriptif. 
 
4 8.11 Menangkap makna dalam teks 
deskriptiflisan dan tulis, 
pendek dan sederhana. 
8.12 Menyusun teks deskriptif 
lisan dan tulis, pendek dan 
sederhana, tentang orang, 
binatang, dan benda, dengan 
memperhatikan fungsi sosial, 
struktur teks, dan unsur 
kebahasaan yang benar dan 
sesuai konteks. 
 
4.11.4 Menemukan gambaran 
umum dari sebuah teks. 
4.11.5 Menemukan informasi 
tertentu dari teks sederhana 
4.11.6 Menemukan informasi rinci 
dari teks sederhana 
8.12.1 Melengkapi teks descriptive 
sederhana tentang benda 
8.12.2 Menyusun teks deskriptif 
sederhanan tentang benda 
 
 
L. Tujuan Pembelajaran  
4. Melalui contoh, peserta didik dapat menyusun teks descriptive dalam praktik 
menulis bahasa Inggris. 
5. Setelah mengamati dan mendiskusikan teks descriptive, peserta didik mampu 
memahami teks descriptive serta fungsi dan unsur kebahasaan sesuai konteks. 
6. Peserta didik mampu mengaplikasikan fungsi social, struktur teks dan unsur 
kebahasaan dari teks descriptive dengan lingkungan sekitarnya. 
 
  
 
 
M. Materi Pembelajaran 
4. Materi Pembelajaran Reguler 
Menuliskan ungkapan mendeskripsikan seseorang ataupun benda dengan 
memperhatikan fungsi social, struktur teks dan unsur kebahasaan yang benar 
dan sesuai dengan konteks. 
d. Fungsi Sosial 
Menjaga hubungan interpersonal dengan guru dan teman. 
e. Unsur Kebahasaan 
• Kata dan tata bahasa yang lazim digunakan dalam undangan dari 
sumber- sumber otentik. 
• Ejaan dan tanda baca 
• Tulisan tangan 
f. Struktur teks 
• Menyebutkan tujuan dari teks deskriptif 
• Menyebutkan informasi rinci teks deskriptif 
5. Materi Pembelajaran Pengayaan: 
Materi tentang teks deskriptif dengan memperhatikan fungsi social, struktur 
teks dan unsur kebahasaan yang benar dan sesuai dengan konteks. 
6. Materi Pembelajaran Remidial: 
Materi tentang teks deskriptif dengan memperhatikan fungsi social, struktur 
teks dan unsur kebahasaan yang benar dan sesuai dengan konteks.  
N. Metode Pembelajaran 
Pendekatan : Scientific Approach 
Model  : Lecturing Technique 
 
O. Kegiatan Pembelajaran 
Pertemuan ke 1 
No. Kegiatan  Waktu 
1. Pendahuluan 
6. Guru masuk ke kelas dan membuka pembelajaran 
20 menit 
  
 
 
No. Kegiatan  Waktu 
dengan mengucapkan salam serta menyapa 
menggunakan bahasa Inggris agar suasana pelajaran 
inggris dapat langsung tercipta di pertemuan pertama. 
7. Guru meminta ketua kelas untuk memimpin doa sebagai 
awal pembelajaran. 
8. Guru memeriksa kehadiran siswa apakah jumlah siswa 
sesuai dengan absensi, guru juga memeriksa kerapihan 
siswa dan posisi duduk siswa. 
9. Guru menampilkan video yang dapat memotivasi 
semangat belajar siswa. 
10. Guru menjelaskan Lecturing Technique yang akan 
digunakan sebagai strategi pembelajaran. 
2. Kegiatan Inti 
a. Mengamati 
2. Siswa mengamati pengertian Descriptive text beserta 
contoh-contohnya pada slide yang ditampilkan oleh 
guru. 
b. Menanya 
3. Dengan bimbingan dan arahan guru siswa menanyakan 
tentang: Bagaimana ciri-ciri Descriptive text. 
4. Dengan bimbingan dan arahan guru siswa menanyakan 
tentang: Bagaimana cara mengidentifikasi bagian-bagian 
dari Descriptive text. 
 
c. Mengeksplorasi 
1. Siswa bereksperimen tentang Descriptive text yang 
diberikan oleh guru. 
2. Siswa melaporkan hasil dari isi Descriptive text. 
d. Mengasosiasi 
3. Siswa mampu mengasosiasikan dalam membedakan 
antara language feature yang digunakan dalam 
Descriptive text dan dalam text jenis lain. 
4. Siswa mendapatkan feedback dari guru dan temannya 
berkaitan dengan apa yang disampaikanya. 
e. Mengomunikasikan. 
3. Guru memberikan penjelasan secara terperinci terkait 
dengan materi yang diajarkan. 
4. Siswa mengkomunikasikan pengalamanya ketika belajar 
bahasa inggris. 
60 menit 
3. Penutup 
1. Dibawah bimbingan guru, peserta didik menyimpulkan 
materi pembelajaran secara demokratis. 
2. Guru menjelaskan materi yang akan dipelajari pada 
pertemuan berikutnya. 
 
10 menit 
  
 
 
No. Kegiatan  Waktu 
3. Bersama-sama menutup pelajaran dengan berdoa 
 
Pertemuan 2 
No. Kegiatan  Waktu 
1. Pendahuluan 
e. Guru masuk ke kelas dan membuka pembelajaran 
dengan mengucapkan salam serta menyapa 
menggunakan bahasa Inggris agar suasana pelajaran 
inggris dapat langsung tercipta di pertemuan 
pertama.Guru meminta ketua kelas untuk memimpin 
doa sebagai awal pembelajaran. 
f. Guru memeriksa kehadiran siswa apakah jumlah siswa 
sesuai dengan absensi, guru juga memeriksa kerapihan 
siswa dan posisi duduk siswa. 
g. Guru menampilkan video yang dapat memotivasi 
semangat belajar siswa. 
h. Guru mengajukan pertanyaan untuk membangkitkan 
pengetahuan awal yang dimiliki siswa setelah 
mempelajari materi sebelumnya. 
20  menit 
2. Kegiatan Inti 
Mengamati 
• Siswa menyimak contoh teks deskriptif  yang diberikan 
guru  berupa power point dan handout. 
• Siswa mengamati fungsi sosial, struktur dan unsur 
kebahasaannya  
• Siswa belajar menemukan gagasan utama, informasi 
rinci dan informasi tertentu dari teks.  
Mempertanyakan (questioning) 
1. Dengan bimbingan dan arahan guru, siswa 
mempertanyakan antara lain perbedaan antar berbagai 
teks deskriptif yang ada dalam bahasa Inggris, perbedaan 
teks dalam bahasa Inggris dengan yang ada dalam bahasa 
Indonesia. 
2. Siswa mempertanyakan gagasan utama, informasi rinci 
dan informasi tertentu dalam teks. 
Mengeksplorasi 
1. Siswa berlatih menemukan gagasan utama, informasi 
rinci dan informasi tertentu dalam teks. 
2. Siswa menuliskan isi teks dengan memperhatikan 
fungsi sosial, struktur, dan unsur kebahasaan dengan 
runtut. 
Mengasosiasi 
1. Siswa  menganalisis teks dengan fokus pada fungsi 
sosial, struktur, dan unsur kebahasaan 
60 menit 
  
 
 
No. Kegiatan  Waktu 
2. Siswa memperoleh balikan (feedback) dari guru dan 
teman tentang hasil analisis yang disampaikan dalam 
kerja kelompok. 
Mengkomunikasikan 
1. Siswa mempresentasikan kembali teks secara sederhana 
tentang keteladanan dari  tokoh terkenal dengan 
memperhatikan fungsi sosial, struktur dan unsur 
kebahasaannya. 
3. Penutup 
1. Dibawah bimbingan guru, peserta didik menyimpulkan 
materi pembelajaran secara demokratis. 
2. Guru menjelaskan materi yang akan dipelajari pada 
pertemuan berikutnya. 
3.  Bersama-sama menutup pelajaran dengan berdoa 
10 menit 
 
Pertemuan 3 
No. Kegiatan  Waktu 
1. Pendahuluan 
5. Guru masuk ke kelas dan membuka pembelajaran 
dengan mengucapkan salam serta menyapa 
menggunakan bahasa Inggris agar suasana pelajaran 
inggris dapat langsung tercipta di pertemuan pertama. 
Guru meminta ketua kelas untuk memimpin doa sebagai 
awal pembelajaran. 
6. Guru memeriksa kehadiran siswa apakah jumlah siswa 
sesuai dengan absensi, guru juga memeriksa kerapihan 
siswa dan posisi duduk siswa. 
7. Guru menampilkan video yang dapat memotivasi 
semangat belajar siswa. 
8. Guru menyampaikan cakupan materi dan uraian 
kegiatan sesuai silabus. 
20 menit 
2. Kegiatan Inti 
Mengamati 
1. Siswa menyimak contoh teks deskriptif  yang diberikan 
guru  berupa power point dan handout. 
2. Siswa menirukan contoh pengucapan nama dan sifat 
benda, orang, binatang dengan bimbingan guru. 
Mempertanyakan (questioning) 
1. Dengan bimbingan dan arahan guru, siswa 
mempertanyakan antara lain perbedaan cara 
menyebutkan dan menanyakan sifat benda, orang dan 
binatang dalam bahasa inggris menggunakan bahasa 
inggris. 
Mengeksplorasi 
60 menit 
  
 
 
No. Kegiatan  Waktu 
1. Siswa berlatih menemukan gagasan utama, informasi 
rinci dan informasi tertentu dalam teks. 
2. Siswa menuliskan sifat benda, orang dan binatang 
Mengasosiasi 
1. Siswa  menganalisis sifat benda, orang dan binatang. 
2. Siswa memperoleh balikan (feedback) dari guru dan 
teman tentang hasil analisis yang disampaikan dalam 
kerja kelompok. 
Mengkomunikasikan 
1. Siswa mempresentasikan kembali teks secara sederhana 
tentang keteladanan dari  tokoh terkenal dengan 
memperhatikan fungsi sosial, struktur dan unsur 
kebahasaannya. 
3. Penutup 
1. Dibawah bimbingan guru, peserta didik menyimpulkan 
materi pembelajaran secara demokratis. 
2. Guru menjelaskan materi yang akan dipelajari pada 
pertemuan berikutnya. 
3.  Bersama-sama menutup pelajaran dengan berdoa 
10 menit 
  
  
 
 
Pertemuan 4 
No. Kegiatan  Waktu 
1. Pendahuluan 
e. Guru masuk ke kelas dan membuka pembelajaran 
dengan mengucapkan salam serta menyapa 
menggunakan bahasa Inggris agar suasana pelajaran 
inggris dapat langsung tercipta di pertemuan 
pertama.Guru meminta ketua kelas untuk memimpin 
doa sebagai awal pembelajaran. 
f. Guru memeriksa kehadiran siswa apakah jumlah siswa 
sesuai dengan absensi, guru juga memeriksa kerapihan 
siswa dan posisi duduk siswa. 
g. Guru menampilkan video yang dapat memotivasi 
semangat belajar siswa. 
h. Guru memulai pelajaran dengan menanyakan siapakah 
idolamu. 
20 menit 
2. Kegiatan Inti 
Mengamati 
1. Siswa menyimak contoh gambar  yang diberikan guru  
handout. 
2. Siswa menyebutkan ciri-ciri dari tiap gambar 
3. Siswa belajar menganalisis gambar. 
Mempertanyakan (questioning) 
1. Dengan bimbingan dan arahan guru, siswa 
mempertanyakan antara lain cara menyusun teks 
deskriptif sederhanan tentang benda 
Mengeksplorasi 
1. Siswa berlatih menemukan gagasan utama, informasi 
rinci dan informasi tertentu dalam teks. 
2. Siswa menuliskan isi teks dengan memperhatikan 
fungsi sosial, struktur, dan unsur kebahasaan dengan 
runtut. 
Mengasosiasi 
1. Siswa  menganalisis teks dengan fokus pada fungsi 
sosial, struktur, dan unsur kebahasaan 
2. Siswa memperoleh balikan (feedback) dari guru dan 
teman tentang hasil analisis yang disampaikan dalam 
kerja kelompok. 
Mengkomunikasikan 
1. Siswa mempresentasikan kembali teks secara sederhana 
tentang keteladanan dari  tokoh terkenal dengan 
memperhatikan fungsi sosial, struktur dan unsur 
kebahasaannya. 
60 menit 
3. Penutup 
1. Dibawah bimbingan guru, peserta didik menyimpulkan 
10 menit 
  
 
 
No. Kegiatan  Waktu 
materi pembelajaran secara demokratis. 
2. Guru menjelaskan materi yang akan dipelajari pada 
pertemuan berikutnya. 
3.  Bersama-sama menutup pelajaran dengan berdoa 
  
P. Sumber dan Media  
Sumber belajar: Suara Guru, Modul Bahasa Inggris untuk SMP/ MTS Kelas VIII, 
Video. 
Alat  : Laptop, Lcd, Speaker Active, Spidol. 
Media  : Video dan Power Point Presentation. 
 
Q. Evaluasi  :  
Siswa diminta mengidentifikasikan bagian- bagian dari descriptive text. 
Example :  
 
My Blewuk 
I have some pets. However my favorite pet is Blewuk. 
Blewuk is a male cat I call it Blewuk because his fur is grey. He 
is adorable with his soft stripes. He has innocent round eyes and 
feeble sweet voice. He always meow when he feels hungry. 
Actually his voice is not suitable with his giant body. When I 
come home, he usually gives me a kiss. 
Blewuk is a nice playmate. I’m happy to spend my time 
with him. Most of the time, he’s good boy. It’s almost impossible 
for me to be angry with him. In the morning he always wakes me 
up early. When he wakes up early, he waits quitly by me beside 
until I wake up. 
R. Penilaian 
3. Penilaian sikap spiritual. 
Kriteria Skor   Indikator 
Sangat Baik 
(SB) 
4 Selalu bersemangat dalam belajar bahasa inggris- 
sudah Konsisten 
Baik (B) 3 Sering menunjukkan semangat dalam bahasa 
inggris-Mulai Konsisten 
Cukup  (C) 2 Kadang-kadang menunjukkan semangat dalam 
bahasa inggris- Belum konsisten 
Kurang (K) 1 Tidak pernah bersemangat dalam bahasa inggris- 
tidak konsisten 
Identificatio
n 
Description 
  
 
 
 
4. Penilaian sikap social. 
Kriteria Skor Indikator 
Sangat Baik 
(SB) 
4 Selalu santun dalam besikap dan bertutur kata 
kepada guru dan teman- sudah Konsisten 
Baik (B) 3 Sering santun dalam besikap dan bertutur kata 
kepada guru dan teman -Mulai Konsisten 
Cukup  (C) 2 Kadang-kadang santun dalam besikap dan bertutur 
kata kepada guru dan tema - Belum konsisten 
Kurang (K) 1 Tidak pernah santun dalam besikap dan bertutur 
kata kepada guru dan tema - tidak konsisten 
 
       3. Penilaian pengetahuan. 
Kriteria Skor Indikator 
`Comprehending 4 Sangat Faham 
3 Faham 
2 Kurang Faham 
1 Tidak Faham 
Knowledge  
 
4 Sangat Cerdas 
3 Cerdas 
2 Kurang Cerdas 
`1 Tidak Cerdas 
Analysis  4 Sangat Tepat 
3 Tepat 
2 Kurang Tepat  
1 Tepat 
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PRETEST 
 
Choose the correct answer from the option a,b,c, or d ! 
 
Milo 
 
Milo is my pet. He is my lovely cat. He is not an expensive cat. I found 
him in front of my house. Though he is not a pricey cat, I love him so much. 
Milo has long moustaches and green eyes. He is orange with two 
gradations of color. He is not fat though he eats a lot because he is very active. He 
likes to play with balls, but his favorite toy is a yarn. He likes to roll a yarn and 
then chase it. Once he catch it, he throws it from one of his front legs to the other 
one. At night, he always sleeps with me. 
 
1. The writer’s . . . is a cat. 
a. Pet 
b. Food 
c. Friend 
d. Guard 
2. How many gradations of 
colours does the cat have? 
a. One 
b. Two 
c. Three 
d. Four 
3. What does Milo do if he catches the 
yarn? 
a. He eats it 
b. He kicks it 
c. He throws it 
d. He gets on the yarn 
4. What is the text about? 
a. Instructions to have a cat. 
b. A description of general 
cats. 
c. A description of the 
writer’s cat. 
d. A story about a cat’s 
adventure. 
5. What does the word “pricey” mean? 
a. Cheap  
b. Expensive 
c. Reasonable 
d. Economical  
 
 
My Friend 
 
I have a best friend. His name is Bonar. Bonar is my classmate. He is tall 
and a bit fat. He has curly hair. He wears a pair of glasses. His hobby is reading 
and playing Play Station. When we have spare time, we always play PS together. 
We usually play it in the afternoon from three to four. Bonar is the same age as 
me. He is thirteen years old most of my friends like Bonar because he is a nice 
boy. He is polite and helpful. 
 
6. What does Bonar look like? 7. When does the writer usually 
  
 
 
a. He is fat and wears a pair of 
glasses. 
b. He is short with curly hair. 
c. He is tall and thin. 
d. He is fat and short. 
play Play Station? 
a. In the afternoon from 2 to 4 
b. After reading books. 
c. In his spare time. 
d. After studying. 
 
8. How old is the writer? 
a. 11 years old. 
b. 12 years old. 
c. 13 years old. 
d. 14 years old. 
9. Which statement is TRUE 
according to the text? 
a. Bonar is a polite boy. 
b. The writer wears glasses. 
c. The writer does not like 
playing PlayStation. 
d. Bonar always plays 
PlayStation. 
 
Octopus 
 
The octopus the sea animal with eight power full feet which it uses as 
hands. These are called tentacles. The word “Octopus” comes from two Greek 
word that mean “Eight Feet”. 
The octopus, the squid and the cuttlefish belong to the same family that 
has no outside shells. Their bodies are recovered entirely with skin. Therefore the 
body of an octopus is soft. It looks likes big balloon. A fully-grown octopus can 
be as 8,5 meters from the tip of one tentacles to the tip of another. It can weigh as 
much as 45 kilograms. 
Besides using its tentacles to catch small fish, sea plants, crab and lobsters. 
The octopus also uses them against its enemies. The octopus wraps its tentacles 
around the victim and squeezes it before eating it. 
The octopus escapes from its enemies on giving out dark fluid to darken 
the water. It can also change the color of its body match its surroundings. It hides 
from its enemies by doing this. 
 
10. Which group of sea creatures 
belongs to the same family? 
a. Fish, octopus, and crab 
b. Squid, crab, and octopus 
c. Crab, cuttlefish, and squid 
d. Cuttlefish, octopus, and squid 
 
11. How does the octopus hunt for 
food? 
a. It uses magic color 
b. It uses its tentacles 
c. It uses its teeth 
d. It uses color 
12. What does the word “octopus” mean 
in Greek? 
a. Eight feet 
b. Tentacles  
c. Monster 
d. Fish 
 
13. How much a fully-grown 
octopus can weigh? 
a. 35 kilograms. 
b. 40 kilograms. 
c. 45 kilograms. 
d. 55 kilograms. 
  
 
 
14. Before the octopus eats its victim 
it… 
a. Changes the colour of its body 
b. Realises a thick dark fluid 
c. Plays with 
d. Squeezes  
15. How large a fully-grown 
octopus can be from the tip of 
one tentacle to the tip of 
another? 
a. 6,5 meters. 
b. 7,5 meters. 
c. 8,5 meters. 
d. 9,5 meters.  
16. The word them in paragraph 3 refers 
to the octopus’s . . . 
a. Teeth 
b. Enemies 
c. Tentacles 
d. Lobster 
 
17. What does the octopus do to 
escape from its enemy? 
a. It runs. 
b. It gives out a thick dark 
fluid to darken the water. 
c. It swims. 
d. It stings the enemies. 
 
 
Botanical Garden 
 
I went to a botanical garden. It was large, landscaped parks where plants 
were grown for scientific purposes and for public display. People could stroll 
down flowers bordered paths or sat on benches and admired the beautiful plants. 
Most of the plants were labelled with their popular as well as their scientific 
names. 
In greenhouses, long, low buildings made of glass and artificially heated 
the more delicate plants were cultivated. 
One of the greatest botanical gardens in the world today is the Royal 
Botanic Garden at Kew, England. It is commonly known as Kew Gardens. One of 
the largest botanical gardens in the United Stated is the New York Botanical 
Gardens, Bronx, New York, which contains 13,000 species varieties of plants. 
 
18. What are botanical gardens? They 
are large, landscaped parks 
where…are grown. 
a. Trees 
b. Shrubs  
c. Plants  
d. Vegetables  
 
19. What are botanical gardens used for 
all the answers are correct, except… 
a. For camping 
b. For scientific research  
c. For scientific purposes 
d. For public display 
20. What are most of the plants labeled 
with? All the answers are correct, 
except… 
a. With their scientific names 
b. With their popular names 
c. With their unfamiliar names 
d. With their familiar names 
21. What is a bench? It is a…made of 
wood or stone. 
a. Round seat 
b. Equilateral seat 
c. Short seat  
d. Long seat 
  
 
 
 
22. What is a greenhouse? It is a long, 
low building made of…and 
artificially heated. 
a. Stone 
b. Glass 
c. Bricks 
d. Wood 
 
23. The delicate plants are cultivated. 
One of the following is not the 
meaning of “delicate”? 
a. Fine 
b. Soft 
c. Tender 
d. Harsh 
24. Where is the Royal Botanic Garden 
at Kew? 
a. In Europe 
b. In England 
c. In West Europe 
d. In East Europe 
25. Where is the Botanical Garden in 
West Java? 
a. Bandung Botanical Garden 
b. Bogor Botanical Garden 
c. Sukabumi Botanical Garden 
d. Lembang Botanical Garden 
 
 
 
Kediri is a name of a town. It is situated in avalley between the Kelud and 
Wilis mountains and inhabited by about 1.3 million people. In the  center of the 
town there is a large hill which is called the Dathok mountain. Because of the 
topography of the region, Kediri is called a chily town by the locals. There is a big 
river called Brantas cutting off the centerof the town. 
Besides temples, Kediri is also famous for its products like cigarettes and a 
special kind of tofu or bean curd. This highly nutritious food is a delicacy of 
Kediri and has a distinctive taste. The cigarette factory dominates the town’s 
economy and employs the majority of the women labor force. Kediri and the 
cigarette factory are inseparable and it is considered the biggest cigarette factory 
in Indonesia. Most of the local people work in this factory. Those who do not 
work here are farmers or traders. 
 
26. What does the above text tell us 
about? 
a. The history of Kediri 
b. The famous products of Kediri 
c. The description of Kediri 
d. The people of Kediri 
 
27. “Those who do not work 
here….”(Last sentence) 
      The underlined word refers to…. 
28. What is products from Kediri? 
a. Cigarette, Tofu and Beef 
b. Cigarette, Bean and Beef 
c. Cigarette, Tofu and Bean 
d. Cigarette, Tofu and nut 
 
  
 
 
a. The local people 
b. The factory workers 
c. The farmers 
d. The traders 
 
 
Doraemon 
 
Doraemon is one of the characters in a Japanese manga series created by 
Fujiko Fujio. Doraemon is a robotic cat. He has small body and white hands and 
feet. Although he can hear perfectly well, Doraemon has no ears. 
Doraemon possesses a large pocket that can produce many gadgets from 
the future. The pocket is called yojigen-pocket, or fourth- dimensional pocket. 
Doraemon’s favorite food is dorayaki, a Japanese treat filled with red bean paste. 
This robotic cat has the tendency to panic during emergencies. In an 
emergency situation, he will frantically pull out every unnecessary gadget from 
his pocket. Nevertheless, Doraemon is a good cat. He always helps Nobita. 
 
29. What does the text mainly talk 
about? 
a. Doraemon 
b. Fujiko Fujio 
c. Robotic cats 
d. Nobita 
 
30. “… he will frantically pull out every 
unnecessary … “ (paragraph 3). 
The underline word can be best 
replaced by … 
a. Happily 
b. Calmly 
c. Worriedly 
d. Diligently 
31. What is the weakness of 
Doraemon? 
a. He has a magic pocket 
b. He gets panic easily 
c. He is only a robotic cat 
d. He likes eating Dorayaki 
32. “He has small body and white 
hands and feet” 
The word HE refers to.. 
a. Nobita 
b. Doraemon 
c. Suneo 
d. Dorayaki 
 
The Terrifying Headmaster 
 
Mr.Tucker is the headmaster of my school. He does not wear glasses. His 
eyes always frighten me even when I refuse to face them. They are sharp, hard, 
and cold, and he uses them like a whip. 
He always washes his hands in an enamel basin in the corner of the room. 
After he has washed them, he will walk over to his desk and stand behind is 
looking at the pupils while he dries his hands on a small, white towel. He dries 
each finger separetely, beginning with the first finger. His  fingers are long and 
white. He rubs them briskly without losing the effect of deliberation and as he 
rubs them, he looks at us with his eyes. 
  
 
 
No one moves while he dries his hands, no one speaks. When he finishes, 
he will fold the towel and put it in the desk drawer. Then, he will awkwardly 
smile at us. He really terrifies me. 
 
33. What is the purpose of the text? 
a. to terrify the readers 
b. to describe the writer’s 
headmaster 
c. to promote the writer’s 
headmaster career 
d. to inform the readers about a 
terrifying school 
 
34. Where does Mr. Tucker usually 
wash his hands? 
a. corner of the room 
b. in front of the room 
c. beside of the room 
d. behind of the room 
35. “He dries eachfinger separately….” 
The underlined word has similar 
meaning to… 
a. wash      
b. fold 
c. divide 
d. corner 
 
 
 
Leopard 
Leopards live in many part of the world, from Siberia to Africa. They have 
a  very beautiful yellow skin with large black spot. They live for about 15 years 
and eat small mammals such as young zebras, monkeys and deer. They sleep for 
about 12 hours a day. Leopards are very solitary animals. They spend most of 
their time alone in trees. They wait until a small animal passes. They jump on the 
animal and then pull it up into the tree. They eat it there. 
We can not find many leopards now because people kill them. People kill 
them because their fur is beautiful and very expensive. 
36. “Becouse people kill them” 
The word THEM refers to… 
a. People 
b. Small animals 
c. Leopards 
d. Mammals 
 
37. Leopards sleep for ….hours per day 
a. Fifteen 
b. Eleven 
c. Twelve 
d. Fourteen 
38. Where do Leopards live ? 
a. In the tree 
b. Under the tree 
c. In the river 
d. In the sky 
 
 
 
 
 
 
  
 
 
A ZOO KEEPER 
 
I would like to tell a story of my uncle. My uncle is a zoo keeper. 
He feeds the animals everyday. He prepares foods and drinks for the animals 
every morning. He clean the animal’s cage every day. His friends help him to 
wash the animals. There are also doctors who take care of sick animals and the 
technicians regularly repair the animals cages. My uncle looks very happy as a 
zoo keeper. He loves his job. 
 
39. What is the Indonesian for zoo keeper? 
a. Kepala kebun binatang  
b. penjaga kebun binatang 
c. dokter kebun binatang 
d. teknisi di kebun binatang 
 
40. The term of feed the animal in the sentence above is resemble with one of 
the statement below? 
a. give food every day to the animal 
b. give drinks regularly to the animals 
c. Look after the sick animals  
d. repair the cages of the animals 
 
  
 
 
 
 
POST-TEST 
 
The text below is for question number 1 – 10 
 
Saka is the youngest in our family. He is fourteen years old and four years 
younger than me. He has long, straight hair, bright eyes and a friendly smile. 
Sometimes he is rather naughty at home, but he usually does what he is asked to 
do. 
Saka is interested in sports very much, and at school, he plays football and 
tennis. He is the best badminton player in our family. 
 
41. How old is Saka? He is … 
years old. 
a. Four   
b. Fourteen 
c. Forty 
d. Ten  
42. From the text, we may conclude that…. 
a. Many people do not like Saka. 
b. People is older that the writer. 
c. Saka is a welcoming person. 
d. Saka is not diligent at all. 
43. The writer is … years old. 
a. Fourteen      
b. Sixteen 
c. Eighteen 
d. Nineteen 
 
44. What is the text mostly about? 
a. Saka 
b. Saka’s hobby 
c. Saka’s family 
d. Saka’s elder brother 
45. Which of the following 
statement is not true about 
Saka? 
a. He has long and straight 
hair. 
b. He has bright eyes. 
c. He is interested in sports. 
d. He plays football and 
tennis. 
 
46. ”He is fourteen years old…Than me.”The 
underlined word refers to... 
a. Saka 
b. The writer 
c. The writer’s brother 
d. The writer’s family 
47. According to the passage, we 
know that Saka is …. 
a. The writer’s youngest 
brother 
b. The writer’s elder brother 
c. A naughty boy 
d. A friendly boy 
 
48. “Saka is interested in sports very much, 
and at school he plays football and 
tennis.” The underlined phrase can be 
replaced by  
a. Dislike sport 
b. Really likes sport 
c. Hates sport very much 
d. Finds sport not really entertaining 
 
  
 
 
49. It is implied in the passage 
that …. 
a. Saka is naughty. 
b. Saka is lazy. 
c. Saka is unfriendly. 
d. Saka is diligent.  
 
50. “But he usually does what he is asked to 
do” The underlined phrase means … 
a. He does anything he wants. 
b. He always asks. 
c. He is lazy. 
d. He is diligent. 
 
 
The following text is for questions number 11 to 13. 
 
Boyolali regency is located in north of Solo and east of Merapi and 
Merbabu Mountains. This regency has been known for its production of fresh 
milk for a long time. No wonder, the cow statues adorn Boyolali town. 
There are six main cow statues in Boyolali. They are displayed in different 
places. The statues are made of concrete. The colour and shape are made in such a 
way to resemble the real cows. However, the size is made bigger to catch the eye. 
Besides decorating the town, the statues also turn out to be helpful for 
people from out of town to find places they are seeking in Boyolali. By 
mentioning the position of the statue, people can get their way easily. 
51. " ... they are seeking in Boyolali" (paragraph 3).What does the underlined 
word refer to? 
a. People from out town 
b. Places in Boyolali. 
c. Cow statues. 
d. Real cows 
 
52. What is the main idea of the last paragraph? 
a. The statues help people to find places easily. 
b. The statues decorate the town beautifully. 
c. The cow can get their way easily around the town. 
d. The people from out of town easily find the statues. 
 
53. The text mainly tells us about .... 
a. The colour of the statues 
b. Cow statues in Boyolali 
c. A town called Boyolali  
d. How to raise cows 
 
Read the text to answer questions 14 to 17.  
 
              I have a close Friend. She is beautiful, attractive and trendy. She always 
wants to be a trend setter of the day. She always pays much attention to her 
appearance. Recently, she bought a new stylist foot legs from blowfish shoes 
products. These shoes really match on her.  
            Her new blowfish women's shoes are wonderful. When she is walking on 
those shoes, all her friends, including me watch and admire that she has the most 
  
 
 
suitable shoes on her physical appearance. The style, bright color, and brand 
represent her as a smart woman of the day. She really has perfect appearance.  
            She is really mad on those shoes. She said that the products covered all 
genders. The blowfish men's shoes are as elegant as she has. The products provide 
varieties of choice. Ballet, casual, boot athletic shoes are designed in attractive 
way. The products are international trade mark and become the hottest trend.  
54. The writer's friend has just bought … from blowfish shoes products. 
a. a new match shoes   
b. a new stylist foot legs  
c. a trendy and attractive shoes 
d. a brand and bright color shoes  
 
55. Why does the writer admire her friend? 
a. She likes wearing an international trade mark shoes. 
b. She always wants to be a trendy and attractive woman.   
c. She has the most suitable shoes on her physical appearance.  
d. She really has perfect appearance with her wonderful shoes.  
 
56. Writer writes the text in order to …   
a. Describe her friend's style and her new shoes. 
b. Explain an international trademark shoes. 
c. Share her experience with her friend. 
d. Tell blowfish shoes products.  
 
57. “She really has perfect appearance.” The word "she" refers to … 
a. the writer. 
b. a close friend.   
c. the writer's friend.   
d. blowfish women's shoes 
 
Read the text and answer questions 18 to 22.  
 
When I just hang out in a mall one day, I saw a very beautiful bag. I love 
this bag at the first sight. 
This was the first time I've spent much money on a bag and I don't regret 
it.  
The bag is wonderful. It is made of thin but strong leather. The weight is 
light and the size keeps it from getting stuffed with junk. It has a long shoulder 
strap that I like because it keeps the bag hands-free. Its neutral color is fun and 
sporty. The design is simple and well-made.  
The bag is very functional. It is the perfect size to carry a cell phone, a 
pocket sized wallet, a small book, a pack of gum, and pens. It also fits well into 
my laptop backpack for bike commuting to school. This bag also has more 
pockets inside so my small items don't all fall to the bottom. In overall I really 
satisfy with bag. 
58. Where does the writer usually put 59. What makes the small items of 
  
 
 
her small items? 
a. In her pockets. 
b. In her laptop backpack. 
c. In her pocket size wallet.   
d. In the pockets of her leather bag.  
the writer not falling down in 
the bag? 
a. The satisfying bag 
b. Her laptop backpack 
c. A pocket-sized wallet   
d. The pockets inside the bag 
 
  
60. “I've spent much money on a bag 
and I don't regret it”. The 
underlined word refers to …the 
bag. 
a. Having 
b. seeing   
c. buying  
d. loving  
 
 
61. What is the main idea of the 
last paragraph?  
a. The writer has a new bag.   
b. The bag is very functional.  
c. The bag has many pockets.  
d. The writer is satisfied with 
the bag  
62. What is the purpose of the text? 
a. To retell the past event 
b. To entertain the readers   
c. To describe the writer’s new 
bag 
d. To give instruction how to buy a 
bag 
 
 
The following text is for questions number 23 to 25.  
 
I live in a village called Amed in Bali, about a two‐hour drive from Kuta. 
It is a beach village and one of the best places for scuba diving in Bali. To reach 
my village, you  will need a lot of energy because it is an exhausting trip. The 
road is curved and there are many ups and downs too. But as soon as you arrive in 
Amed, your efforts will be paid by the beauty of my village. 
Unlike other places in Bali, Amed is a calm and peaceful place. The bay, 
some sandy, others rocky appears to be lined with traditional fishing boats called 
jukung. From the top of the hill, people can enjoy the beautiful scenery. There are 
no factories or industries in Amed, so the water and the soil in my village are still 
clean and unpolluted. This is needed to produce salt by the people in the village. 
63. What makes Amed different from other places in Bali? 
a. Amed is a place for scuba diving. 
b. It needs a lot of energy to get there. 
c. Amed is a calm and peaceful place. 
d. Amed has many star rated hotels. 
 
64. Where can people enjoy beautiful scenery in Amed? 
a. From the top of the hill. 
  
 
 
b.  From the top of the factory. 
c. From the beach of the village. 
d. From the roads of the village.  
 
65. “…. Because it is an exhausting trip.” (paragraph 1) 
The underlined word has similar meaning to…. 
a. Tiring 
b. Exciting 
c. Confusing 
d. Challenging 
 
The following text is for questions number 26 to 33.  
 
My Blewuk 
 
I have some pets. However my favorite pet is Blewuk. Blewuk is a male 
cat I call it Blewuk because his fur is grey. He is adorable with his soft stripes. He 
has innocent round eyes and feeble sweet voice. He always meow when he feels 
hungry. Actually his voice is not suitable with his giant body. When I come home, 
he usually gives me a kiss. 
Blewuk is a nice playmate. I’m happy to spend my time with him. Most of 
the time, he’s good boy. It’s almost impossible for me to be angry with him. In the 
morning he always wakes me up early. When he wakes up early, he waits quitly 
by me beside until I wake up. 
 
66. Why is the pet called Blewuk? 
a. Because it has got sweet 
voice 
b. Because it is a male cat 
c. Because it is adorable 
d. Because of the color of his 
fur 
67. Based on the text we know that….. 
a. Blewuk kisses the writer in the 
morning 
b. Every morning the writer 
always wakes Blewuk up 
c. Blewuk is big cat 
d. Blewuk is female 
 
68. What does the word feeble in 
the text mean? 
a. Weak 
b. Loud 
c. Strong  
d. Coarse 
69. What does the word “he” in the 
sentence : …”he usually gives me 
a kiss”. Refers to..? 
a. Blewuk 
b. The writer 
c. The reader 
d. The writer’s friend 
 
70. What does the word “adorable” 
has the same meaning with..? 
a. Very big 
b. Funny 
c. Popular 
71. What is the purpose of the text? 
a. To entertain the reader 
b. To describe about the Blewuk 
c. To describe how to look after 
the Blewuk 
  
 
 
d. Lovely d. To give inform about the 
Blewuk 
 
72. We can find the physical 
description of Blewuk in the… 
paragraph 
a. First 
b. Second 
c. Third 
d. Fourth  
 
73. When does Blewuk gives a kiss to 
writer? 
a. When the writer comes  
b. When Blewuk feels hungry 
c. When the writer wakes up 
d. When Blewuk wakes up earlier 
The following text is for questions number 34 and 35.  
 
Dian is the youngest in our family. She is seventeen years old and five 
years younger than me. He has long straight hair, bright eyes, and a friendly smile. 
Sometime, he is rather naughty at home, but he usually does what she is to do. 
Dian is interested in drawing very much. She likes to draw some kind of 
flowers. Everyday she draws flowers and coloring well. She often take part in 
drawing competition. 
74. From the text we know that… 
a. The writer’s youngest sister 
b. The writer’s elder sister 
c. A naughty girl 
d. A friendly girl 
75. Based on the text we know 
that the writer is … years 
old. 
a. Seventeen 
b. Twenty  
c. Twenty one  
d. Twenty two 
 
The following text is for questions number 36 to 40.  
 
Her name is Sinna Sherina Munaf, but you can call her Sherina only. He 
was born in Bandung 11th June 1990 as the middle child from 3 siblings. Her big 
sister is Virania Devarainy, and little sister is Mayzura Restalla. 
Sherina’s parents are Triawan and Luki. Her father’s name is Triawan 
Munaf, works as ads designer and ex-musician. Her mother’s full name is Luki 
Ariani. 
Sherina is a singer. She has a lovely voice. She began to sing since she 
was child. One of her famous song is “Petualangan Sherina”. Sherina has ever 
sung duet with Weslife in 1998. 
  
 
 
Sherina often changes her appearance. Sometimes she comes with her long 
hair and sometimes with her short hair. But she’s still cute enough for everything 
she does. 
76. How many sisters does Sherina have? 
a. One 
b. Two 
c. Three 
d. Four 
77. What is Sherina’s father? He 
is a… 
a. Singer 
b. Musician 
c. Designer 
d. Designer and musician 
78. How old is Sherina in 2010? She is.. 
a. 18 years old 
b. 19 years old 
c. 20 years old 
d. 21 years old 
 
79. What is the main idea of the 
second paragraph? 
a. Sherina 
b. Sherina’s parents 
c. Sherina’s carier 
d. Sherina’s appearance 
80. “… as the middle child from three 
sibling.” What is the same meaning 
with the word sibling in this sentence? 
a. Sister 
b. Parents 
c. Friends 
d. Cousins    
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 .221 .255 .030  .030 .100 .070 .070 .443 .045
 .551 .212 .402 .134 .171 .443 .301 .221 .134 .045
 .952 .030 .765 .765 .765 .402 .654 .952 .551 .519
 .519 .666 .765 .402 .854 .458 .755 .519 .952 .765
 .854 .350 .036 
 N 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 
item13 Pearson Correlation 1.000** .265 .069 .131 -.352 .467*
 .452* .385 .265 .069 1.000** .452* 1 -.352 .385
  
 
 
 .385 -.519* .099 .204 .271 .168 .013 -.295 .168 .225
 .265 .013 .099 -.013 1.000** -.066 -.066 -.066 -.183
 .225 .322 .131 .142 -.142 -.095 .066 -.183 -.271 .211
 -.247 -.142 .013 -.066 .041 -.204 .472* 
 Sig. (2-tailed) .000 .221 .755 .551 .100 .025 .030 .070
 .221 .755 .000 .030  .100 .070 .070 .011 .654
 .350 .212 .443 .952 .171 .443 .301 .221 .952 .654
 .952 .000 .765 .765 .765 .402 .301 .134 .551 .519
 .519 .666 .765 .402 .212 .333 .255 .519 .952 .765
 .854 .350 .023 
 N 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 
item14 Pearson Correlation -.352 .171 .164 .008 1.000** -.182
 -.352 -.195 .171 .164 -.352 -.352 -.352 1 -.195 -.195
 .478* -.096 -.008 -.592** -.078 .137 .313 -.278 -.088
 .171 .137 -.096 .214 -.352 -.243 -.243 .187 .521* -.272
 -.038 .008 .292 -.060 -.352 .243 .122 -.115 .250 .164
 .171 .137 .187 -.115 .390 .197 
 Sig. (2-tailed) .100 .435 .454 .970 .000 .405 .100 .372
 .435 .454 .100 .100 .100  .372 .372 .021 .663
 .970 .003 .723 .532 .146 .199 .689 .435 .532 .663
 .327 .100 .264 .264 .393 .011 .209 .863 .970 .177
 .784 .100 .264 .581 .600 .251 .454 .435 .532 .393
 .600 .066 .368 
 N 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 
item15 Pearson Correlation .385 -.133 .087 .051 -.195 .438* .385
 1.000** -.133 .087 .385 .385 .385 -.195 1
 1.000** -.132 -.024 -.244 .164 -.273 -.054 -.233 -.273
 .024 -.133 -.054 -.024 -.124 .385 -.171 -.171 -.171 .132
 .398 .302 .244 -.102 -.368 .069 -.266 .132 -.164 .009
 -.095 -.368 -.233 -.171 .016 -.337 .250 
 Sig. (2-tailed) .070 .546 .692 .819 .372 .037 .070 .000
 .546 .692 .070 .070 .070 .372  .000 .547 .912
 .262 .454 .207 .806 .285 .207 .912 .546 .806 .912
 .573 .070 .435 .435 .435 .547 .060 .161 .262 .643
 .084 .755 .220 .547 .454 .966 .666 .084 .285 .435
 .944 .116 .250 
  
 
 
 N 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 
item16 Pearson Correlation .385 -.133 .087 .051 -.195 .438* .385
 1.000** -.133 .087 .385 .385 .385 -.195 1.000**
 1 -.132 -.024 -.244 .164 -.273 -.054 -.233 -.273 .024
 -.133 -.054 -.024 -.124 .385 -.171 -.171 -.171 .132 .398
 .302 .244 -.102 -.368 .069 -.266 .132 -.164 .009 -.095
 -.368 -.233 -.171 .016 -.337 .250 
 Sig. (2-tailed) .070 .546 .692 .819 .372 .037 .070 .000
 .546 .692 .070 .070 .070 .372 .000  .547 .912
 .262 .454 .207 .806 .285 .207 .912 .546 .806 .912
 .573 .070 .435 .435 .435 .547 .060 .161 .262 .643
 .084 .755 .220 .547 .454 .966 .666 .084 .285 .435
 .944 .116 .250 
 N 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 
item17 Pearson Correlation -.519* -.250 .273 -.037 .478* -.253 -.168
 -.132 -.250 .273 -.519* -.168 -.519* .478* -.132 -.132 1
 .018 -.178 -.122 -.098 .172 -.026 -.098 -.018 -.250 .172
 .018 .422* -.519* .127 .127 .127 .353 -.226 -.026 -.253
 -.011 .011 -.519* .359 .127 .122 .073 .071 .011 .172
 .127 -.078 .393 .084 
 Sig. (2-tailed) .011 .250 .207 .865 .021 .245 .443 .547
 .250 .207 .011 .443 .011 .021 .547 .547  .935
 .417 .581 .656 .432 .907 .656 .935 .250 .432 .935
 .045 .011 .565 .565 .565 .099 .300 .907 .245 .959
 .959 .011 .093 .562 .581 .740 .749 .959 .432 .565
 .723 .064 .704 
 N 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 
item18 Pearson Correlation .099 .387 -.024 .112 -.096 .311 .423*
 -.024 .387 -.024 .099 .423* .099 -.096 -.024 -.024 .018
 1 -.311 .272 -.226 -.151 -.334 .190 -.042 .387 -.151
 1.000** -.032 .099 -.156 .292 -.156 -.018 .150 -.151
  
 
 
 -.086 .094 -.094 .099 .156 -.226 .464* -.164 .163 .147
 .215 .292 .280 .112 .412 
 Sig. (2-tailed) .654 .068 .912 .610 .663 .149 .045 .912
 .068 .912 .654 .045 .654 .663 .912 .912 .935 
 .149 .209 .300 .492 .120 .386 .850 .068 .492 .000
 .886 .654 .478 .176 .478 .935 .495 .492 .696 .669
 .669 .654 .478 .300 .026 .456 .458 .504 .326 .176
 .195 .610 .051 
 N 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 
item19 Pearson Correlation .204 .054 .143 .232 -.008 .027 -.131
 -.244 .054 .143 .204 -.131 .204 -.008 -.244 -.244 -.178
 -.311 1 -.199 -.037 .066 .255 .178 .707** .054 .066
 -.311 .313 .204 -.322 .141 .141 -.037 .112 -.123 -.179
 -.054 .303 -.131 .322 -.037 -.182 .120 -.244 .303 .255
 -.322 .008 .027 .182 
 Sig. (2-tailed) .350 .806 .515 .286 .970 .903 .551 .262
 .806 .515 .350 .551 .350 .970 .262 .262 .417 .149 
 .363 .865 .765 .240 .417 .000 .806 .765 .149 .147
 .350 .134 .521 .521 .865 .610 .575 .415 .806 .159
 .551 .134 .865 .405 .587 .262 .159 .240 .134 .970
 .903 .406 
 N 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 
item20 Pearson Correlation .271 -.060 -.195 -.182 -.592** .199
 .271 .164 -.060 -.195 .271 .271 .271 -.592** .164
 .164 -.122 .272 -.199 1 -.078 .137 -.389 .122 -.088
 -.060 .137 .272 .038 .271 .187 .187 .187 -.278 .280
 .313 .390 -.402 -.060 .271 -.187 -.278 .238 .037 -.016
 -.060 .137 -.243 .062 -.182 .142 
 Sig. (2-tailed) .212 .784 .372 .405 .003 .363 .212 .454
 .784 .372 .212 .212 .212 .003 .454 .454 .581 .209
 .363  .723 .532 .066 .581 .689 .784 .532 .209
 .863 .212 .393 .393 .393 .199 .195 .146 .066 .057
 .784 .212 .393 .199 .273 .867 .944 .784 .532 .264
 .780 .405 .519 
 N 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
  
 
 
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 
item21 Pearson Correlation .168 -.011 .132 -.178 -.078 .037 -.183
 -.273 -.011 .132 .168 -.183 .168 -.078 -.273 -.273 -.098
 -.226 -.037 -.078 1 .224 .026 .324 -.398 -.011 .224
 -.226 -.224 .168 .359 -.127 -.127 .098 -.398 -.172 .037
 .273 -.011 -.183 .127 -.127 -.122 .167 -.071 -.011 -.371
 .359 -.122 .037 -.104 
 Sig. (2-tailed) .443 .959 .547 .417 .723 .865 .402 .207
 .959 .547 .443 .402 .443 .723 .207 .207 .656 .300
 .865 .723  .304 .907 .132 .060 .959 .304 .300
 .304 .443 .093 .565 .565 .656 .060 .432 .865 .208
 .959 .402 .565 .562 .581 .446 .749 .959 .082 .093
 .581 .865 .636 
 N 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 
item22 Pearson Correlation .013 .250 -.411 .123 .137 .123 .322
 -.054 .250 -.411 .013 .322 .013 .137 -.054 -.054 .172
 -.151 .066 .137 .224 1 .303 .224 -.032 .250
 1.000** -.151 .045 .013 .223 -.204 .223 .224 -.215
 .129 .123 .210 .020 -.295 .204 -.172 -.137 -.083 -.054
 .020 .129 -.204 -.313 -.255 .292 
 Sig. (2-tailed) .952 .251 .051 .575 .532 .575 .134 .806
 .251 .051 .952 .134 .952 .532 .806 .806 .432 .492
 .765 .532 .304  .160 .304 .886 .251 .000 .492
 .837 .952 .307 .350 .307 .304 .326 .558 .575 .337
 .928 .171 .350 .432 .532 .708 .806 .928 .558 .350
 .146 .240 .176 
 N 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 
item23 Pearson Correlation -.295 .250 -.233 -.066 .313 -.255 -.295
 -.233 .250 -.233 -.295 -.295 -.295 .313 -.233 -.233 -.026
 -.334 .255 -.389 .026 .303 1 .026 -.032 .250 .303
 -.334 .045 -.295 -.204 -.204 -.204 .224 .151 -.220 -.066
 .210 .479* .013 -.223 .026 .038 -.083 -.233 .250 .129
 -.204 -.137 .123 -.017 
  
 
 
 Sig. (2-tailed) .171 .251 .285 .765 .146 .240 .171 .285
 .251 .285 .171 .171 .171 .146 .285 .285 .907 .120
 .240 .066 .907 .160  .907 .886 .251 .160 .120
 .837 .171 .350 .350 .350 .304 .492 .314 .765 .337
 .021 .952 .307 .907 .863 .708 .285 .251 .558 .350
 .532 .575 .940 
 N 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 
item24 Pearson Correlation .168 .250 -.273 .253 -.278 .253 .168
 -.273 .250 -.273 .168 .168 .168 -.278 -.273 -.273 -.098
 .190 .178 .122 .324 .224 .026 1 .018 .250 .224
 .190 -.224 .168 .359 -.127 -.127 -.127 .018 -.172 -.393
 .273 .250 .168 .127 -.127 .078 -.073 -.071 -.011 .224
 -.127 .078 .037 .185 
 Sig. (2-tailed) .443 .250 .207 .245 .199 .245 .443 .207
 .250 .207 .443 .443 .443 .199 .207 .207 .656 .386
 .417 .581 .132 .304 .907  .935 .250 .304 .386
 .304 .443 .093 .565 .565 .562 .935 .432 .064 .208
 .250 .443 .565 .562 .723 .740 .749 .959 .304 .565
 .723 .865 .398 
 N 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 
item25 Pearson Correlation .225 -.147 .211 .483* -.088 .285 .225
 .024 -.147 .211 .225 .225 .225 -.088 .024 .024 -.018
 -.042 .707** -.088 -.398 -.032 -.032 .018 1 -.147 -.032
 -.042 .580** .225 -.292 .156 .156 .018 .042 -.032 -.112
 -.094 .094 -.099 .292 .018 -.096 .164 .024 .094 .151
 -.292 .272 -.112 .351 
 Sig. (2-tailed) .301 .504 .333 .020 .689 .188 .301 .912
 .504 .333 .301 .301 .301 .689 .912 .912 .935 .850
 .000 .689 .060 .886 .886 .935  .504 .886 .850
 .004 .301 .176 .478 .478 .935 .850 .886 .610 .669
 .669 .654 .176 .935 .663 .456 .912 .669 .492 .176
 .209 .610 .101 
 N 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
  
 
 
 23 23 23 23 23 23 23 23 23 23
 23 23 
item26 Pearson Correlation .265 1.000** -.368 -.054 .171 -.054
 .265 -.133 1.000** -.368 .265 .265 .265 .171 -.133
 -.133 -.250 .387 .054 -.060 -.011 .250 .250 .250 -.147
 1 .250 .387 -.020 .265 -.098 -.098 -.098 -.273 .094
 .020 -.054 .211 .092 -.142 .098 -.273 .060 -.242 -.368
 .395 .250 -.098 -.171 -.054 .319 
 Sig. (2-tailed) .221 .000 .084 .806 .435 .806 .221 .546
 .000 .084 .221 .221 .221 .435 .546 .546 .250 .068
 .806 .784 .959 .251 .251 .250 .504  .251 .068
 .928 .221 .657 .657 .657 .208 .669 .928 .806 .335
 .676 .519 .657 .208 .784 .266 .084 .062 .251 .657
 .435 .806 .138 
 N 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 
item27 Pearson Correlation .013 .250 -.411 .123 .137 .123 .322
 -.054 .250 -.411 .013 .322 .013 .137 -.054 -.054 .172
 -.151 .066 .137 .224 1.000** .303 .224 -.032 .250
 1 -.151 .045 .013 .223 -.204 .223 .224 -.215 .129
 .123 .210 .020 -.295 .204 -.172 -.137 -.083 -.054 .020
 .129 -.204 -.313 -.255 .292 
 Sig. (2-tailed) .952 .251 .051 .575 .532 .575 .134 .806
 .251 .051 .952 .134 .952 .532 .806 .806 .432 .492
 .765 .532 .304 .000 .160 .304 .886 .251  .492
 .837 .952 .307 .350 .307 .304 .326 .558 .575 .337
 .928 .171 .350 .432 .532 .708 .806 .928 .558 .350
 .146 .240 .176 
 N 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 
item28 Pearson Correlation .099 .387 -.024 .112 -.096 .311 .423*
 -.024 .387 -.024 .099 .423* .099 -.096 -.024 -.024 .018
 1.000** -.311 .272 -.226 -.151 -.334 .190 -.042 .387
 -.151 1 -.032 .099 -.156 .292 -.156 -.018 .150 -.151
 -.086 .094 -.094 .099 .156 -.226 .464* -.164 .163 .147
 .215 .292 .280 .112 .412 
 Sig. (2-tailed) .654 .068 .912 .610 .663 .149 .045 .912
 .068 .912 .654 .045 .654 .663 .912 .912 .935 .000
  
 
 
 .149 .209 .300 .492 .120 .386 .850 .068 .492 
 .886 .654 .478 .176 .478 .935 .495 .492 .696 .669
 .669 .654 .478 .300 .026 .456 .458 .504 .326 .176
 .195 .610 .051 
 N 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 
item29 Pearson Correlation -.013 -.020 .411 .255 .214 .066 -.013
 -.124 -.020 .411 -.013 -.013 -.013 .214 -.124 -.124 .422*
 -.032 .313 .038 -.224 .045 .045 -.224 .580** -.020 .045
 -.032 1 -.013 -.223 .204 .204 -.026 -.151 .045 .066
 -.210 -.020 -.322 .223 .172 -.038 .294 -.124 .210 .220
 -.223 .137 .066 .362 
 Sig. (2-tailed) .952 .928 .051 .240 .327 .765 .952 .573
 .928 .051 .952 .952 .952 .327 .573 .573 .045 .886
 .147 .863 .304 .837 .837 .304 .004 .928 .837 .886 
 .952 .307 .350 .350 .907 .492 .837 .765 .337 .928
 .134 .307 .432 .863 .174 .573 .337 .314 .307 .532
 .765 .090 
 N 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 
item30 Pearson Correlation 1.000** .265 .069 .131 -.352 .467*
 .452* .385 .265 .069 1.000** .452* 1.000** -.352
 .385 .385 -.519* .099 .204 .271 .168 .013 -.295 .168
 .225 .265 .013 .099 -.013 1 -.066 -.066 -.066 -.183
 .225 .322 .131 .142 -.142 -.095 .066 -.183 -.271 .211
 -.247 -.142 .013 -.066 .041 -.204 .472* 
 Sig. (2-tailed) .000 .221 .755 .551 .100 .025 .030 .070
 .221 .755 .000 .030 .000 .100 .070 .070 .011 .654
 .350 .212 .443 .952 .171 .443 .301 .221 .952 .654
 .952  .765 .765 .765 .402 .301 .134 .551 .519
 .519 .666 .765 .402 .212 .333 .255 .519 .952 .765
 .854 .350 .023 
 N 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 
  
 
 
item31 Pearson Correlation -.066 -.098 -.171 -.141 -.243 -.141 -.066
 -.171 -.098 -.171 -.066 -.066 -.066 -.243 -.171 -.171 .127
 -.156 -.322 .187 .359 .223 -.204 .359 -.292 -.098 .223
 -.156 -.223 -.066 1 -.045 -.045 -.127 -.292 .223 -.141
 .098 -.098 -.066 .045 -.127 -.187 -.112 -.171 -.098 -.204
 -.045 -.187 -.141 -.319 
 Sig. (2-tailed) .765 .657 .435 .521 .264 .521 .765 .435
 .657 .435 .765 .765 .765 .264 .435 .435 .565 .478
 .134 .393 .093 .307 .350 .093 .176 .657 .307 .478
 .307 .765  .837 .837 .565 .176 .307 .521 .657
 .657 .765 .837 .565 .393 .610 .435 .657 .350 .837
 .393 .521 .137 
 N 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 
item32 Pearson Correlation -.066 -.098 .266 -.141 -.243 -.141 -.066
 -.171 -.098 .266 -.066 -.066 -.066 -.243 -.171 -.171 .127
 .292 .141 .187 -.127 -.204 -.204 -.127 .156 -.098 -.204
 .292 .204 -.066 -.045 1 -.045 -.127 .156 -.204 -.141
 -.465* -.098 -.066 .045 .359 -.187 -.112 -.171 .465* .223
 -.045 .243 -.141 -.052 
 Sig. (2-tailed) .765 .657 .220 .521 .264 .521 .765 .435
 .657 .220 .765 .765 .765 .264 .435 .435 .565 .176
 .521 .393 .565 .350 .350 .565 .478 .657 .350 .176
 .350 .765 .837  .837 .565 .478 .350 .521 .025
 .657 .765 .837 .093 .393 .610 .435 .025 .307 .837
 .264 .521 .813 
 N 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 
item33 Pearson Correlation -.066 -.098 -.171 -.141 .187 -.141 -.066
 -.171 -.098 -.171 -.066 -.066 -.066 .187 -.171 -.171 .127
 -.156 .141 .187 -.127 .223 -.204 -.127 .156 -.098 .223
 -.156 .204 -.066 -.045 -.045 1 -.127 -.292 .223 .322
 -.465* -.098 -.066 .045 -.127 -.187 -.112 .266 -.098 .223
 -.045 -.187 -.141 -.097 
 Sig. (2-tailed) .765 .657 .435 .521 .393 .521 .765 .435
 .657 .435 .765 .765 .765 .393 .435 .435 .565 .478
 .521 .393 .565 .307 .350 .565 .478 .657 .307 .478
 .350 .765 .837 .837  .565 .176 .307 .134 .025
  
 
 
 .657 .765 .837 .565 .393 .610 .220 .657 .307 .837
 .393 .521 .660 
 N 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 
item34 Pearson Correlation -.183 -.273 .335 .037 .521* .253 -.183
 .132 -.273 .335 -.183 -.183 -.183 .521* .132 .132 .353
 -.018 -.037 -.278 .098 .224 .224 -.127 .018 -.273 .224
 -.018 -.026 -.183 -.127 -.127 -.127 1 .018 .026 .037
 .273 -.011 -.183 .127 .098 .078 .407 .335 -.011 -.172
 .359 .078 .253 .392 
 Sig. (2-tailed) .402 .208 .118 .865 .011 .245 .402 .547
 .208 .118 .402 .402 .402 .011 .547 .547 .099 .935
 .865 .199 .656 .304 .304 .562 .935 .208 .304 .935
 .907 .402 .565 .565 .565  .935 .907 .865 .208
 .959 .402 .565 .656 .723 .054 .118 .959 .432 .093
 .723 .245 .064 
 N 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 
item35 Pearson Correlation .225 .094 -.163 -.311 -.272 .086 -.099
 .398 .094 -.163 .225 -.099 .225 -.272 .398 .398 -.226
 .150 .112 .280 -.398 -.215 .151 .018 .042 .094 -.215
 .150 -.151 .225 -.292 .156 -.292 .018 1 .334 -.112
 -.094 .335 .225 -.156 .018 .272 -.058 -.163 .094 .334
 -.292 .272 -.112 .236 
 Sig. (2-tailed) .301 .669 .458 .149 .209 .696 .654 .060
 .669 .458 .301 .654 .301 .209 .060 .060 .300 .495
 .610 .195 .060 .326 .492 .935 .850 .669 .326 .495
 .492 .301 .176 .478 .176 .935  .120 .610 .669
 .118 .301 .478 .935 .209 .794 .458 .669 .120 .176
 .209 .610 .278 
 N 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 
item36 Pearson Correlation .322 .020 -.054 -.255 -.038 .123 .013
 .302 .020 -.054 .322 .013 .322 -.038 .302 .302 -.026
  
 
 
 -.151 -.123 .313 -.172 .129 -.220 -.172 -.032 .020 .129
 -.151 .045 .322 .223 -.204 .223 .026 .334 1 .123
 -.020 .020 -.295 .204 -.172 .038 .128 .124 -.210 .129
 -.204 .038 -.255 .238 
 Sig. (2-tailed) .134 .928 .806 .240 .863 .575 .952 .161
 .928 .806 .134 .952 .134 .863 .161 .161 .907 .492
 .575 .146 .432 .558 .314 .432 .886 .928 .558 .492
 .837 .134 .307 .350 .307 .907 .120  .575 .928
 .928 .171 .350 .432 .863 .559 .573 .337 .558 .350
 .863 .240 .274 
 N 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 
item37 Pearson Correlation .131 -.054 -.143 -.232 .008 .179 .131
 .244 -.054 -.143 .131 .131 .131 .008 .244 .244 -.253
 -.086 -.179 .390 .037 .123 -.066 -.393 -.112 -.054 .123
 -.086 .066 .131 -.141 -.141 .322 .037 -.112 .123 1
 -.195 -.054 .131 -.322 -.178 -.008 .339 .244 .195 -.255
 -.141 .182 -.027 .154 
 Sig. (2-tailed) .551 .806 .515 .286 .970 .415 .551 .262
 .806 .515 .551 .551 .551 .970 .262 .262 .245 .696
 .415 .066 .865 .575 .765 .064 .610 .806 .575 .696
 .765 .551 .521 .521 .134 .865 .610 .575  .372
 .806 .551 .134 .417 .970 .114 .262 .372 .240 .521
 .405 .903 .484 
 N 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 
item38 Pearson Correlation .142 .211 -.102 .303 .292 .303 .142
 -.102 .211 -.102 .142 .142 .142 .292 -.102 -.102 -.011
 .094 -.054 -.402 .273 .210 .210 .273 -.094 .211 .210
 .094 -.210 .142 .098 -.465* -.465* .273 -.094 -.020 -.195
 1 .211 -.265 .465* -.250 .171 .242 .133 -.092 -.020
 .098 .171 .303 .352 
 Sig. (2-tailed) .519 .335 .643 .159 .177 .159 .519 .643
 .335 .643 .519 .519 .519 .177 .643 .643 .959 .669
 .806 .057 .208 .337 .337 .208 .669 .335 .337 .669
 .337 .519 .657 .025 .025 .208 .669 .928 .372 
 .335 .221 .025 .250 .435 .266 .546 .676 .928 .657
 .435 .159 .099 
  
 
 
 N 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 
item39 Pearson Correlation -.142 .092 -.368 -.303 -.060 -.303 -.142
 -.368 .092 -.368 -.142 -.142 -.142 -.060 -.368 -.368 .011
 -.094 .303 -.060 -.011 .020 .479* .250 .094 .092 .020
 -.094 -.020 -.142 -.098 -.098 -.098 -.011 .335 .020 -.054
 .211 1 -.142 .098 -.273 .523* .036 .102 .395 .250
 -.098 .292 .444* .079 
 Sig. (2-tailed) .519 .676 .084 .159 .784 .159 .519 .084
 .676 .084 .519 .519 .519 .784 .084 .084 .959 .669
 .159 .784 .959 .928 .021 .250 .669 .676 .928 .669
 .928 .519 .657 .657 .657 .959 .118 .928 .806 .335 
 .519 .657 .208 .010 .869 .643 .062 .251 .657 .177
 .034 .720 
 N 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 
item40 Pearson Correlation -.095 -.142 -.247 .131 -.352 .131 -.095
 .069 -.142 -.247 -.095 -.095 -.095 -.352 .069 .069 -.519*
 .099 -.131 .271 -.183 -.295 .013 .168 -.099 -.142 -.295
 .099 -.322 -.095 -.066 -.066 -.066 -.183 .225 -.295 .131
 -.265 -.142 1 -.691** .168 .041 -.163 .069 -.142
 .013 -.066 .041 -.204 -.301 
 Sig. (2-tailed) .666 .519 .255 .551 .100 .551 .666 .755
 .519 .255 .666 .666 .666 .100 .755 .755 .011 .654
 .551 .212 .402 .171 .952 .443 .654 .519 .171 .654
 .134 .666 .765 .765 .765 .402 .301 .171 .551 .221
 .519  .000 .443 .854 .458 .755 .519 .952 .765
 .854 .350 .162 
 N 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 
item41 Pearson Correlation .066 .098 .171 .141 .243 .141 .066
 -.266 .098 .171 .066 .066 .066 .243 -.266 -.266 .359
 .156 .322 -.187 .127 .204 -.223 .127 .292 .098 .204
 .156 .223 .066 .045 .045 .045 .127 -.156 .204 -.322
  
 
 
 .465* .098 -.691** 1 -.359 .187 .112 .171 .098
 .204 .045 .187 .141 .364 
 Sig. (2-tailed) .765 .657 .435 .521 .264 .521 .765 .220
 .657 .435 .765 .765 .765 .264 .220 .220 .093 .478
 .134 .393 .565 .350 .307 .565 .176 .657 .350 .478
 .307 .765 .837 .837 .837 .565 .478 .350 .134 .025
 .657 .000  .093 .393 .610 .435 .657 .350 .837
 .393 .521 .088 
 N 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 
item42 Pearson Correlation -.183 -.273 .335 .253 .122 .037 -.183
 .132 -.273 .335 -.183 -.183 -.183 .122 .132 .132 .127
 -.226 -.037 -.278 -.127 -.172 .026 -.127 .018 -.273 -.172
 -.226 .172 -.183 -.127 .359 -.127 .098 .018 -.172 -.178
 -.250 -.273 .168 -.359 1 -.521* .167 -.071 -.011 .026
 -.127 .078 -.178 -.104 
 Sig. (2-tailed) .402 .208 .118 .245 .581 .865 .402 .547
 .208 .118 .402 .402 .402 .581 .547 .547 .562 .300
 .865 .199 .562 .432 .907 .562 .935 .208 .432 .300
 .432 .402 .565 .093 .565 .656 .935 .432 .417 .250
 .208 .443 .093  .011 .446 .749 .959 .907 .565
 .723 .417 .636 
 N 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 
item43 Pearson Correlation -.271 .060 -.164 -.199 -.115 -.008 .041
 -.164 .060 -.164 -.271 .041 -.271 -.115 -.164 -.164 .122
 .464* -.182 .238 -.122 -.137 .038 .078 -.096 .060 -.137
 .464* -.038 -.271 -.187 -.187 -.187 .078 .272 .038 -.008
 .171 .523* .041 .187 -.521* 1 -.037 .375 .060 .038
 .243 .292 .373 .151 
 Sig. (2-tailed) .212 .784 .454 .363 .600 .970 .854 .454
 .784 .454 .212 .854 .212 .600 .454 .454 .581 .026
 .405 .273 .581 .532 .863 .723 .663 .784 .532 .026
 .863 .212 .393 .393 .393 .723 .209 .863 .970 .435
 .010 .854 .393 .011  .867 .078 .784 .863 .264
 .176 .080 .491 
 N 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
  
 
 
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 
item44 Pearson Correlation .211 -.242 .441* .110 .250 .339 -.163
 .009 -.242 .441* .211 -.163 .211 .250 .009 .009 .073
 -.164 .120 .037 .167 -.083 -.083 -.073 .164 -.242 -.083
 -.164 .294 .211 -.112 -.112 -.112 .407 -.058 .128 .339
 .242 .036 -.163 .112 .167 -.037 1 .225 .036 -.294
 -.112 .388 .339 .421* 
 Sig. (2-tailed) .333 .266 .035 .619 .251 .114 .458 .966
 .266 .035 .333 .458 .333 .251 .966 .966 .740 .456
 .587 .867 .446 .708 .708 .740 .456 .266 .708 .456
 .174 .333 .610 .610 .610 .054 .794 .559 .114 .266
 .869 .458 .610 .446 .867  .301 .869 .174 .610
 .067 .114 .045 
 N 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 
item45 Pearson Correlation -.247 -.368 -.095 .051 .164 .244 .069
 -.095 -.368 -.095 -.247 .069 -.247 .164 -.095 -.095 .071
 .163 -.244 -.016 -.071 -.054 -.233 -.071 .024 -.368 -.054
 .163 -.124 -.247 -.171 -.171 .266 .335 -.163 .124 .244
 .133 .102 .069 .171 -.071 .375 .225 1 -.133 -.054
 .266 .555** .051 .120 
 Sig. (2-tailed) .255 .084 .666 .819 .454 .262 .755 .666
 .084 .666 .255 .755 .255 .454 .666 .666 .749 .458
 .262 .944 .749 .806 .285 .749 .912 .084 .806 .458
 .573 .255 .435 .435 .220 .118 .458 .573 .262 .546
 .643 .755 .435 .749 .078 .301  .546 .806 .220
 .006 .819 .586 
 N 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 
item46 Pearson Correlation -.142 .395 -.133 -.303 .171 -.303 -.142
 -.368 .395 -.133 -.142 -.142 -.142 .171 -.368 -.368 .011
 .147 .303 -.060 -.011 .020 .250 -.011 .094 .395 .020
 .147 .210 -.142 -.098 .465* -.098 -.011 .094 -.210 .195
 -.092 .395 -.142 .098 -.011 .060 .036 -.133 1 .250
 -.098 .292 .195 .175 
  
 
 
 Sig. (2-tailed) .519 .062 .546 .159 .435 .159 .519 .084
 .062 .546 .519 .519 .519 .435 .084 .084 .959 .504
 .159 .784 .959 .928 .251 .959 .669 .062 .928 .504
 .337 .519 .657 .025 .657 .959 .669 .337 .372 .676
 .062 .519 .657 .959 .784 .869 .546  .251 .657
 .177 .372 .425 
 N 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 
item47 Pearson Correlation .013 .250 -.233 .123 .137 -.066 .013
 -.233 .250 -.233 .013 .013 .013 .137 -.233 -.233 .172
 .215 .255 .137 -.371 .129 .129 .224 .151 .250 .129
 .215 .220 .013 -.204 .223 .223 -.172 .334 .129 -.255
 -.020 .250 .013 .204 .026 .038 -.294 -.054 .250 1
 -.204 .038 .123 .292 
 Sig. (2-tailed) .952 .251 .285 .575 .532 .765 .952 .285
 .251 .285 .952 .952 .952 .532 .285 .285 .432 .326
 .240 .532 .082 .558 .558 .304 .492 .251 .558 .326
 .314 .952 .350 .307 .307 .432 .120 .558 .240 .928
 .251 .952 .350 .907 .863 .174 .806 .251  .350
 .863 .575 .176 
 N 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 
item48 Pearson Correlation -.066 -.098 .266 -.141 .187 -.141 -.066
 -.171 -.098 .266 -.066 -.066 -.066 .187 -.171 -.171 .127
 .292 -.322 -.243 .359 -.204 -.204 -.127 -.292 -.098 -.204
 .292 -.223 -.066 -.045 -.045 -.045 .359 -.292 -.204 -.141
 .098 -.098 -.066 .045 -.127 .243 -.112 .266 -.098 -.204
 1 -.187 .322 -.097 
 Sig. (2-tailed) .765 .657 .220 .521 .393 .521 .765 .435
 .657 .220 .765 .765 .765 .393 .435 .435 .565 .176
 .134 .264 .093 .350 .350 .565 .176 .657 .350 .176
 .307 .765 .837 .837 .837 .093 .176 .350 .521 .657
 .657 .765 .837 .565 .264 .610 .220 .657 .350 
 .393 .134 .660 
 N 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
  
 
 
 23 23 23 23 23 23 23 23 23 23
 23 23 
item49 Pearson Correlation .041 -.171 .016 -.008 -.115 .373 .041
 .016 -.171 .016 .041 .041 .041 -.115 .016 .016 -.078
 .280 .008 .062 -.122 -.313 -.137 .078 .272 -.171 -.313
 .280 .137 .041 -.187 .243 -.187 .078 .272 .038 .182
 .171 .292 .041 .187 .078 .292 .388 .555** .292 .038
 -.187 1 -.008 .353 
 Sig. (2-tailed) .854 .435 .944 .970 .600 .080 .854 .944
 .435 .944 .854 .854 .854 .600 .944 .944 .723 .195
 .970 .780 .581 .146 .532 .723 .209 .435 .146 .195
 .532 .854 .393 .264 .393 .723 .209 .863 .405 .435
 .177 .854 .393 .723 .176 .067 .006 .177 .863 .393 
 .970 .099 
 N 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 
item50 Pearson Correlation -.204 -.054 .244 -.027 .390 -.232 -.204
 -.337 -.054 .244 -.204 -.204 -.204 .390 -.337 -.337 .393
 .112 .027 -.182 .037 -.255 .123 .037 -.112 -.054 -.255
 .112 .066 -.204 -.141 -.141 -.141 .253 -.112 -.255 -.027
 .303 .444* -.204 .141 -.178 .373 .339 .051 .195 .123
 .322 -.008 1 .134 
 Sig. (2-tailed) .350 .806 .262 .903 .066 .286 .350 .116
 .806 .262 .350 .350 .350 .066 .116 .116 .064 .610
 .903 .405 .865 .240 .575 .865 .610 .806 .240 .610
 .765 .350 .521 .521 .521 .245 .610 .240 .903 .159
 .034 .350 .521 .417 .080 .114 .819 .372 .575 .134
 .970  .543 
 N 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 
total Pearson Correlation .472* .319 .157 .331 .197 .667** .440*
 .250 .319 .157 .472* .440* .472* .197 .250 .250 .084
 .412 .182 .142 -.104 .292 -.017 .185 .351 .319 .292
 .412 .362 .472* -.319 -.052 -.097 .392 .236 .238 .154
 .352 .079 -.301 .364 -.104 .151 .421* .120 .175 .292
 -.097 .353 .134 1 
 Sig. (2-tailed) .023 .138 .475 .123 .368 .001 .036 .250
 .138 .475 .023 .036 .023 .368 .250 .250 .704 .051
  
 
 
 .406 .519 .636 .176 .940 .398 .101 .138 .176 .051
 .090 .023 .137 .813 .660 .064 .278 .274 .484 .099
 .720 .162 .088 .636 .491 .045 .586 .425 .176 .660
 .099 .543  
 N 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 
*. Correlation is significant at the 0.05 level (2-tailed). 
**. Correlation is significant at the 0.01 level (2-tailed). 
 
         
Correlations Posttest 
 
  item1 item2 item3 item4 item5 item6 item7 item8 item9
 item10 item11 item12 item13 item14 item15 item16 item17 item18 item19
 item20 item21 item22 item23 item24 item25 item26 item27 item28 item29
 item30 item31 item32 item33 item34 item35 item36 item37 item38 item39
 item40 item41 item42 item43 item44 item45 item46 item47 item48 item49
 item50 total 
item1 Pearson Correlation 1 .303 .224 -.032 -.334 1.000**
 .045 .045 .013 -.302 .112 .295 -.250 -.505* -.505* -.223
 -.313 -.302 .224 .137 .224 1.000** .303 .224 .250
 .250 1.000** -.151 -.032 .224 .013 .303 -.411 .172
 .137 .123 .322 -.054 .250 -.054 -.411 -.411 .013 .137
 -.054 -.054 .172 -.313 .066 .137 .390 
 Sig. (2-tailed)  .160 .304 .886 .120 .000 .837 .837
 .952 .161 .610 .171 .251 .014 .014 .307 .146 .161
 .304 .532 .304 .000 .160 .304 .251 .251 .000 .492
 .886 .304 .952 .160 .051 .432 .532 .575 .134 .806
 .251 .806 .051 .051 .952 .532 .806 .806 .432 .146
 .765 .532 .066 
 N 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 
item2 Pearson Correlation .303 1 .026 -.032 -.151 .303 .045
 .045 -.295 -.124 .371 -.013 -.020 -.294 -.294 .204 -.137
 .054 .026 -.389 .026 .303 1.000** .026 .250 .250
 .303 -.334 -.032 .026 -.295 1.000** -.233 -.026 .313
 -.255 -.295 -.233 .250 -.233 -.233 -.233 -.295 .313 -.233
 -.233 -.026 .214 .255 -.389 .191 
  
 
 
 Sig. (2-tailed) .160  .907 .886 .492 .160 .837 .837
 .171 .573 .082 .952 .928 .174 .174 .350 .532 .806
 .907 .066 .907 .160 .000 .907 .251 .251 .160 .120
 .886 .907 .171 .000 .285 .907 .146 .240 .171 .285
 .251 .285 .285 .285 .171 .146 .285 .285 .907 .327
 .240 .066 .382 
 N 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 
item3 Pearson Correlation .224 .026 1 .018 -.226 .224 -.224
 -.224 .168 .071 .230 .183 .011 -.073 -.073 -.359 .078
 .071 .324 .122 .324 .224 .026 1.000** .250 .250
 .224 .190 .018 1.000** .168 .026 -.273 -.098 -.278
 .253 .168 -.273 .250 -.273 -.273 -.273 .168 -.278 -.273
 -.273 -.098 .078 .178 .122 .313 
 Sig. (2-tailed) .304 .907  .935 .300 .304 .304 .304
 .443 .749 .291 .402 .959 .740 .740 .093 .723 .749
 .132 .581 .132 .304 .907 .000 .250 .250 .304 .386
 .935 .000 .443 .907 .207 .656 .199 .245 .443 .207
 .250 .207 .207 .207 .443 .199 .207 .207 .656 .723
 .417 .581 .146 
 N 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 
item4 Pearson Correlation -.032 -.032 .018 1 .150 -.032 .580**
 .580** .225 -.211 -.012 .099 -.094 -.058 -.058 .292 -.096
 -.211 -.398 -.088 -.398 -.032 -.032 .018 -.147 -.147 -.032
 -.042 1.000** .018 .225 -.032 .211 -.018 -.088 .285
 .225 .024 -.147 .024 .211 .211 .225 -.088 .024 .024
 -.018 -.280 .707** -.088 .304 
 Sig. (2-tailed) .886 .886 .935  .495 .886 .004 .004
 .301 .333 .957 .654 .669 .794 .794 .176 .663 .333
 .060 .689 .060 .886 .886 .935 .504 .504 .886 .850
 .000 .935 .301 .886 .333 .935 .689 .188 .301 .912
 .504 .912 .333 .333 .301 .689 .912 .912 .935 .195
 .000 .689 .158 
 N 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
  
 
 
 23 23 23 23 23 23 23 23 23 23
 23 23 
item5 Pearson Correlation -.334 -.151 -.226 .150 1 -.334 .151
 .151 .099 .211 -.259 -.423* .094 .500* .500* .156 -.088
 .024 -.226 .088 -.226 -.334 -.151 -.226 -.094 -.094 -.334
 .042 .150 -.226 .099 -.151 .163 .018 .088 -.086 -.225
 .163 -.094 .163 .163 .163 .099 .088 .163 .163 .018
 -.088 .086 .088 .075 
 Sig. (2-tailed) .120 .492 .300 .495  .120 .492 .492
 .654 .333 .232 .045 .669 .015 .015 .478 .689 .912
 .300 .689 .300 .120 .492 .300 .669 .669 .120 .850
 .495 .300 .654 .492 .458 .935 .689 .696 .301 .458
 .669 .458 .458 .458 .654 .689 .458 .458 .935 .689
 .696 .689 .734 
 N 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 
item6 Pearson Correlation 1.000** .303 .224 -.032 -.334 1
 .045 .045 .013 -.302 .112 .295 -.250 -.505* -.505* -.223
 -.313 -.302 .224 .137 .224 1.000** .303 .224 .250
 .250 1.000** -.151 -.032 .224 .013 .303 -.411 .172
 .137 .123 .322 -.054 .250 -.054 -.411 -.411 .013 .137
 -.054 -.054 .172 -.313 .066 .137 .390 
 Sig. (2-tailed) .000 .160 .304 .886 .120  .837 .837
 .952 .161 .610 .171 .251 .014 .014 .307 .146 .161
 .304 .532 .304 .000 .160 .304 .251 .251 .000 .492
 .886 .304 .952 .160 .051 .432 .532 .575 .134 .806
 .251 .806 .051 .051 .952 .532 .806 .806 .432 .146
 .765 .532 .066 
 N 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 
item7 Pearson Correlation .045 .045 -.224 .580** .151 .045 1
 1.000** -.013 -.411 -.112 .013 -.210 .083 .083 .223
 -.214 -.233 -.224 .038 -.224 .045 .045 -.224 -.020 -.020
 .045 -.032 .580** -.224 -.013 .045 .411 .422* .214 .066
 -.013 -.124 -.020 -.124 .411 .411 -.013 .214 -.124 -.124
 .422* -.038 .313 .038 .406 
 Sig. (2-tailed) .837 .837 .304 .004 .492 .837  .000
 .952 .051 .610 .952 .337 .708 .708 .307 .327 .285
  
 
 
 .304 .863 .304 .837 .837 .304 .928 .928 .837 .886
 .004 .304 .952 .837 .051 .045 .327 .765 .952 .573
 .928 .573 .051 .051 .952 .327 .573 .573 .045 .863
 .147 .863 .055 
 N 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 
item8 Pearson Correlation .045 .045 -.224 .580** .151 .045
 1.000** 1 -.013 -.411 -.112 .013 -.210 .083 .083
 .223 -.214 -.233 -.224 .038 -.224 .045 .045 -.224 -.020
 -.020 .045 -.032 .580** -.224 -.013 .045 .411 .422* .214
 .066 -.013 -.124 -.020 -.124 .411 .411 -.013 .214 -.124
 -.124 .422* -.038 .313 .038 .406 
 Sig. (2-tailed) .837 .837 .304 .004 .492 .837 .000 
 .952 .051 .610 .952 .337 .708 .708 .307 .327 .285
 .304 .863 .304 .837 .837 .304 .928 .928 .837 .886
 .004 .304 .952 .837 .051 .045 .327 .765 .952 .573
 .928 .573 .051 .051 .952 .327 .573 .573 .045 .863
 .147 .863 .055 
 N 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 
item9 Pearson Correlation .013 -.295 .168 .225 .099 .013 -.013
 -.013 1 -.069 -.339 -.452* -.265 -.163 -.163 .066 .041
 .247 .168 .271 .168 .013 -.295 .168 .265 .265 .013
 .099 .225 .168 1.000** -.295 .069 -.519* -.352 .467*
 .452* .385 .265 .385 .069 .069 1.000** -.352 .385
 .385 -.519* -.271 .204 .271 .344 
 Sig. (2-tailed) .952 .171 .443 .301 .654 .952 .952 .952 
 .755 .114 .030 .221 .458 .458 .765 .854 .255 .443
 .212 .443 .952 .171 .443 .221 .221 .952 .654 .301
 .443 .000 .171 .755 .011 .100 .025 .030 .070 .221
 .070 .755 .755 .000 .100 .070 .070 .011 .212 .350
 .212 .108 
 N 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 
  
 
 
item10 Pearson Correlation -.302 -.124 .071 -.211 .211 -.302 -.411
 -.411 -.069 1 .219 .069 .572** .423* .423* -.171 .703**
 .452* -.335 .016 -.335 -.302 -.124 .071 .133 .133 -.302
 .398 -.211 .071 -.069 -.124 -.270 -.071 .016 -.244 -.069
 -.087 .133 -.087 -.270 -.270 -.069 .016 -.087 -.087 -.071
 -.016 -.337 .016 -.089 
 Sig. (2-tailed) .161 .573 .749 .333 .333 .161 .051 .051
 .755  .316 .755 .004 .045 .045 .435 .000 .030
 .118 .944 .118 .161 .573 .749 .546 .546 .161 .060
 .333 .749 .755 .573 .213 .749 .944 .262 .755 .692
 .546 .692 .213 .213 .755 .944 .692 .692 .749 .944
 .116 .944 .685 
 N 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 
item11 Pearson Correlation .112 .371 .230 -.012 -.259 .112 -.112
 -.112 -.339 .219 1 .339 .163 -.109 -.109 -.083 .079
 -.046 -.358 -.079 -.358 .112 .371 .230 .178 .178 .112
 .012 -.012 .230 -.339 .371 -.219 .064 -.079 -.024 .120
 .046 .178 .046 -.219 -.219 -.339 -.079 .046 .046 .064
 .340 .024 -.079 .171 
 Sig. (2-tailed) .610 .082 .291 .957 .232 .610 .610 .610
 .114 .316  .114 .458 .621 .621 .708 .719 .835
 .094 .719 .094 .610 .082 .291 .417 .417 .610 .957
 .957 .291 .114 .082 .316 .772 .719 .912 .587 .835
 .417 .835 .316 .316 .114 .719 .835 .835 .772 .113
 .912 .719 .434 
 N 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 
item12 Pearson Correlation .295 -.013 .183 .099 -.423* .295 .013
 .013 -.452* .069 .339 1 .265 .163 .163 -.066 .271
 -.247 -.168 -.271 -.168 .295 -.013 .183 .142 .142 .295
 .225 .099 .183 -.452* -.013 -.069 .519* .352 -.131 .095
 -.385 .142 -.385 -.069 -.069 -.452* .352 -.385 -.385 .519*
 -.041 .131 -.271 .169 
 Sig. (2-tailed) .171 .952 .402 .654 .045 .171 .952 .952
 .030 .755 .114  .221 .458 .458 .765 .212 .255
 .443 .212 .443 .171 .952 .402 .519 .519 .171 .301
 .654 .402 .030 .952 .755 .011 .100 .551 .666 .070
  
 
 
 .519 .070 .755 .755 .030 .100 .070 .070 .011 .854
 .551 .212 .442 
 N 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 
item13 Pearson Correlation -.250 -.020 .011 -.094 .094 -.250 -.210
 -.210 -.265 .572** .163 .265 1 .242 .242 -.098 .402
 -.133 -.511* .060 -.511* -.250 -.020 .011 -.092 -.092 -.250
 .094 -.094 .011 -.265 -.020 -.102 .250 .060 -.444* -.265
 -.102 -.092 -.102 -.102 -.102 -.265 .060 -.102 -.102 .250
 .171 -.054 .060 -.131 
 Sig. (2-tailed) .251 .928 .959 .669 .669 .251 .337 .337
 .221 .004 .458 .221  .266 .266 .657 .057 .546
 .013 .784 .013 .251 .928 .959 .676 .676 .251 .669
 .669 .959 .221 .928 .643 .250 .784 .034 .221 .643
 .676 .643 .643 .643 .221 .784 .643 .643 .250 .435
 .806 .784 .553 
 N 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 
item14 Pearson Correlation -.505* -.294 -.073 -.058 .500* -.505* .083
 .083 -.163 .423* -.109 .163 .242 1 1.000** .112
 .388 .207 -.073 -.176 -.073 -.505* -.294 -.073 .036 .036
 -.505* .500* -.058 -.073 -.163 -.294 .441* .313 .250 -.120
 -.163 -.207 .036 -.207 .441* .441* -.163 .250 -.207 -.207
 .313 -.037 -.110 -.176 .139 
 Sig. (2-tailed) .014 .174 .740 .794 .015 .014 .708 .708
 .458 .045 .621 .458 .266  .000 .610 .067 .344
 .740 .423 .740 .014 .174 .740 .869 .869 .014 .015
 .794 .740 .458 .174 .035 .146 .251 .587 .458 .344
 .869 .344 .035 .035 .458 .251 .344 .344 .146 .867
 .619 .423 .527 
 N 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 
item15 Pearson Correlation -.505* -.294 -.073 -.058 .500* -.505* .083
 .083 -.163 .423* -.109 .163 .242 1.000** 1 .112
  
 
 
 .388 .207 -.073 -.176 -.073 -.505* -.294 -.073 .036 .036
 -.505* .500* -.058 -.073 -.163 -.294 .441* .313 .250 -.120
 -.163 -.207 .036 -.207 .441* .441* -.163 .250 -.207 -.207
 .313 -.037 -.110 -.176 .139 
 Sig. (2-tailed) .014 .174 .740 .794 .015 .014 .708 .708
 .458 .045 .621 .458 .266 .000  .610 .067 .344
 .740 .423 .740 .014 .174 .740 .869 .869 .014 .015
 .794 .740 .458 .174 .035 .146 .251 .587 .458 .344
 .869 .344 .035 .035 .458 .251 .344 .344 .146 .867
 .619 .423 .527 
 N 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 
item16 Pearson Correlation -.223 .204 -.359 .292 .156 -.223 .223
 .223 .066 -.171 -.083 -.066 -.098 .112 .112 1 .187
 .266 -.359 -.187 -.359 -.223 .204 -.359 .098 .098 -.223
 .156 .292 -.359 .066 .204 .171 -.127 .243 .141 .066
 .171 .098 .171 .171 .171 .066 .243 .171 .171 -.127
 .187 .322 -.187 .227 
 Sig. (2-tailed) .307 .350 .093 .176 .478 .307 .307 .307
 .765 .435 .708 .765 .657 .610 .610  .393 .220
 .093 .393 .093 .307 .350 .093 .657 .657 .307 .478
 .176 .093 .765 .350 .435 .565 .264 .521 .765 .435
 .657 .435 .435 .435 .765 .264 .435 .435 .565 .393
 .134 .393 .297 
 N 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 
item17 Pearson Correlation -.313 -.137 .078 -.096 -.088 -.313 -.214
 -.214 .041 .703** .079 .271 .402 .388 .388 .187 1
 .703** -.321 .062 -.321 -.313 -.137 .078 .292 .292 -.313
 .649** -.096 .078 .041 -.137 -.164 -.078 .062 -.008 .041
 -.164 .292 -.164 -.164 -.164 .041 .062 -.164 -.164 -.078
 .115 -.182 .062 .122 
 Sig. (2-tailed) .146 .532 .723 .663 .689 .146 .327 .327
 .854 .000 .719 .212 .057 .067 .067 .393  .000
 .135 .780 .135 .146 .532 .723 .177 .177 .146 .001
 .663 .723 .854 .532 .454 .723 .780 .970 .854 .454
 .177 .454 .454 .454 .854 .780 .454 .454 .723 .600
 .405 .780 .579 
  
 
 
 N 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 
item18 Pearson Correlation -.302 .054 .071 -.211 .024 -.302 -.233
 -.233 .247 .452* -.046 -.247 -.133 .207 .207 .266 .703**
 1 .071 .016 .071 -.302 .054 .071 .368 .368 -.302
 .398 -.211 .071 .247 .054 -.087 -.476* .016 .143 -.069
 -.087 .368 -.087 -.087 -.087 .247 .016 -.087 -.087 -.476*
 .164 -.143 .016 .114 
 Sig. (2-tailed) .161 .806 .749 .333 .912 .161 .285 .285
 .255 .030 .835 .255 .546 .344 .344 .220 .000 
 .749 .944 .749 .161 .806 .749 .084 .084 .161 .060
 .333 .749 .255 .806 .692 .022 .944 .515 .755 .692
 .084 .692 .692 .692 .255 .944 .692 .692 .022 .454
 .515 .944 .604 
 N 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 
item19 Pearson Correlation .224 .026 .324 -.398 -.226 .224 -.224
 -.224 .168 -.335 -.358 -.168 -.511* -.073 -.073 -.359 -.321
 .071 1 -.078 1.000** .224 .026 .324 -.011 -.011
 .224 -.226 -.398 .324 .168 .026 .132 -.098 -.078 .037
 -.183 -.273 -.011 -.273 .132 .132 .168 -.078 -.273 -.273
 -.098 -.122 -.037 -.078 -.078 
 Sig. (2-tailed) .304 .907 .132 .060 .300 .304 .304 .304
 .443 .118 .094 .443 .013 .740 .740 .093 .135 .749 
 .723 .000 .304 .907 .132 .959 .959 .304 .300 .060
 .132 .443 .907 .547 .656 .723 .865 .402 .207 .959
 .207 .547 .547 .443 .723 .207 .207 .656 .581 .865
 .723 .724 
 N 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 
item20 Pearson Correlation .137 -.389 .122 -.088 .088 .137 .038
 .038 .271 .016 -.079 -.271 .060 -.176 -.176 -.187 .062
 .016 -.078 1 -.078 .137 -.389 .122 -.060 -.060 .137
 .272 -.088 .122 .271 -.389 -.195 -.122 -.592** .199
  
 
 
 .271 .164 -.060 .164 -.195 -.195 .271 -.592** .164
 .164 -.122 .062 -.199 1.000** .060 
 Sig. (2-tailed) .532 .066 .581 .689 .689 .532 .863 .863
 .212 .944 .719 .212 .784 .423 .423 .393 .780 .944
 .723  .723 .532 .066 .581 .784 .784 .532 .209
 .689 .581 .212 .066 .372 .581 .003 .363 .212 .454
 .784 .454 .372 .372 .212 .003 .454 .454 .581 .780
 .363 .000 .785 
 N 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 
item21 Pearson Correlation .224 .026 .324 -.398 -.226 .224 -.224
 -.224 .168 -.335 -.358 -.168 -.511* -.073 -.073 -.359 -.321
 .071 1.000** -.078 1 .224 .026 .324 -.011 -.011
 .224 -.226 -.398 .324 .168 .026 .132 -.098 -.078 .037
 -.183 -.273 -.011 -.273 .132 .132 .168 -.078 -.273 -.273
 -.098 -.122 -.037 -.078 -.078 
 Sig. (2-tailed) .304 .907 .132 .060 .300 .304 .304 .304
 .443 .118 .094 .443 .013 .740 .740 .093 .135 .749
 .000 .723  .304 .907 .132 .959 .959 .304 .300
 .060 .132 .443 .907 .547 .656 .723 .865 .402 .207
 .959 .207 .547 .547 .443 .723 .207 .207 .656 .581
 .865 .723 .724 
 N 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 
item22 Pearson Correlation 1.000** .303 .224 -.032 -.334
 1.000** .045 .045 .013 -.302 .112 .295 -.250 -.505*
 -.505* -.223 -.313 -.302 .224 .137 .224 1 .303 .224
 .250 .250 1.000** -.151 -.032 .224 .013 .303 -.411
 .172 .137 .123 .322 -.054 .250 -.054 -.411 -.411 .013
 .137 -.054 -.054 .172 -.313 .066 .137 .390 
 Sig. (2-tailed) .000 .160 .304 .886 .120 .000 .837 .837
 .952 .161 .610 .171 .251 .014 .014 .307 .146 .161
 .304 .532 .304  .160 .304 .251 .251 .000 .492
 .886 .304 .952 .160 .051 .432 .532 .575 .134 .806
 .251 .806 .051 .051 .952 .532 .806 .806 .432 .146
 .765 .532 .066 
 N 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
  
 
 
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 
item23 Pearson Correlation .303 1.000** .026 -.032 -.151 .303
 .045 .045 -.295 -.124 .371 -.013 -.020 -.294 -.294 .204
 -.137 .054 .026 -.389 .026 .303 1 .026 .250 .250
 .303 -.334 -.032 .026 -.295 1.000** -.233 -.026 .313
 -.255 -.295 -.233 .250 -.233 -.233 -.233 -.295 .313 -.233
 -.233 -.026 .214 .255 -.389 .191 
 Sig. (2-tailed) .160 .000 .907 .886 .492 .160 .837 .837
 .171 .573 .082 .952 .928 .174 .174 .350 .532 .806
 .907 .066 .907 .160  .907 .251 .251 .160 .120
 .886 .907 .171 .000 .285 .907 .146 .240 .171 .285
 .251 .285 .285 .285 .171 .146 .285 .285 .907 .327
 .240 .066 .382 
 N 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 
item24 Pearson Correlation .224 .026 1.000** .018 -.226 .224
 -.224 -.224 .168 .071 .230 .183 .011 -.073 -.073 -.359
 .078 .071 .324 .122 .324 .224 .026 1 .250 .250
 .224 .190 .018 1.000** .168 .026 -.273 -.098 -.278
 .253 .168 -.273 .250 -.273 -.273 -.273 .168 -.278 -.273
 -.273 -.098 .078 .178 .122 .313 
 Sig. (2-tailed) .304 .907 .000 .935 .300 .304 .304 .304
 .443 .749 .291 .402 .959 .740 .740 .093 .723 .749
 .132 .581 .132 .304 .907  .250 .250 .304 .386
 .935 .000 .443 .907 .207 .656 .199 .245 .443 .207
 .250 .207 .207 .207 .443 .199 .207 .207 .656 .723
 .417 .581 .146 
 N 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 
item25 Pearson Correlation .250 .250 .250 -.147 -.094 .250 -.020
 -.020 .265 .133 .178 .142 -.092 .036 .036 .098 .292
 .368 -.011 -.060 -.011 .250 .250 .250 1 1.000**
 .250 .387 -.147 .250 .265 .250 -.368 -.250 .171 -.054
 .265 -.133 1.000** -.133 -.368 -.368 .265 .171 -.133
 -.133 -.250 .292 .054 -.060 .488* 
  
 
 
 Sig. (2-tailed) .251 .251 .250 .504 .669 .251 .928 .928
 .221 .546 .417 .519 .676 .869 .869 .657 .177 .084
 .959 .784 .959 .251 .251 .250  .000 .251 .068
 .504 .250 .221 .251 .084 .250 .435 .806 .221 .546
 .000 .546 .084 .084 .221 .435 .546 .546 .250 .177
 .806 .784 .018 
 N 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 
item26 Pearson Correlation .250 .250 .250 -.147 -.094 .250 -.020
 -.020 .265 .133 .178 .142 -.092 .036 .036 .098 .292
 .368 -.011 -.060 -.011 .250 .250 .250 1.000** 1
 .250 .387 -.147 .250 .265 .250 -.368 -.250 .171 -.054
 .265 -.133 1.000** -.133 -.368 -.368 .265 .171 -.133
 -.133 -.250 .292 .054 -.060 .488* 
 Sig. (2-tailed) .251 .251 .250 .504 .669 .251 .928 .928
 .221 .546 .417 .519 .676 .869 .869 .657 .177 .084
 .959 .784 .959 .251 .251 .250 .000  .251 .068
 .504 .250 .221 .251 .084 .250 .435 .806 .221 .546
 .000 .546 .084 .084 .221 .435 .546 .546 .250 .177
 .806 .784 .018 
 N 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 
item27 Pearson Correlation 1.000** .303 .224 -.032 -.334
 1.000** .045 .045 .013 -.302 .112 .295 -.250 -.505*
 -.505* -.223 -.313 -.302 .224 .137 .224 1.000** .303
 .224 .250 .250 1 -.151 -.032 .224 .013 .303 -.411
 .172 .137 .123 .322 -.054 .250 -.054 -.411 -.411 .013
 .137 -.054 -.054 .172 -.313 .066 .137 .390 
 Sig. (2-tailed) .000 .160 .304 .886 .120 .000 .837 .837
 .952 .161 .610 .171 .251 .014 .014 .307 .146 .161
 .304 .532 .304 .000 .160 .304 .251 .251  .492
 .886 .304 .952 .160 .051 .432 .532 .575 .134 .806
 .251 .806 .051 .051 .952 .532 .806 .806 .432 .146
 .765 .532 .066 
 N 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
  
 
 
 23 23 23 23 23 23 23 23 23 23
 23 23 
item28 Pearson Correlation -.151 -.334 .190 -.042 .042 -.151 -.032
 -.032 .099 .398 .012 .225 .094 .500* .500* .156 .649**
 .398 -.226 .272 -.226 -.151 -.334 .190 .387 .387 -.151
 1 -.042 .190 .099 -.334 -.024 .018 -.096 .311 .423*
 -.024 .387 -.024 -.024 -.024 .099 -.096 -.024 -.024 .018
 .096 -.311 .272 .360 
 Sig. (2-tailed) .492 .120 .386 .850 .850 .492 .886 .886
 .654 .060 .957 .301 .669 .015 .015 .478 .001 .060
 .300 .209 .300 .492 .120 .386 .068 .068 .492 
 .850 .386 .654 .120 .912 .935 .663 .149 .045 .912
 .068 .912 .912 .912 .654 .663 .912 .912 .935 .663
 .149 .209 .092 
 N 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 
item29 Pearson Correlation -.032 -.032 .018 1.000** .150 -.032
 .580** .580** .225 -.211 -.012 .099 -.094 -.058 -.058 .292
 -.096 -.211 -.398 -.088 -.398 -.032 -.032 .018 -.147 -.147
 -.032 -.042 1 .018 .225 -.032 .211 -.018 -.088 .285
 .225 .024 -.147 .024 .211 .211 .225 -.088 .024 .024
 -.018 -.280 .707** -.088 .304 
 Sig. (2-tailed) .886 .886 .935 .000 .495 .886 .004 .004
 .301 .333 .957 .654 .669 .794 .794 .176 .663 .333
 .060 .689 .060 .886 .886 .935 .504 .504 .886 .850 
 .935 .301 .886 .333 .935 .689 .188 .301 .912 .504
 .912 .333 .333 .301 .689 .912 .912 .935 .195 .000
 .689 .158 
 N 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 
item30 Pearson Correlation .224 .026 1.000** .018 -.226 .224
 -.224 -.224 .168 .071 .230 .183 .011 -.073 -.073 -.359
 .078 .071 .324 .122 .324 .224 .026 1.000** .250
 .250 .224 .190 .018 1 .168 .026 -.273 -.098 -.278
 .253 .168 -.273 .250 -.273 -.273 -.273 .168 -.278 -.273
 -.273 -.098 .078 .178 .122 .313 
 Sig. (2-tailed) .304 .907 .000 .935 .300 .304 .304 .304
 .443 .749 .291 .402 .959 .740 .740 .093 .723 .749
  
 
 
 .132 .581 .132 .304 .907 .000 .250 .250 .304 .386
 .935  .443 .907 .207 .656 .199 .245 .443 .207
 .250 .207 .207 .207 .443 .199 .207 .207 .656 .723
 .417 .581 .146 
 N 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 
item31 Pearson Correlation .013 -.295 .168 .225 .099 .013 -.013
 -.013 1.000** -.069 -.339 -.452* -.265 -.163 -.163 .066
 .041 .247 .168 .271 .168 .013 -.295 .168 .265 .265
 .013 .099 .225 .168 1 -.295 .069 -.519* -.352 .467*
 .452* .385 .265 .385 .069 .069 1.000** -.352 .385
 .385 -.519* -.271 .204 .271 .344 
 Sig. (2-tailed) .952 .171 .443 .301 .654 .952 .952 .952
 .000 .755 .114 .030 .221 .458 .458 .765 .854 .255
 .443 .212 .443 .952 .171 .443 .221 .221 .952 .654
 .301 .443  .171 .755 .011 .100 .025 .030 .070
 .221 .070 .755 .755 .000 .100 .070 .070 .011 .212
 .350 .212 .108 
 N 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 
item32 Pearson Correlation .303 1.000** .026 -.032 -.151 .303
 .045 .045 -.295 -.124 .371 -.013 -.020 -.294 -.294 .204
 -.137 .054 .026 -.389 .026 .303 1.000** .026 .250
 .250 .303 -.334 -.032 .026 -.295 1 -.233 -.026 .313
 -.255 -.295 -.233 .250 -.233 -.233 -.233 -.295 .313 -.233
 -.233 -.026 .214 .255 -.389 .191 
 Sig. (2-tailed) .160 .000 .907 .886 .492 .160 .837 .837
 .171 .573 .082 .952 .928 .174 .174 .350 .532 .806
 .907 .066 .907 .160 .000 .907 .251 .251 .160 .120
 .886 .907 .171  .285 .907 .146 .240 .171 .285
 .251 .285 .285 .285 .171 .146 .285 .285 .907 .327
 .240 .066 .382 
 N 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 
  
 
 
item33 Pearson Correlation -.411 -.233 -.273 .211 .163 -.411 .411
 .411 .069 -.270 -.219 -.069 -.102 .441* .441* .171 -.164
 -.087 .132 -.195 .132 -.411 -.233 -.273 -.368 -.368 -.411
 -.024 .211 -.273 .069 -.233 1 .273 .164 .244 -.247
 .087 -.368 .087 1.000** 1.000** .069 .164 .087
 .087 .273 -.164 .143 -.195 .163 
 Sig. (2-tailed) .051 .285 .207 .333 .458 .051 .051 .051
 .755 .213 .316 .755 .643 .035 .035 .435 .454 .692
 .547 .372 .547 .051 .285 .207 .084 .084 .051 .912
 .333 .207 .755 .285  .207 .454 .262 .255 .692
 .084 .692 .000 .000 .755 .454 .692 .692 .207 .454
 .515 .372 .456 
 N 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 
item34 Pearson Correlation .172 -.026 -.098 -.018 .018 .172 .422*
 .422* -.519* -.071 .064 .519* .250 .313 .313 -.127 -.078
 -.476* -.098 -.122 -.098 .172 -.026 -.098 -.250 -.250 .172
 .018 -.018 -.098 -.519* -.026 .273 1 .478* -.253 -.168
 -.132 -.250 -.132 .273 .273 -.519* .478* -.132 -.132
 1.000** -.078 -.178 -.122 .222 
 Sig. (2-tailed) .432 .907 .656 .935 .935 .432 .045 .045
 .011 .749 .772 .011 .250 .146 .146 .565 .723 .022
 .656 .581 .656 .432 .907 .656 .250 .250 .432 .935
 .935 .656 .011 .907 .207  .021 .245 .443 .547
 .250 .547 .207 .207 .011 .021 .547 .547 .000 .723
 .417 .581 .309 
 N 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 
item35 Pearson Correlation .137 .313 -.278 -.088 .088 .137 .214
 .214 -.352 .016 -.079 .352 .060 .250 .250 .243 .062
 .016 -.078 -.592** -.078 .137 .313 -.278 .171 .171
 .137 -.096 -.088 -.278 -.352 .313 .164 .478* 1 -.182
 -.352 -.195 .171 -.195 .164 .164 -.352 1.000** -.195
 -.195 .478* -.115 -.008 -.592** .242 
 Sig. (2-tailed) .532 .146 .199 .689 .689 .532 .327 .327
 .100 .944 .719 .100 .784 .251 .251 .264 .780 .944
 .723 .003 .723 .532 .146 .199 .435 .435 .532 .663
 .689 .199 .100 .146 .454 .021  .405 .100 .372
  
 
 
 .435 .372 .454 .454 .100 .000 .372 .372 .021 .600
 .970 .003 .265 
 N 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 
item36 Pearson Correlation .123 -.255 .253 .285 -.086 .123 .066
 .066 .467* -.244 -.024 -.131 -.444* -.120 -.120 .141 -.008
 .143 .037 .199 .037 .123 -.255 .253 -.054 -.054 .123
 .311 .285 .253 .467* -.255 .244 -.253 -.182 1 .467*
 .438* -.054 .438* .244 .244 .467* -.182 .438* .438* -.253
 -.390 .027 .199 .434* 
 Sig. (2-tailed) .575 .240 .245 .188 .696 .575 .765 .765
 .025 .262 .912 .551 .034 .587 .587 .521 .970 .515
 .865 .363 .865 .575 .240 .245 .806 .806 .575 .149
 .188 .245 .025 .240 .262 .245 .405  .025 .037
 .806 .037 .262 .262 .025 .405 .037 .037 .245 .066
 .903 .363 .039 
 N 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 
item37 Pearson Correlation .322 -.295 .168 .225 -.225 .322 -.013
 -.013 .452* -.069 .120 .095 -.265 -.163 -.163 .066 .041
 -.069 -.183 .271 -.183 .322 -.295 .168 .265 .265 .322
 .423* .225 .168 .452* -.295 -.247 -.168 -.352 .467* 1
 .385 .265 .385 -.247 -.247 .452* -.352 .385 .385 -.168
 -.271 -.131 .271 .312 
 Sig. (2-tailed) .134 .171 .443 .301 .301 .134 .952 .952
 .030 .755 .587 .666 .221 .458 .458 .765 .854 .755
 .402 .212 .402 .134 .171 .443 .221 .221 .134 .045
 .301 .443 .030 .171 .255 .443 .100 .025  .070
 .221 .070 .255 .255 .030 .100 .070 .070 .443 .212
 .551 .212 .147 
 N 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 
item38 Pearson Correlation -.054 -.233 -.273 .024 .163 -.054 -.124
 -.124 .385 -.087 .046 -.385 -.102 -.207 -.207 .171 -.164
  
 
 
 -.087 -.273 .164 -.273 -.054 -.233 -.273 -.133 -.133 -.054
 -.024 .024 -.273 .385 -.233 .087 -.132 -.195 .438* .385
 1 -.133 1.000** .087 .087 .385 -.195 1.000**
 1.000** -.132 -.164 -.244 .164 .145 
 Sig. (2-tailed) .806 .285 .207 .912 .458 .806 .573 .573
 .070 .692 .835 .070 .643 .344 .344 .435 .454 .692
 .207 .454 .207 .806 .285 .207 .546 .546 .806 .912
 .912 .207 .070 .285 .692 .547 .372 .037 .070 
 .546 .000 .692 .692 .070 .372 .000 .000 .547 .454
 .262 .454 .510 
 N 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 
item39 Pearson Correlation .250 .250 .250 -.147 -.094 .250 -.020
 -.020 .265 .133 .178 .142 -.092 .036 .036 .098 .292
 .368 -.011 -.060 -.011 .250 .250 .250 1.000**
 1.000** .250 .387 -.147 .250 .265 .250 -.368 -.250
 .171 -.054 .265 -.133 1 -.133 -.368 -.368 .265 .171
 -.133 -.133 -.250 .292 .054 -.060 .488* 
 Sig. (2-tailed) .251 .251 .250 .504 .669 .251 .928 .928
 .221 .546 .417 .519 .676 .869 .869 .657 .177 .084
 .959 .784 .959 .251 .251 .250 .000 .000 .251 .068
 .504 .250 .221 .251 .084 .250 .435 .806 .221 .546 
 .546 .084 .084 .221 .435 .546 .546 .250 .177 .806
 .784 .018 
 N 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 
item40 Pearson Correlation -.054 -.233 -.273 .024 .163 -.054 -.124
 -.124 .385 -.087 .046 -.385 -.102 -.207 -.207 .171 -.164
 -.087 -.273 .164 -.273 -.054 -.233 -.273 -.133 -.133 -.054
 -.024 .024 -.273 .385 -.233 .087 -.132 -.195 .438* .385
 1.000** -.133 1 .087 .087 .385 -.195 1.000**
 1.000** -.132 -.164 -.244 .164 .145 
 Sig. (2-tailed) .806 .285 .207 .912 .458 .806 .573 .573
 .070 .692 .835 .070 .643 .344 .344 .435 .454 .692
 .207 .454 .207 .806 .285 .207 .546 .546 .806 .912
 .912 .207 .070 .285 .692 .547 .372 .037 .070 .000
 .546  .692 .692 .070 .372 .000 .000 .547 .454
 .262 .454 .510 
  
 
 
 N 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 
item41 Pearson Correlation -.411 -.233 -.273 .211 .163 -.411 .411
 .411 .069 -.270 -.219 -.069 -.102 .441* .441* .171 -.164
 -.087 .132 -.195 .132 -.411 -.233 -.273 -.368 -.368 -.411
 -.024 .211 -.273 .069 -.233 1.000** .273 .164 .244
 -.247 .087 -.368 .087 1 1.000** .069 .164 .087
 .087 .273 -.164 .143 -.195 .163 
 Sig. (2-tailed) .051 .285 .207 .333 .458 .051 .051 .051
 .755 .213 .316 .755 .643 .035 .035 .435 .454 .692
 .547 .372 .547 .051 .285 .207 .084 .084 .051 .912
 .333 .207 .755 .285 .000 .207 .454 .262 .255 .692
 .084 .692  .000 .755 .454 .692 .692 .207 .454
 .515 .372 .456 
 N 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 
item42 Pearson Correlation -.411 -.233 -.273 .211 .163 -.411 .411
 .411 .069 -.270 -.219 -.069 -.102 .441* .441* .171 -.164
 -.087 .132 -.195 .132 -.411 -.233 -.273 -.368 -.368 -.411
 -.024 .211 -.273 .069 -.233 1.000** .273 .164 .244
 -.247 .087 -.368 .087 1.000** 1 .069 .164 .087
 .087 .273 -.164 .143 -.195 .163 
 Sig. (2-tailed) .051 .285 .207 .333 .458 .051 .051 .051
 .755 .213 .316 .755 .643 .035 .035 .435 .454 .692
 .547 .372 .547 .051 .285 .207 .084 .084 .051 .912
 .333 .207 .755 .285 .000 .207 .454 .262 .255 .692
 .084 .692 .000  .755 .454 .692 .692 .207 .454
 .515 .372 .456 
 N 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 
item43 Pearson Correlation .013 -.295 .168 .225 .099 .013 -.013
 -.013 1.000** -.069 -.339 -.452* -.265 -.163 -.163 .066
 .041 .247 .168 .271 .168 .013 -.295 .168 .265 .265
 .013 .099 .225 .168 1.000** -.295 .069 -.519* -.352
  
 
 
 .467* .452* .385 .265 .385 .069 .069 1 -.352 .385
 .385 -.519* -.271 .204 .271 .344 
 Sig. (2-tailed) .952 .171 .443 .301 .654 .952 .952 .952
 .000 .755 .114 .030 .221 .458 .458 .765 .854 .255
 .443 .212 .443 .952 .171 .443 .221 .221 .952 .654
 .301 .443 .000 .171 .755 .011 .100 .025 .030 .070
 .221 .070 .755 .755  .100 .070 .070 .011 .212
 .350 .212 .108 
 N 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 
item44 Pearson Correlation .137 .313 -.278 -.088 .088 .137 .214
 .214 -.352 .016 -.079 .352 .060 .250 .250 .243 .062
 .016 -.078 -.592** -.078 .137 .313 -.278 .171 .171
 .137 -.096 -.088 -.278 -.352 .313 .164 .478* 1.000**
 -.182 -.352 -.195 .171 -.195 .164 .164 -.352 1 -.195
 -.195 .478* -.115 -.008 -.592** .242 
 Sig. (2-tailed) .532 .146 .199 .689 .689 .532 .327 .327
 .100 .944 .719 .100 .784 .251 .251 .264 .780 .944
 .723 .003 .723 .532 .146 .199 .435 .435 .532 .663
 .689 .199 .100 .146 .454 .021 .000 .405 .100 .372
 .435 .372 .454 .454 .100  .372 .372 .021 .600
 .970 .003 .265 
 N 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 
item45 Pearson Correlation -.054 -.233 -.273 .024 .163 -.054 -.124
 -.124 .385 -.087 .046 -.385 -.102 -.207 -.207 .171 -.164
 -.087 -.273 .164 -.273 -.054 -.233 -.273 -.133 -.133 -.054
 -.024 .024 -.273 .385 -.233 .087 -.132 -.195 .438* .385
 1.000** -.133 1.000** .087 .087 .385 -.195 1
 1.000** -.132 -.164 -.244 .164 .145 
 Sig. (2-tailed) .806 .285 .207 .912 .458 .806 .573 .573
 .070 .692 .835 .070 .643 .344 .344 .435 .454 .692
 .207 .454 .207 .806 .285 .207 .546 .546 .806 .912
 .912 .207 .070 .285 .692 .547 .372 .037 .070 .000
 .546 .000 .692 .692 .070 .372  .000 .547 .454
 .262 .454 .510 
 N 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
  
 
 
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 
item46 Pearson Correlation -.054 -.233 -.273 .024 .163 -.054 -.124
 -.124 .385 -.087 .046 -.385 -.102 -.207 -.207 .171 -.164
 -.087 -.273 .164 -.273 -.054 -.233 -.273 -.133 -.133 -.054
 -.024 .024 -.273 .385 -.233 .087 -.132 -.195 .438* .385
 1.000** -.133 1.000** .087 .087 .385 -.195
 1.000** 1 -.132 -.164 -.244 .164 .145 
 Sig. (2-tailed) .806 .285 .207 .912 .458 .806 .573 .573
 .070 .692 .835 .070 .643 .344 .344 .435 .454 .692
 .207 .454 .207 .806 .285 .207 .546 .546 .806 .912
 .912 .207 .070 .285 .692 .547 .372 .037 .070 .000
 .546 .000 .692 .692 .070 .372 .000  .547 .454
 .262 .454 .510 
 N 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 
item47 Pearson Correlation .172 -.026 -.098 -.018 .018 .172 .422*
 .422* -.519* -.071 .064 .519* .250 .313 .313 -.127 -.078
 -.476* -.098 -.122 -.098 .172 -.026 -.098 -.250 -.250 .172
 .018 -.018 -.098 -.519* -.026 .273 1.000** .478* -.253
 -.168 -.132 -.250 -.132 .273 .273 -.519* .478* -.132 -.132
 1 -.078 -.178 -.122 .222 
 Sig. (2-tailed) .432 .907 .656 .935 .935 .432 .045 .045
 .011 .749 .772 .011 .250 .146 .146 .565 .723 .022
 .656 .581 .656 .432 .907 .656 .250 .250 .432 .935
 .935 .656 .011 .907 .207 .000 .021 .245 .443 .547
 .250 .547 .207 .207 .011 .021 .547 .547  .723
 .417 .581 .309 
 N 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 
item48 Pearson Correlation -.313 .214 .078 -.280 -.088 -.313 -.038
 -.038 -.271 -.016 .340 -.041 .171 -.037 -.037 .187 .115
 .164 -.122 .062 -.122 -.313 .214 .078 .292 .292 -.313
 .096 -.280 .078 -.271 .214 -.164 -.078 -.115 -.390 -.271
 -.164 .292 -.164 -.164 -.164 -.271 -.115 -.164 -.164 -.078
 1 .008 .062 -.133 
  
 
 
 Sig. (2-tailed) .146 .327 .723 .195 .689 .146 .863 .863
 .212 .944 .113 .854 .435 .867 .867 .393 .600 .454
 .581 .780 .581 .146 .327 .723 .177 .177 .146 .663
 .195 .723 .212 .327 .454 .723 .600 .066 .212 .454
 .177 .454 .454 .454 .212 .600 .454 .454 .723 
 .970 .780 .545 
 N 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 
item49 Pearson Correlation .066 .255 .178 .707** .086 .066 .313
 .313 .204 -.337 .024 .131 -.054 -.110 -.110 .322 -.182
 -.143 -.037 -.199 -.037 .066 .255 .178 .054 .054 .066
 -.311 .707** .178 .204 .255 .143 -.178 -.008 .027 -.131
 -.244 .054 -.244 .143 .143 .204 -.008 -.244 -.244 -.178
 .008 1 -.199 .273 
 Sig. (2-tailed) .765 .240 .417 .000 .696 .765 .147 .147
 .350 .116 .912 .551 .806 .619 .619 .134 .405 .515
 .865 .363 .865 .765 .240 .417 .806 .806 .765 .149
 .000 .417 .350 .240 .515 .417 .970 .903 .551 .262
 .806 .262 .515 .515 .350 .970 .262 .262 .417 .970 
 .363 .207 
 N 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 
item50 Pearson Correlation .137 -.389 .122 -.088 .088 .137 .038
 .038 .271 .016 -.079 -.271 .060 -.176 -.176 -.187 .062
 .016 -.078 1.000** -.078 .137 -.389 .122 -.060 -.060
 .137 .272 -.088 .122 .271 -.389 -.195 -.122 -.592**
 .199 .271 .164 -.060 .164 -.195 -.195 .271 -.592**
 .164 .164 -.122 .062 -.199 1 .060 
 Sig. (2-tailed) .532 .066 .581 .689 .689 .532 .863 .863
 .212 .944 .719 .212 .784 .423 .423 .393 .780 .944
 .723 .000 .723 .532 .066 .581 .784 .784 .532 .209
 .689 .581 .212 .066 .372 .581 .003 .363 .212 .454
 .784 .454 .372 .372 .212 .003 .454 .454 .581 .780
 .363  .785 
 N 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
  
 
 
 23 23 23 23 23 23 23 23 23 23
 23 23 
total Pearson Correlation .390 .191 .313 .304 .075 .390 .406
 .406 .344 -.089 .171 .169 -.131 .139 .139 .227 .122
 .114 -.078 .060 -.078 .390 .191 .313 .488* .488* .390
 .360 .304 .313 .344 .191 .163 .222 .242 .434* .312
 .145 .488* .145 .163 .163 .344 .242 .145 .145 .222
 -.133 .273 .060 1 
 Sig. (2-tailed) .066 .382 .146 .158 .734 .066 .055 .055
 .108 .685 .434 .442 .553 .527 .527 .297 .579 .604
 .724 .785 .724 .066 .382 .146 .018 .018 .066 .092
 .158 .146 .108 .382 .456 .309 .265 .039 .147 .510
 .018 .510 .456 .456 .108 .265 .510 .510 .309 .545
 .207 .785  
 N 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 23 23 23 23 23 23 23 23
 23 23 
**. Correlation is significant at the 0.01 level (2-tailed). 
*. Correlation is significant at the 0.05 level (2-tailed). 
 
  
 
 
 
RELIABILITY 
 
Reliability Pre-Test 
Case Processing Summary 
  N % 
Cases Valid 23 100.0 
Excludeda 0 .0 
Total 23 100.0 
a. Listwise deletion based on all variables in 
the procedure. 
Reliability Statistics 
Cronbach's 
Alpha N of Items 
.655 51 
 
Reliability Posttest 
Case Processing Summary 
  N % 
Cases Valid 23 100.0 
Excludeda 0 .0 
Total 23 100.0 
a. Listwise deletion based on all variables in 
the procedure. 
 
Reliability Statistics 
Cronbach's 
Alpha N of Items 
.666 51 
 
  
 
 
 
THE BLUE PRINT OF READING (PRETEST) 
 
 
Basic 
Competence 
Indicators Number Total 
Reading:  
3.10 
Menerapkan 
struktur teks 
dan unsur 
kebahasaan 
untuk 
melaksanaka
n fungsi 
sosial teks 
deskriptif 
dengan 
menyatakan 
dan 
menanyakan 
tentang 
deskripsi 
orang, 
binatang, 
dan benda, 
pendek dan 
sederhana, 
sesuai 
dengan 
konteks 
penggunaan 
nya 
 Note: (it is 
adapted 
from 
syllabus of 
English 
Language in 
SMP N 1 
Matesih) 
Main idea (topic) 4, 26, 29, 33 40 
Inference (implied detail) 9, 10, 16, 27, 
32, 36 
Detail (scanning for a 
specifically stated detail) 
1, 2, 8, 13, 24, 
25, 34, 38 
Expression/ Idioms/ 
phrases in context 
6 
Grammatical feature 39, 40 
Excluding facts not written 
(unstated details) 
31, 37 
Supporting idea (s) 3, 7, 11, 14, 
15, 17, 18, 19, 
20, 21, 22, 28 
Vocabulary in context. 5, 12, 23, 30, 
35 
 
 
  
 
 
 
THE BLUE PRINT OF READING (POST-TEST) 
 
 
Basic 
Competence 
Indicators Number Total 
Reading:  
3.10 
Menerapkan 
struktur teks 
dan unsur 
kebahasaan 
untuk 
melaksanaka
n fungsi 
sosial teks 
deskriptif 
dengan 
menyatakan 
dan 
menanyakan 
tentang 
deskripsi 
orang, 
binatang, 
dan benda, 
pendek dan 
sederhana, 
sesuai 
dengan 
konteks 
penggunaan 
nya 
 Note: (it is 
adapted 
from 
syllabus of 
English 
Language in 
SMP N 1 
Matesih) 
Main idea (topic) 2, 12, 13, 16, 
21, 22, 27, 31, 
34, 38 
40 
Inference (implied detail) 6, 9, 11, 17, 
26, 29, 35, 40 
Detail (scanning for a 
specifically stated detail) 
3, 1, 14, 18, 
23 
Expression/ Idioms/ 
phrases in context 
10, 32, 33, 36 
Grammatical feature 20, 25, 28,  
Excluding facts not written 
(unstated details) 
5, 7 
Supporting idea (s) 4, 15, 19, 24, 
39 
Vocabulary in context. 8, 30, 37 
 
  
 
 
 
Score of Experimental Group 
NO NAME PRE-TEST POST-TEST 
1 
AVA 62.5 77.5 
2 
AD 70 90 
3 
APK 67.5 90 
4 
AW 65 75 
5 
BNAK 60 82.5 
6 
BDM 67.5 85 
7 
DA 67.5 77.5 
8 
DN 50 75 
9 
DS 52.5 82.5 
10 
FA 70 92.5 
11 
FAL 57.5 85 
12 
FN 70 90 
13 
GMP 52.5 80 
14 
HAS 67.5 85 
15 
IAKL 67.5 85 
16 
LPS 60 82.5 
17 
LEM 52.5 77.5 
18 
MDA 62.5 80 
19 
MEC 60 70 
20 
N 65 87.5 
21 
ODP 82.5 80 
22 
RNM 75 77.5 
23 
RK 72.5 80 
24 
SDA 70 72.5 
25 
SRV 75 85 
 
  
 
 
Score of Control Group 
 
NO NAME PRE-TEST POST-TEST 
1 
APA 57.5 70 
2 
A 62.5 72.5 
3 
ATM 60 67.5 
4 
AQ 50 62.5 
5 
AL 57.5 77.5 
6 
CPA 52.5 70 
7 
DNIA 57.5 72.5 
8 
DDJ 47.5 75 
9 
DN 50 72.5 
10 
DSM 62.5 67.5 
11 
DPS 50 67. 5 
12 
DIH 60 82.5 
13 
DF 47.5 62.5 
14 
FBS 60 77.5 
15 
IMJ 65 77.5 
16 
K 57.5 75 
17 
KWA 50 77.5 
18 
LDNF 70 80 
19 
MCK 52.5 75 
20 
MR 60 70 
21 
NNA 70 72.5 
22 
PDWS 72.5 65 
23 
RSP 70 77.5 
24 
RYMY 65 75 
25 
SAF 72.5 80 
  
 
 
 
T Table 
 
d.f 
10.0t  05.0t  025.0t  01.0t  005.0t  
d.f 
1 3,078 6,314 12,706 31,821 63, 657 1 
2 1,886 2,920 4,303 6,965 9,925 2 
3 1,638 2,353 3,182 4,541 5,841 3 
4 1,533 2,132 2,776 3,747 4,604 4 
5 1,476 2,015 2,571 3,365 4,032 5 
6 1,440 1,943 2,447 3,143 3,707 6 
7 1,415 1,895 2,365 2,998 3,499 7 
8 1,397 1,860 2,306 2,896 3,355 8 
9 1,383 1,833 2,262 2,821 3,250 9 
10 1,372 1,812 2,228 2,764 3,169 10 
11 1,363 1,796 2,201 2,718 3,106 11 
12 1,356 1,782 2,179 2,681 3,055 12 
13 1,350 1,771 2,160 2,650 3,012 13 
14 1,345 1,761 2,145 2,624 2,977 14 
15 1,341 1,753 2,131 2,602 2,947 15 
16 1,337 1,746 2,120 2,583 2,921 16 
17 1,333 1,740 2,110 2,567 2,898 17 
18 1,330 1,734 2,101 2,552 2,878 18 
19 1,328 1,729 2,093 2,539 2,861 19 
20 1,325 1,725 2,086 2,528 2,845 20 
21 1,323 1,721 2,080 2,518 2,831 21 
22 1,321 1,717 2,074 2,508 2,819 22 
23 1,319 1,714 2,069 2,500 2,807 23 
24 1,318 1,711 2,064 2,492 2,797 24 
25 1,316 1,708 2,060 2,485 2,787 25 
26 1,315 1,706 2,056 2,479 2,779 26 
27 1,314 1,703 2,052 2,473 2,771 27 
28 1,313 1,701 2,048 2,467 2,763 28 
29 1,311 1,699 2,045 2,462 2,756 29 
30 1,310 1,697 2,042 2,457 2,750 30 
31 1,309 1,696 2,040 2,453 2,744 31 
32 1,309 1,694 2,037 2,449 2,738 32 
33 1,308 1,692 2,035 2,445 2,733 33 
34 1,307 1,691 2,032 2,441 2,728 34 
35 1,306 1,690 2,030 2,438 2,724 35 
36 1,306 1,688 2,028 2,434 2,719 36 
37 1,305 1,687 2,026 2,431 2,715 37 
38 1,304 1,686 2,024 2,429 2,712 38 
39 1,303 1,685 2,023 2,426 2,708 39 
Sumber: Aplikasi Analisis Multivariate Dengan Program SPSS (Dr. Imam Ghozali) 
d.f 
10.0t  05.0t  025.0t  01.0t  005.0t  
d.f 
40 1,303 1,684 2,021 2,423 2,704 40 
41 1,303 1,683 2,020 2,421 2,701 41 
42 1,302 1,682 2,018 2,418 2,698 42 
43 1,302 1,681 2,017 2,416 2,695 43 
44 1,301 1,680 2,015 2,414 2,692 44 
45 1,301 1,679 2,014 2,412 2,690 45 
46 1,300 1,679 2,013 2,410 2,687 46 
47 1,300 1,678 2,012 2,408 2,685 47 
48 1,299 1,677 2,011 2,407 2,682 48 
49 1,299 1,677 2,010 2,405 2,680 49 
50 1,299 1,676 2,009 2,403 2,678 50 
  
 
 
51 1,298 1,675 2,008 2,402 2,676 51 
52 1,298 1,675 2,007 2,400 2,674 52 
53 1,298 1,674 2,006 2,399 2,672 53 
54 1,297 1,674 2,005 2,397 2,670 54 
55 1,297 1,673 2,004 2,396 2,668 55 
56 1,297 1,673 2,003 2,395 2,667 56 
57 1,297 1,672 2,002 2,394 2,665 57 
58 1,296 1,672 2,002 2,392 2,663 58 
59 1,296 1,671 2,001 2,391 2,662 59 
60 1,296 1,671 2,000 2,390 2,660 60 
61 1,296 1,670 2,000 2,389 2,659 61 
62 1,295 1,670 1,999 2,388 2,657 62 
63 1,295 1,669 1,998 2,387 2,656 63 
64 1,295 1,669 1,998 2,386 2,655 64 
65 1,295 1,669 1,997 2,385 2,654 65 
66 1,295 1,668 1,997 2,384 2,652 66 
67 1,294 1,668 1,996 2,383 2,651 67 
68 1,294 1,668 1,995 2,382 2,650 68 
69 1,294 1,667 1,995 2,382 2,649 69 
70 1,294 1,667 1,994 2,381 2,648 70 
71 1,294 1,667 1,994 2,380 2,647 71 
72 1,293 1,666 1,993 2,379 2,646 72 
73 1,293 1,666 1,993 2,379 2,645 73 
74 1,293 1,666 1,993 2,378 2,644 74 
75 1,293 1,665 1,992 2,377 2,643 75 
76 1,293 1,665 1,992 2,376 2,642 76 
77 1,293 1,665 1,991 2,376 2,641 77 
78 1,292 1,665 1,991 2,375 2,640 78 
Sumber: Aplikasi Analisis Multivariate Dengan Program SPSS (Dr. Imam Ghozali) 
d.f 
10.0t  05.0t  025.0t  01.0t  005.0t  
d.f 
79 1,292 1,664 1,990 2,374 2,640 79 
80 1,292 1,664 1,990 2,374 2,639 80 
81 1,292 1,664 1,990 2,373 2,638 81 
82 1,292 1,664 1,989 2,373 2,637 82 
83 1,292 1,663 1,989 2,372 2,636 83 
84 1,292 1,663 1,989 2,372 2,636 84 
85 1,292 1,663 1,988 2,371 2,635 85 
86 1,291 1,663 1,988 2,370 2,634 86 
87 1,291 1,663 1,988 2,370 2,634 87 
88 1,291 1,662 1,987 2,369 2,633 88 
89 1,291 1,662 1,987 2,369 2,632 89 
90 1,291 1,662 1,987 2,368 2,632 90 
91 1,291 1,662 1,986 2,368 2,631 91 
92 1,291 1,662 1,986 2,368 2,630 92 
93 1,291 1,661 1,986 2,367 2,630 93 
94 1,291 1,661 1,986 2,367 2,629 94 
95 1,291 1,661 1,985 2,366 2,629 95 
96 1,290 1,661 1,985 2,366 2,628 96 
97 1,290 1,661 1,985 2,365 2,627 97 
98 1,290 1,661 1,984 2,365 2,627 98 
99 1,290 1,660 1,984 2,365 2,626 99 
Inf. 1,290 1,660 1,984 2,364 2,626 Inf. 
Sumber: Aplikasi Analisis Multivariate Dengan Program SPSS (Dr. Imam Ghozali) 
  
 
  
 
 
 
DATA DESCRIPTION 
Table Data Description of Pretest Experimental Class 
N Valid 25 
Missing 0 
Mean 72.88 
Median 72.50 
Mode 78 
Std. Deviation 5.455 
Minimum 62 
Maximum 82 
Sum 1822 
 
Table Data Description of Posttest Experimental 
N Valid 25 
Missing 0 
Mean 81.80 
Median 82.50 
Mode 85 
Std. Deviation 5.797 
Minimum 70 
Maximum 92 
Sum 2045 
 
Table Data Description of Pretest of Control Class 
N Valid 25 
Missing 0 
Mean 59.20 
Median 60.00 
Mode 50a 
Std. Deviation 7.929 
Minimum 48 
Maximum 72 
Sum 1480 
 
Table Data Description of Posttest Control Class 
N Valid 25 
Missing 0 
  
 
 
Mean 64.90 
Median 67.50 
Mode 68 
Std. Deviation 7.987 
Minimum 50 
Maximum 82 
Sum 1622 
 
HISTOGRAM 
 
Figure 4.1 Histogram of the Pretest Experimental Class 
 
  
 
 
Figure 4.2 Histogram of the Posttest Experimental Class 
 
Figure 4.3 Histogram of the Pretest control 
Class
 
Figure 4.4 Histogram of the Posttest control Class 
  
 
 
 
NORMALITY TEST 
Case Processing Summary 
 Cases 
 Valid Missing Total 
 N Percent N Percent N Percent 
experimental class 25 50.0% 25 50.0% 50 100.0% 
control class 25 50.0% 25 50.0% 50 100.0% 
Tests of Normality 
 Kolmogorov-Smirnova Shapiro-Wilk 
 Statistic df Sig. Statistic df Sig. 
experimental class .110 25 .200* .974 25 .742 
control class .131 25 .200* .960 25 .417 
 
  
 
 
 
T-TEST 
Group Statistics 
 
class N Mean Std. Deviation 
Std. Error 
Mean 
score 
posttest 
1 25 81.80 5.797 1.159 
2 25 72.88 5.455 1.091 
Independent Samples Test 
  Levene's Test 
for Equality of 
Variances t-test for Equality of Means 
  
F Sig. T df 
Sig. (2-
tailed) 
Mean 
Differen
ce 
Std. 
Error 
Differen
ce 
95% 
Confidence 
Interval of the 
Difference 
  Lower Upper 
score 
posttest 
Equal 
variances 
assumed 
.109 .742 5.603 48 .000 8.920 1.592 5.719 12.121 
Equal 
variances not 
assumed 
  
5.603 47.824 .000 8.920 1.592 5.719 12.121 
  
 
 
